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St. Lucie Public Schools 
Health Curriculum 

Florida Statute and SLPS School Board Policies 
 

 

Florida Statute (1003.46) 

St. Lucie County School Board Manual (4.10) “The Curriculum” 

St. Lucie County Board Policy (4.83) “Related Curriculum Issues” 

 

The following document is the proposed St. Lucie Public Schools Health Curriculum, including HIV and 
AIDS. The lessons in this curriculum have been modified from the New York City Department of 
Education HIV/AIDS Curriculum, 2012 Edition, The Palm Beach County Human Growth and 
Development: HIV and AIDS Curriculum, 2015, and Teens Health. 

The St. Lucie Public Schools Health Curriculum will be taught in St. Lucie Public Schools by St. Lucie Public 
School personnel. Teachers will receive thorough professional development prior to their presentation 
of any lessons in this curriculum. This training will be repeated for all new teachers every year. 

It is important to read the St. Lucie Public Schools Message to Parents that will be sent during each 
school year. The Messages to Parents are tailored for each grade and are included in the Appendix of 
this document.  
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St. Lucie Public Schools 
Health Curriculum, including HIV and AIDS 

Teacher Notes 

 

• For each grade, distribute the St. Lucie Public Schools Message to Parents 
found in the Appendix of this manual. Do not use any other letter or modify 
the letter in any way.  
 

• In the St. Lucie Public Schools Message to Parents, teachers will need to 
indicate the date when they expect to be teaching the lesson in the column 
next to that lesson’s name. Attach this Message to Parents to the 
exemption letter for parents from the school’s principal and distribute 
these documents at least two weeks prior to beginning these lessons. This 
will give parents ample time to reply if they have questions or wish to 
exercise their exemption option. 

 
• Read the lessons for your grade(s) carefully. There will be some instances 

where a “teacher note” will be written to you with background information 
or other important information that should not be shared with students. 
 

• Teachers should not improvise lessons or include information that is not in 
the lesson plan.  

 
• Teachers should not share statistics or any other information with students 

from the teacher training.  
 

• This curriculum includes sensitive topics. It is important for the teacher to 
create a safe, respectful, and supportive tone in the classroom during the 
lessons. Teachers should stress privacy and respect with their students at 
all times. 
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Grade 4 
Lesson 1 

How Do We Catch Germs That Make Us Sick? 

Students will be able to: 
• Identify how germs enter the body and cause sickness. 
• Identify ways to keep from getting sick. 

Standards:  
• HE.4.C.1.1  Identify the relationship between healthy behaviors and personal health.  
• HE.4.C.1.3  Describe ways a safe, healthy school environment can promote personal health.  
• HE.4.C.1.4  Describe ways to prevent common childhood injuries and health problems. 

 
Skills:  

• Decision Making 
• Self-Management 

Materials: 
• Markers 
• Board/ Chart Paper 
• Glitter 
• Paper Towels 
• Computer (with Internet access) 
• How Lou Got the Flu, on the American Museum of Natural 

History's website. 
http://www.amnh.org/explore/ology/microbiology/?fid=107459 

• Paper 
• Potato (optional activity) 
• Zipper top bags (optional activity) 

 
Vocabulary: 

Flu (Influenza), Hygiene, Immunization, Microscope, Symptoms, Transmit, Vaccine, Virus 
 

Engage: 
Ask “How do people know when they are sick?”  Encourage the children to discuss physical and 
emotional symptoms (signs), e.g. sneezing, coughing, fever, earache, runny nose, sore throat, 
tiredness, feeling sad, or worried. Record student answers on the board/chart paper. 
 
Explore:  

Say, “Have you ever had the flu (influenza)? How do people get the flu?” 

Write children’s answers on the board/chart paper.  (Anticipated answers: being sneezed on, 
drinking from someone’s glass, using someone’s towel, kissing someone who has the flu, something 
was “going around,” germs got into body.) 

