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Welcome to this informational session regarding the newly released instructional support 
documents from the Division of Curriculum, Instruction, and Assessment. In this presentation, 
all newly released documents related to literacy will be reviewed.  Please be sure to document 
questions or comments as you view the presentation. Contact information will be shared at the 
conclusion of this informative session.  
 
 

  



Sixth-Twelfth Grades

 Scales and Checklists

 Grade Level 

Curriculum Maps

 

 

In order to best support literacy instruction and the implementation of the Common Core State 
Standards throughout St. Lucie County new documents have been developed for all literacy 
courses.  These documents will support all 6-12 English Language Arts and Reading Courses. It is 
important to note that all secondary Intensive Reading I and II courses should continue to follow 
the progression of the research based intervention outlined for each specific course.  
 
In Grades 6 through Grade 12 there are number of new documents. To begin, Scales have been 
revised based on the feedback received from teachers, administrators, and students.  In all 
grades, scales have been created for the strands of Reading Literature, Reading Informational 
Text, and Writing.  In grades 3-12 there is also a Research scale.   
 
In addition to scales in grades K-12, checklists have been created for all grades for the strands of 
Language and Speaking & Listening.  
 
In order to ensure that teachers are provided with a planning document aligned to the updated 
scales and checklists, revisions have been made to the ELA Curriculum Map.  This document has 
been updated to align with the ELA CCSS at all grade levels.   
 
 
 

  



 

 

The English Language Arts Curriculum Map is a tool for organizing what students should know 
and be able to do in literacy each year. Each document lists the main concepts and skills for each 
grade level of the Common Core State Standards for English Language Arts.  As you can imagine, 
a two- dimensional map cannot capture the rich, multi-dimensional curriculum we teach. In 
fact, the ELA Common Core State Standards themselves define what is most essential, they do 
not describe all that can or should be taught. Nonetheless, the documents serve as a tool that 
can guide teachers to plan and pace instructional experiences in order to ensure a guaranteed 
and viable curriculum for all students.    
 
It is important to note that the K-12 grade-specific standards define end-of-year expectations 
and a cumulative progression designed to enable students to meet college and career readiness 
expectations no later than the end of high school. Students advancing through the grades are 
expected to meet each year’s grade –specific standards, retain or further develop skills and 
understanding mastered in preceding grades.  
 
This end of year expectation is why the transition was made from a traditional scope and 
sequence (where standards were selected for a period of time or quarter) to a curriculum map.  
The curriculum map outlines the expectation for teaching and learning each quarter in English 
Language Arts. We will take a close look at the organization of the curriculum map in the 
following slides.  
 
 
 
 

  



 

 

The ELA Curriculum Map, at all grade levels begin with a two page overview.  This overview will 
provide the purpose, an overview of the Common Core State Standards, Organization of the 
Map and Standards, and a description of how the scales and checklists are matched to the 
grade level curriculum maps.  
 
 

  



 

 

Page 3 of the Grade Level Curriculum Maps is a very informative page dedicated to a description 
of student expectation (otherwise known as the grade level narrative from PARCC).  There is 
also a visual for each grade level titled Content Framework.  This framework outlines where 
each of the standards of the ELA CCSS are to be placed within grade level literacy routines. The 
curriculum map mirrors this framework as it has 3 sections where the ELA CCSS are organized.  
The sections are Systematic and Explicit Literacy Instruction, Writing and Language 
Development, and Research Projects.  We will discuss each section in depth.     
 
 

  



Systematic & Explicit Literacy Instruction

Reading 
Complex Text

Cite Evidence

RI.1 & RL.1

Analyze Content                            
RL.2-9 & RI.2.9

Study & Apply 
Vocabulary            

L.4-6

Conduct 
Discussions                     

SL.1-3

 

The first column titled Systematic and Explicit Literacy Instruction outlines the critical standards 
to be covered when working with text.  One of the driving factors of the Common Core State 
Standards is reading grade level complex text.  Teachers should plan lessons and learning 
experiences centered and driven by complex text.  Standard 10 of Reading Literature and 
Information Text at all grades outlines the expectations for text complexity.  In addition to 
utilizing grade level complex text students should routinely extract and employ evidence when 
responding to questions.   
 