 

Activity:  

Materials: small amount of glitter, paper towels 

Ask students, “What are germs? How do germs travel? Can they get inside our bodies? How?” 

http://www.amnh.org/explore/ology/microbiology/?fid=107459
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Tell students, “We cannot see germs, so let’s pretend for a moment that these pieces of glitter are 
germs” 

Put a small amount of glitter on several students’ hands. Have the students shake hands with other 
students, who in turn shake hands with other students, until all members of the class have some 
glitter on their hands. 

Ask students:  

• How many of you have some “germs” on your hands? 
• How did they get there? 
• How might we be able to get rid of these germs? Have several students wipe their hands 

with a paper towel to try to wipe away some of the germs. 
• Are all of the germs gone? How do you know? 
• Remember that in real life, germs are too small to see just using your eyes. Do you think 

there are germs on your hands right now? 
• Where did they come from? 
• How might we get rid of them? 

 

Explain: 

Explain, “Many sicknesses are caused by germs that get into people’s bodies through body openings. 
Germs are so small they can only be seen with a microscope.” 

Explain, “Viruses are types of germs that can be spread or transmitted in many ways.” Elicit 
from children some ways that viruses can be transmitted. List their answers on the board/chart 
paper. 

 

Lead your students through How Lou Got the Flu, on the American Museum of Natural 
History's website. http://www.amnh.org/explore/ology/microbiology/?fid=107459 

Ask students to take notes on what they read so they can answer these questions: 

 

• What is the word "flu" short for? 
• Where does the flu come from? 
• How did the flu virus spread from the duck to the pig? 
• How did the flu spread from the pig to the farmer? 
• How did the flu spread from the farmer to the shopper? From the shopper to the 

student? From the student to Lou? 
• What do you think the farmer could have done to help keep others from getting sick? 
• What do you think Lou could have done to protect herself from getting sick? 
• Have you ever had a flu? How did you feel? 

 
Teacher Note: Teachers may wish to give the above questions to the students before or during this 
activity instead of asking students to take notes and answer the questions later. 

Elaborate:  

Say, “List ways people can protect themselves from viruses entering their bodies” (e.g., don’t get too 
close to people with a cold or the flu; don’t share glasses or silverware or eat from the same plate; 
wash hands; get the right immunization shots from the doctor or clinic—these vaccines prevent 
people from getting certain diseases). 

http://www.amnh.org/explore/ology/microbiology/?fid=107459
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Discuss the importance of correct hand washing. Ask students: 

• Why is washing your hands so important? 
• Do you think that washing your hands without soap would work as well in preventing germs? 

Why or why not? 
• What would happen if you washed your hands and then wiped them on your clothes? 
• At what times during the school day is it most important to wash your hands? Why? 

 

(Optional Activity): To further illustrate the importance of hand washing, students should complete 
the following activity: 

 

Slice a potato and blanch it for one minute in boiling water. Have students rub their fingers on a 
cooled slice of potato after they've been outside or in the cafeteria. Then, have students wash hands 
thoroughly and rub their hands on another potato slice. Put each slice in a separate plastic zip bag; 
seal and label the bags; leave them for a few days. After several days, have students draw and label a 
picture of the two potato slices in their science journals. 

 

Ask students: 

• How do the potato slices compare? 
• How can you explain the difference between the potatoes? 
• What can we learn about hand washing from this activity? 

 

Evaluate: (Choose at least one of the following options) 

To assess student understanding: 

• Ask students to create a poster that would encourage other children to wash their hands. 
The poster should show the steps involved in the hand washing process. These steps include 
cleaning the dirt from under fingernails; placing hands under warm water from the faucet in 
a sink; rubbing hands together well with soap; rinsing the soap from hands; drying hands 
completely with paper/cloth towels; and throwing out used paper towels. You could hang 
these posters up around the room and encourage students to look at and discuss them.  