When planning for lessons and learning experiences students during systematic and explicit 
literacy instruction, teachers should review the chosen complex text and apply standards 2-9 of 
Reading Literature and Reading Informational Text in order to analyze the content of the text.   
 
To support the analysis of the text teachers use Language Standards 4, 5, and 6 to study and 
apply academic (Tier II) vocabulary and conduct discussions using the Speaking and Listening 
Standards 1, 2 and 3 to further develop understanding of the text under discussion. 
 
Let’s take a look at this section of the Curriculum Map. 
  



 

 

Displayed is a second visual for how systematic and explicit literacy instruction and the 
corresponding ELA CCSS are organized for planning and instruction. Please take a moment to 
review.  
 
 

  



 

 

The curriculum map outlines the number of short and extended text a student should be 
exposed to in each quarter.  These texts should be complex and connected by a theme, idea, or 
content in order to build student understanding and mastery of content areas.  Additionally, 
students are to cite textual evidence when analyzing grade-level complex text. In other words, 
the first two components of systematic and explicit literacy instruction of our grade level 
frameworks. Please refer to the grade level curriculum map for expectations of text complexity.  
 
 

  



 

 

The curriculum map dedicates a section to analyzing the content of grade-level complex text.  It 
is important to note that the content of each text should determine which standards to target.  
Teachers should focus instruction and ensure that all standards have been taught and mastered 
by the end of the year.  It is important for teachers to review text chosen for instructional 
purposes that meets grade level expectations for text complexity and employ students to 
extract evidence in order to analyze the text.  Standards 2-9 of Reading Literature and 
Informational Text outline the grade level expectations for text analysis. Teachers select the 
standard that closely mirrors the content of the text. The curriculum map has an additional layer 
of support through the creation of performance scales.  Let’s take a look at the scales used for 
reading literature and informational text.  
 
 

  



 Scales will be provided for the ELA CCSS 

Strands of Reading Literature (RL), Reading 

Informational Text (RI), and Writing (W)

 Checklists will be provided for the ELA CCSS 

Strands Speaking and Listening (SL), and 

Language (L)

 

 

English Language Arts will have scales and checklists for the 2013-2014 school year.  Scales will 
be provided for the ELA CCSS strands of Reading Literature, Reading Informational Text, and 
Writing. 
 
Checklists will be provided for the ELA CCSS Strands Speaking and Listening and Language.  
 
 

  



 

 

The ELA Scales are organized by grade level.  Within each grade level the scales are organized by 
the Strands of Reading Literature, Reading Informational Text, Writing, and Research.  Within 
each section are the individual scales for the CCSS for the grade.    
 
 

  



Scales Checklists

Scales will be provided for the ELA CCSS Strands 

of Reading Standards for Literature (RL), 

Reading Standards for Informational Text (RI), 

and Writing (W)

Checklists will be provided for the ELA CCSS 

Strands Speaking and Listening (SL) and 

Language (L)

All learning goals at level 3 are the ELA CCSS Standards in these Strands DO NOT stair step in 

complexity (SL, L)

Targets are unwrapped from the learning goal 

at level 3 (The ELA CCSS)

Standards are end of year, broad expectation. 

Teaching focuses will change often and span an 

entire grade year before meeting the intent of 

the standard

Terminology will provide simpler/initial teaching 

to meet the intent of the standard

Include all standards in the Strands

Targets at Level 2 are unwrapped from the 

preceding grade level (except K)

Multiple opportunities for collection of evidence 

(student mastery)

Scales can be posted or provided to students in 

order to track individual teaching and learning

Can be utilized as a grading tool (one checklist 

per student)

 

 

Here in the chart is a brief overview of the differences between the scales and checklists.  
Please take a moment to review.  
 
 

  



 

 

Scales will be posted/provided for the duration of teaching that is matched to the standard.  
There are 8 Scales for Reading Literature, 9 Scales for Informational Text, and 3 Scales for 
Writing.  Teachers would choose the scale that is matched to the standard that they are 
teaching.  This may be for 1 week, 2 weeks, or more.  Teachers may post/provide a scale based 
on a standard several times throughout the school year. One opportunity working with a scale 
will not meet mastery, in other words, meet the learning goal at level 3.  The scale and the 
standard will be revisited throughout the year.  
 
 
 

  



Standard: LACC.2.RL.2.5

Verb (skill) Verb (skill)

Noun or Noun Phrase

Verb (skill)
Noun or Noun Phrase

 

 

It is important to understand the process for the creation of the scales. The first step to unwrap 
a standard is to identify the verb(s). In this standards LACC.2.RL.2.5 the verb is describe.  The 
second step in unwrapping a standard is to identify noun or noun phrases. Step three is to 
determine the targets for instruction.  In this standard there are 2 targets related to the 
standard.  
 
 

  



 

 

At level 2 the same unwrapping process is used with the grade level below.  The ELA Common 
Core State Standards are end of year expectations, review of the standard expectations may be 
necessary when scaffolding and supporting students towards mastery of the current grade level 
standard.  This unwrap and placement of the learning targets illustrates the spiraling nature of 
the common core state standards.  Formative assessment and feedback will be critical when 
determining where student performance lies within the scale.  
 
 

  



 

 

In addition to the learning goal and targets at level 2 and 3, the terminology listed at level 2 will 
provide important teaching concepts that may need dedicated instructional time depending on 
student need and data.  These terms may be initial teaching focuses in order to obtain the 
targets seen at level 2 and 3.   
 
 

  



 

 

Now that we have a basic understanding of the scales let’s go back to our grade level Curriculum 
Map.  Our first step was to choose grade level complex text where students are to cite evidence 
when analyzing the text.   
 
 

  



LACC.4.RL.1.3 

Describe in 

depth a 

character, 

setting, or event 

in a story or 

drama, drawing 

on specific 

details in the 

text (e.g., a 

character’s 

thoughts, words, 

or actions).

 

 

In grade 4 Journeys, the text resource Because of Winn-Dixie is utilized.  After review of this 
grade level complex text one standard that would be appropriately matched for instructional 
purposes is LACC.4.RL.1.3 .  Students are to describe in depth a character, setting, or event in a 
story, or drama.  Students should draw on specific details in the text in their descriptions.   
 
 

  



 

 

Here is the scale for the standard that matches the standard.  You will note that each of the 
verbs (or skills) related to student performance is unwrapped, followed by the noun or noun 
phrase.  The targets stair step in a sequential order beginning with simpler concepts to those 
that are more complex.  Again, the ELA CCSS are end of year expectations, therefore, student 
performance and use of the scale will not be mastered in one instructional opportunity.  This 
scale will be posted and or provided many times throughout the school year.  As students build 
their mastery of standard three of Reading Literature the targets are closely monitored and 
tracked.  Once students have mastered the ability to describe in depth characters, setting, and 
events, teaching should begin to center on the use of specific textual details with making 
descriptions.  Moving beyond key ideas is important in grade 4.  
 
 

  



 

 

The Literacy Team is working to develop documentation tools for tracking the teaching of the 
ELA CCSS to ensure that all standards are covered.  
 
 

  



 

 

Checklists aligned to the scales are being created in order to provide teachers with an evidence 
collection tool matched to the scales.  
 
 

  



 

 

The ELA Curriculum Map does not simply focus on comprehension and text analysis.  The 
Common Core standards place a heavy emphasis on an integrated model of literacy.  Equally 
important to the text analysis is the study and application of grade level vocabulary, discussions 
centered around text, and the development of foundational skills in our early grades.  These 
standards are placed within Systematic and Explicit Instruction due to the fact that they should 
be closely linked to the text chosen.  For these sections, or strands of the Common Core, that do 
not have scales, checklists have been created to support documentation of student learning.  
 
Focused vocabulary instruction on words that build writing and speaking skills should be 
selected; 5-10 Tier 2 academic words per week derived from the text.  Standards 4, 5, and 6 of 
Language support this development.   
 
The Speaking and Listening Standards 1, 2, and 3 outline student expectations for engaging in a 
range of collaborative discussions about texts and topics. 
 