• Students could write a journal entry about the importance of hand washing, using words 
and/or pictures. 

• Have each child write a story about a time when he/she had a cold or the flu, including things 
he/she did to get well and to keep from passing the sickness to other people.  

• Have students demonstrate proper hand washing. 
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Grade 4   
Lesson 2  

How Does the Body Fight Disease? 
 

Students will be able to: 
• Identify how the body fights disease. 

 
Standards:  

•  HE.4.C.1.5 Identify the human body parts and organs that work together to form healthy 
body systems. 
 

Skills:  
• Self-Management 

Materials: 
• Board/Chart Paper 
• Computer with internet access 
• Video “Immune System” from the Kids 

Health Website: 
http://bcove.me/zo3d76kb 

• Copy of Immune System Quiz Questions 
 

Vocabulary:  Airborne, Antibodies, Cilia, Immune System, Mucus, Pathogens, Virus 
 
Engage:  
Draw the Outline of a human body on the board/chart paper. 
Say, “In the last lesson we discussed how germs can get into body openings and cause disease.  Today 
we will discuss ways the body protects itself from germs by keeping them out [point to outside of 
body] or by stopping them if they do get inside [point to inside of the body].” 
 
Have students brainstorm ways that germs can get into the body and cause illness. Identify the 
location of the body parts on the outline of the human body. Some examples may include: 

• Germs can enter through cuts and scrapes on the skin. 
• Germs can be inhaled into the lungs. 
• Germs can be swallowed in food and beverage. 
• Germs can get into the moist membranes of the nose and mouth. 
• Germs can be rubbed into the eyes. 

 

Have students brainstorm how the body keeps out or fights germs. Write the student answers on the 
outline of the body in the location of the organ or part of the body that keeps out germs. 

Some examples may include: 

• The skin protects the body 
• Eyelashes and blinking keep dust and germs from eyes; tears clean eyes 
• Cilia, tiny hair-like structures, and mucus found in the nose catch some pathogens and sweep 

them back out of the body 
• Wax and cilia protect the ears 
• The lining of the mouth and throat are wet and often trap germs so they cannot infect the 

rest of the body 

http://bcove.me/zo3d76kb
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• The acid in the stomach often kills germs that are swallowed. They may also be eliminated by 
vomiting 

• Germs that are inhaled often get sneezed or coughed out 
• When the body gets a cut, it cleans the cut by bleeding 
• White blood cells in the blood kill germs and make antibodies against germs. 

 
Explore:   
Show students the video “Immune System” from the Kids Health Website: 
http://bcove.me/zo3d76kb 

 

Have students “jot thoughts” as they watch the video. They can do this on a sheet of paper, in their 
notebooks, or in a group circle map. 

Explain:  

After the video, have students take the 10 question quiz on the Immune System. 

Answers: 1. A, 2. D, 3. B, 4. D, 5. C, 6. C, 7. C, 8. D, 9. B, 10. C  

 

Explain to students: “If germs do enter the body, the body’s immune system acts to stop them from 
causing disease. Antibodies are specially designed tools that our bodies make for each type of germ. 
Anti means against; body refers to the live germ that entered the person. Antibodies try to prevent 
germs from causing disease in that person.  If a person still gets sick, a doctor can sometimes 
prescribe medication to help the person get well.” 

 

Elaborate:   

Have students return to the outline of the human body that they created in the Engage section of this 
lesson. Using different color markers, have students add any new ideas to the poster that they may 
have learned from the video. 

 

Evaluate:  

Have students role-play how they would teach a family member about what happens when germs 
enter the body, including how it can evolve into other illnesses. Alternately have students role-play 
how they would teach their cousin or little sibling about what happens when different types of 
germs enter the body, including what someone could do to protect themselves from getting sick. 

 

 
  

http://bcove.me/zo3d76kb
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Immune System Quiz 

1. The purpose of the immune system is 
to: 

a. Fight off sickness 
b. Give you diarrhea  
c. Make your nose run 
d. Help germs invade your body 

 

2. The immune system is made up of:  
a. Cells  
b. Organs  
c. Tissues  
d. All of the above  

 
3. As part of the immune system, white 

blood cells fight germs. Another 
name for white blood cells is:  

a. Glands 
b. Leukocytes 
c. Nodes 
d. Rhinovirus 

 
4. Leukocytes are found in lots of 

places, including an organ in your 
belly that filters blood and helps 
fight infections known as the: 

a. Brain 
b. Heart 
c. Kidneys 
d. Spleen 

 

5. The four main types of germs are: 
a. Parasites, bacteria, 

lymphocytes, and fungi 
b. Viruses, parasites, fungi, and 

phagocytes 
c. Viruses, bacteria, parasites, and 

fungi 
d. Small, medium, large, and extra 

large 

 

 

6. Getting these when you’re young helps 
your immune system fight off diseases: 

a. Bandages 
b. Cough drops 
c. Shots (immunizations) 
d. Stickers 

 

7. To be “immune” means what? 
a. That you are bald. 
b. That you are infected. 
c. That you are protected. 
d. That you are more likely to get 

sick. 

 

8. Lymph nodes are found in the: 
a. Armpits 
b. Groin 
c. Neck 
d. All of the above 

 

9. When someone’s immune system 
overreacts to something harmless it’s 
called: 

a. A sneeze 
b. An allergy 
c. The measles 
d. Overreactus Maximus 

 

10. Which of the following will not help 
your immune system? 

a. Exercising 
b. Eating healthy food 
c. Playing sports video games 
d. Regularly washing your hands 
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Grade 4   
Lesson 3 

What Are Healthy Choices That People Can Make? 
 

Students will be able to: 
• Distinguish between healthy and unhealthy choices. 
 

Standards:  
• HE.4.B.5.1  Identify circumstances that can help or hinder healthy decision making. 
• HE.4.B.5.3  Predict the potential short-term impact of each option on self and others when 

making a health-related decision. 
• HE.4.B.5.4 Choose a healthy option when making decisions for yourself and/or others. 
• HE.4.C.1.1 Identify the relationship between healthy behaviors and personal health. 
• HE.4.C.1.2 Identify examples of mental/emotional, physical, and social health. 

 
Skills:  

• Decision Making 
• Self-Management 

Materials: 
• Index Cards 
• Markers 
• Board/Chart Paper 
• Personal Inventory Handout 
• My Health Inventory Handout 

 
Vocabulary: Health Rule, Moderation 
 
Engage:  
On the board/chart paper write the following sayings and ask the children to discuss their possible 
meanings.  

1. “An apple a day keeps the doctor away.”  
2. “Milk does a body good.” (However, some children cannot digest cow’s milk.)  
3. “Safety starts between the ears.”  
4. “Cover the sneeze, prevent disease.”  
5. “The first wealth is health.”  
6. “Early to bed, early to rise, makes us healthy, wealthy, and wise.”  
7. “Moderation in all things.”  
8. “One who has health has hope, and one who has hope has everything.”  
9. “A strong body makes a strong mind.”  
 

Explore:   
Ask students if they know the difference between physical health, emotional health, and social 
health. Have students match some of the phrases above to physical, emotional, or social health and 
provide students with additional examples of each. Explain to students that it is important to be 
healthy physically, emotionally/mentally, and socially.  
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Pass out the Personal Inventory to students and have them complete it independently by checking 
yes or no for each statement.  Allow approximately 5 to 10 minutes to complete the inventory. 
 
Discuss A Healthy Balance (the second page of the handout) as a class. Have students answer the 
question at the bottom of the page independently. Then, in groups, have students discuss their 
answers and compile one answer from the group. Allow one student in each group to share the 
answers they created with the whole class.  The teacher can write these answers down on a large 
flipchart paper and post in the classroom for future reference. 
 