  



ELA CCSS 

LACC.2.RF.3.3

Grade Specific 

Standard

Expectation within the Standard

Multiple opportunities for collection of 

evidence of student mastery

One 

checklist 

per 

student

 

 

Each grade level checklist includes the individual grade specific standards. Additionally, each 
expectation within the standard (identified by the letter of the grade specific standards) is 
included in the grade level checklist.  There are multiple opportunities for the collection of 
evidence of student mastery for each standard and expectation. The checklists can be useful 
tools for record keeping and grading documentation purposes.  One checklist is needed per 
student at this point. The literacy team is working to refine checklists.  
 
 

  



Writing and Language Development

Writing to 
Texts

Routine 
Writing

3-4 Analyses

2-3 Narratives

Study and 
Apply 

Grammar

 

 

Writing and Language Development is the next section of the ELA Curriculum Map.  When 
writing students should routinely write about the text read during systematic and explicit 
literacy instruction.  In additional to routine writing student expectations for the number of 
analysis writings and narrative writings are outlined per grade level in all quarters.  The visual 
here is a 4th grade example. Please refer to your grade level Curriculum Map for your student 
expectations per quarter.  
 
 

  



 

 

Here is the ELA Curriculum Map for Writing to Texts and Routine Writing.  Teachers will use the 
Curriculum Map and Writing Scales for opinion/argumentative writing, informative/explanatory 
writing, and narrative writing to respond to text dependent questions and teach the writing 
process.  In each grade level there are 3 writing scales to support the Curriculum Map for these 
writing types.  Teachers will select the scale that best supports the instructional goal of the 
developed routine writing.   
 
 

  



 

 

In addition to the writing sections of the curriculum map of routine writing, analytical writing, 
and narrative writing, language and grammar standards to support are outlined.  These are 
Standards 1, 2, and 3 of Language.  Language standards are supported by the checklists.  
 
 

  



 

 

Here is a 4th grade writing scale.  Student expectations for writing informative/explanatory texts 
are at level 2.  Student expectations for the production and distribution of writing are at level 3.  
The 3 writing scales will be posted and or provided often during the school year.  
 
 

  



 

 

The final section of the ELA Curriculum Map is Research Projects.  In this section learning 
experiences should be derived from the complex text read.  Students are to use the writing 
standards in order to integrate knowledge from sources and the speaking and listening 
standards in order to report their findings.  In grades K-2, the research standards state that 
students participate in shared research projects modeled and guided by the teacher.  Therefore, 
there are no individual performance scales for research in K-2.  The standards shift in grade 3, 
requiring performance by the student.  Research scales have been provided for grades 3-12.  
 
 

  



 

 

Here is the 4th grade section of the ELA curriculum map dedicated to research projects.  Each 
quarter students should address a topic, problem, or issue.  Text used during the quarter should 
guide the research.  Look to individual grade level standards 7, 8, and 9 of Writing to further 
define the expectations for research.   
 
 

  



 

 

Here is an example of the 4th grade research scale.  This scale, like the others, will be posted 
and/or provided throughout the school year.  
 
 

  



The learning goal utilized during explicit literacy 
instruction found on the Reading Literature and 
Reading Informational Text Scales should be 
posted.

The scales should be posted/provided when 
matched to instruction in complex text. 

The writing learning goal and scale should be 
posted.

All other teaching targets are posted under the 
learning goal (those standards in the Checklists). 

 

 

 

  



Learning Goal:

Students will be able to describe the overall 

structure of a story, including describing how 

the beginning introduces the story and the end 

concludes the action. 

Daily Teaching Targets:

 Long A 

 The prefix un (happy/unhappy)

 Build on others’ talk in conversation

 

 

The learning goal may be posted for 1 day, 1 week, 2 weeks, or more depending on the time 
allocated for instruction.  The daily learning targets will change depending on teaching focuses. 
The targets are those that support analysis of text and are seen in the checklists.  The teaching 
targets may change daily or weekly depending on data.  
 
 

  



Lauren M. Gieseler
Lauren.gieseler@stlucieschools.org

Division of Curriculum, Instruction, 

and Assessment

772-429-7703

 

 

 

 