Pass out the My Health Inventory to the students and explain to the students the importance of being 
honest with themselves in completing the inventory.  This inventory will not be collected but will be 
used to guide them in making healthy decisions for themselves.  Give students approximately 5 
minutes to complete this inventory. Once students have completed the inventory, have students get 
into groups of 3 to 4 students to discuss each section of the inventory and brainstorm ways they can 
be healthier in each category.  Allow approximately 10 minutes to complete this brainstorming 
activity. 
 
Explain:  
“Many of the sayings on the board/chart paper and in our personal and health inventories present 
ideas about staying healthy. As a class, we will compile our own list of health rules.  We’re going to 
play a game that will help us develop our list.” 
 
Distribute two index cards to each student. 
 
Say, “On your index cards, write a health rule that should go on our list on one card, and an unhealthy 
rule that absolutely should not go on our list on the second card. When you are finished, I will read 
the index cards aloud and we will decide together which are health rules we want on our list, and 
which are unhealthy rules. We will work together to rewrite our unhealthy rules into healthy rules.””  
 
Conduct the game as described above, writing the list on the board/chart paper. An example of a 
heath rule might be “People should brush their teeth twice a day.” An unhealthy rule that should not 
go on the list might be “Do NOT wear a helmet when riding a bicycle.” Which could be rewritten as 
“People should ALWAYS wear a helmet when riding their bicycle.” 
 
Elaborate:  

Have students write a story about themselves carrying out a health rule from the list. Share selected 
student stories and have students explain why it’s a health rule. 

 

Evaluate:   
Tell students, “Your immune system is busy protecting you from sneaky germs trying to make you 
sick! Why don’t you give your immune system a break?  Think of one way you can help your immune 
system to keep you healthy.  How can you meet this goal?” 
 
Once students have come up with at least one way to keep themselves healthy, have them create a 
chart with at least 10 things they can do each day to stay healthy. Have students track their progress 
using their charts over the next few weeks.   
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PERSONAL INVENTORY 
Do you have a healthy balance?  Find out. 

 

To find out if you have balanced your physical, mental, emotional, and social health, check yes 
or no for each statement. 

   

PHYSICAL HEALTH YES NO 
I eat a well-balanced diet.    

I snack on healthful foods.   

I sleep 7 – 9 hours per night.    

I exercise regularly.    

I do not use tobacco, alcohol, or drugs.    

I brush my teeth at least once a day.   

I am usually energetic and feel good.    
 
 

MENTAL/EMOTIONAL HEALTH YES NO 
I like to learn new subjects.    

I like to be alone sometimes.    

I can laugh easily.    

I can name several things I do well.   

I can tell others what I am feeling.    

I ask for help when I need it.   

I take responsibility for my actions.    
 

SOCIAL HEALTH YES NO 
I meet people easily.     

I have close friends.    

When I have a problem with someone, I try to 
work it out.   

  

I work well in a group.    

I can say NO to my friends.    

I do not talk behind people’s backs.   

I get along with several different groups.    
 

Give yourself 1 point for each “yes”. 
If you have 4 – 7 points in an area, then that part of your health is considered balanced. 
If you have 0 – 3 points in an area, then that part of your health is considered unbalanced. 
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A Healthy Balance 

 
 

 
 
 
 
 
 
 
  

Mental Health (Mind) 

Every person thinks about 
things that affect them and 
must make decisions.  We 
have the ability to choose. 

Emotional Health 
(Feelings) 

We all have feelings.  As 
we mature (grow up), 
we learn how to control 
our feelings. 

Physical Health (Body) 

Our bodies grow, 
change, and mature at 
different rates. 

Social Health 
(Friendships) 

Every person learns to 
interact with others to 
develop friendships 
and to work with 
others. 

 

There is more to staying healthy than just not being sick.  Health is a combination of physical, mental, 
emotional, and social well-being.  To stay healthy, pay equal attention to all parts of your health.  Strive for 
a healthy balance.   

What can you do to keep your mind, body, feelings, and friendships healthy? 

_______________________________________________________________________________________
_______________________________________________________________________________________
_______________________________________________________________________________________
_______________________________________________________________________________________
_______________________________________________________________________________________ 
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My Health Inventory 
 

Directions:  Place an X next to all behaviors which best describe you. 
 
Diet/Nutrition 
_____ I eat from the four major food groups every day. 
_____ I am often on a diet to lose weight. 
_____ I choose candy bars and french fries over vegetables and fruit. 
 
Sleep 
_____ I get about eight hours of sleep every night. 
_____ I watch TV until 11 or 12 o’clock at night. 
_____ I often have a hard time falling asleep. 
 
Hygiene 
_____ I wash my hands after going to the bathroom. 
_____ I wash my hands before eating. 
_____ I take a bath or shower every day. 
_____ I change my bed and wash my clothes regularly. 
 
Fitness 
_____ The only exercise I get is at school during physical education. 
_____ I exercise regularly. 
_____ I know I should exercise, but I prefer watching TV/playing video games/playing on the 
computer. 
 
Risk Behavior 
_____ I buckle up every time I get in a car. 
_____ I want to live a long time; I don’t take unnecessary chances. 
_____ All this talk about being safe spoils having a good time. 
 
Drugs/Alcohol 
_____ I will not use alcohol during my teen years. 
_____ I think it is O.K. to drink and use drugs on special occasions. 
_____ It’s O.K. to use drugs and alcohol to relax and have fun. 
 
Stress 
_____ I have someone to talk to when I’m upset. 
_____ I often get angry and blow up. 
 
Prevention 
_____ I think I have my immunizations. 
_____ I have had a check-up with my doctor in the last three years. 
_____ I have been to the dentist in the last year. 
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St. Lucie Public Schools 
Health: HIV and AIDS Curriculum 

 

 

 

 

 

 

 

 

 

Grade 5 
Lessons 
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Grade 5   
Lesson 1 

How Can We Help Each Other Make Healthy Choices?  
 

Students will be able to: 
• Identify ways to give support to one another about healthy choices. 
• Say “no” to negative peer pressure.  

 
Standards:  

• HE.5.P.8.1 Persuade others to make positive health choices. 
• HE.5.P.7.1 Model responsible personal health behaviors. 
• HE.5.P.7.2 Illustrate a variety of healthy practices and behaviors to maintain or improve 

personal health and reduce health risks. 
• HE.5.B.3.1 Discuss characteristics of valid health information, products, and services. 
• HE.5.B.5.1 Describe circumstances that can help or hinder healthy decision making. 
• HE.5.B.4.2 Discuss refusal skills and negotiation skills that avoid or reduce health risks. 
• HE.5.B.4.3 Illustrate effective conflict resolution strategies.  
• HE.5.B.4.4  Determine ways to ask for assistance to enhance the health of self and others. 
• HE.5.B.5.3 Compare the potential short-term impact of each option on self and others when 

making a health-related decision. 
 

Skills:  
• Advocacy 
• Communication 
• Decision making 
• Relationship Management 
• Self-Management 

 

Materials: 
• Cards printed with Peer Pressure 

Situations 
• Board/Chart Paper 
• Peer Pressure Quiz, handout 

Vocabulary:  Abstain, Consequences, Long-Term, Negative Peer Pressure, Peer, Positive Peer 
Pressure, Risk Behavior, Short-Term 
Engage: Begin the class discussion by asking, “What is a peer? Is a peer always a friend? Do adults 
have peers?” 
 

Ask the students to think about the following, “A peer can have a lot of influence over the way a kid 
acts and thinks about things. Have you noticed this at school? In what ways?” Record student answers 
on the board or chart paper. 

 

Have students work in small groups to discuss the following: “Sometimes friends can be a bad 
influence on each other, like when they talk each other into doing things like cheating or lying. 
Other times, they can be a good influence, like when they encourage each other to work hard or 
be kind. Name some examples of good, or positive, peer pressure. Name some examples  
of bad, or negative, peer pressure.” Have students create a T-Chart to record their answers. 
 
Positive Peer Pressure   Negative Peer Pressure 
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Ask groups to share their lists with the whole class and record the answers on the board or chart 
paper. 
Ask students, “Have you ever experienced peer pressure? How did it feel?” 
Ask students, “Is it easy or hard for kids to go against what their friends are doing? Why? 
Explore:  
Define “healthy behaviors” and ask students to identify some, (e.g., getting enough rest, getting 
enough exercise, eating fruits and vegetables, riding in a car with a seat belt, riding a bicycle or 
skateboard or motorcycle with a helmet, studying and doing homework) 

 
Discuss why someone might do these things, and what might be the short-term and long-term 
consequences. Define these terms. 

 
Define “positive risk behaviors” – those that may make a person nervous or scared, but could lead to 
good outcomes, e.g., trying out for a play or sports team, cooking a new food, initiating a new 
friendship, or telling a teacher that you are confused about something you are studying and need 
help. Define these terms. 

 
Define “negative risk behaviors” and ask students to identify some, e.g., smoking cigarettes, drinking 
alcoholic beverages, using other drugs, riding in a car without a seat belt, climbing over sharp fences, 
riding a bicycle or skateboard or motorcycle without a helmet, dropping out of school. 

 
Discuss why someone might do these things, and what might be short-term and long-term 
consequences. 

 

Explain:   

Divide students into small groups.  Give each group a card describing one of the peer pressure 
situations on the handout.  Have groups discuss and dramatize the situation for the class. 
After each skit, have the students think about and discuss whether it would be a good idea to follow 
along or not. 

Ask students to identify the following for each situation: 

Problem: What does the friend want you to do? Is it something good or bad? Kind or mean? 
Healthy or unhealthy? Legal or illegal? Is it something you would do if your parents were 
watching? 

Consequences: What could happen if I do it? Imagine any possible good results: Will you learn 
something positive? Will you be helping someone? Imagine any bad results: Can you get hurt? 
Can you get in trouble? Can someone else get hurt or in trouble? What are the long and short 
term consequences? 

Action: Should I do it? Will you be proud of your choice afterward? Would your parents be 
proud of your choice? 

 

Elaborate:  

Have students list ways children can encourage each other to do healthy things. Develop a class 
“contract,” e.g., “Some ways to build good physical and emotional health are: abstain from alcohol 
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and other drugs, including cigarettes; eat well; get enough rest; learn to cope with stress; do 
homework in a timely manner and get assignments done early; keep a sense of humor, etc.” 

 
 
Evaluate:  

Have students take and discuss the Peer Pressure Quiz 

 

Answer Key: 

1. D 
2. C 
3. False 
4. Negative; positive 
5. False 
6. Sample answers may include: tease, call names, threaten, exclude from group, ignore, etc. 
7. Sample answers may include: to seem cool, to seem brave, to get in with a group of friends, 

to impress others, etc. 
8. Sample answers may include: encourage each other to smoke, drink, cheat, lie, steal, bully 

others, act disrespectful, etc. 
9. Sample answers may include: encourage each other to work hard in school or sports, try a 

positive new activity, believe in themselves, exercise, read a book, be kind, be honest, etc. 
10. True 
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Your friends are trying to get you to 
try out for the school musical, but 
you’re not sure you have the guts. 
“Come on, do it! You have a great 
voice,” they say. “We’ll be there to 
cheer you on.”  

Bill walked up to a group of older 
boys in a field.  They were passing 
around a cigarette.  One boy asked 
Bill if he wanted some.    

Your friends are playing a new 
game on the playground at 
recess and they call over to you 
to join them, but you aren’t sure 
you are good enough. Your 
friend Joseph tells you, “Come 
on! It’s easy! I will be on your 
team!” 

You and Jennifer are good friends. 
Lately Jennifer has started smoking 
cigarettes and wants you to join 
her. You don’t want to, but Jennifer 
pressures you and says she is not 
being a good friend if you don’t.  

You and Ramon have been good 
friends since kindergarten, but 
lately Ramon has been using 
swear words a lot, and says that 
you should start using them too so 
that you sound really cool. 

Lucinda’s family is vegetarian. 
For lunch she packs only 
vegetarian food, including tofu 
and vegetable salad. Stefan and 
Luis tease her and tell her to eat 
“normal” food.  

Your mother has set an 8:00 P.M. 
curfew for you, but several of your 
friends—Tomas, Christopher, and 
Rita—hang out together until 11:00 
P.M. or 12:00 midnight. They make 
fun of you because of the early 
curfew.  

At a party, Jose urges you to drink 
beer with him that he brought 
from home. You know it is illegal 
for people your age and that it is 
not good for them.  

Your friend Andrew has started 
smoking marijuana. You are 
concerned about him. When you 
tell him you are concerned, 
Andrew says he has it under 
control.  

Your friend Kenia found her 
grandmother’s pain medication that 
she was prescribed after her 
surgery, Kenia told you that her 
older brother Kevin said that the 
medicine “makes you feel really 
good” and that you should try 
some.  

Dave camped out one night at 
Kelvin’s house.  Before dawn, the 
two boys came back inside the 
house.  There were several glasses 
of unfinished beer left on the 
table.  Kelvin drank one of the 
beers and tried to get Dave to 
drink one too.  Dave said he would 
rather have some juice instead.  

You’re playing video games with 
your friends when one of them 
mentions a 5K race that’s 
coming up. You’ve never run a 
race before and aren’t sure you 
should start now, but your 
friend says, “I bet we can do it. 
Look, I printed out this training 
plan. Let’s start tomorrow.” 

Your friend asks to “borrow” your 
homework – again – because he 
didn’t do it last night. He says if you 
don’t give it to him, you  
won’t be invited to his party this 
weekend. 
 

You’re at the store, wishing you 
had enough money for some 
candy. Your friend says, “Just take 
it! It’s no big deal. The clerk’s not  
even looking.” 
 

You’re studying for tomorrow’s 
quiz when some of your 
teammates come by. They want 
you to shoot some hoops with 
them.  
“You’re not going to nerd out on 
us, are you?” they ask. 
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Peer Pressure Quiz    Name: _____________________ 
1. Who are peers?  

a. people about your own age 
b. classmates 
c. teammates 
d. all of the above 

2. What does the word pressure mean in the phrase peer pressure? 
a. hurting 
b. pushing 
c. influence 
d. ignoring 

3. True or false: Peer pressure is always bad. 

4. Fill in the blanks: When friends try to influence you to do things that are harmful or wrong, it’s called  
____________________________________ peer pressure. When friends try to influence you to do things 
that are helpful or kind, it’s called ____________________________________________ peer pressure. 

5. True or false: Only kids and teens have to deal with peer pressure. 

6. List two things kids might do to try to get other kids to do what they want:  

1. ________________________________________________________________________ 

2. ________________________________________________________________________ 

7. List two reasons why kids might give in to peer pressure: 

1. _________________________________________________________________________ 

2. _________________________________________________________________________ 

8. List two ways friends can be a bad influence on each other: 

 1. _________________________________________________________________________ 

2. _________________________________________________________________________ 

9. List two ways friends can be a good influence on each other: 

1. _________________________________________________________________________ 

2. _________________________________________________________________________ 

10. True or false: People can influence each other without even speaking.  
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Grade 5   
Lesson 2 

How Can We Take a Stand Against Bullying? 
Students will be able to: 

• Differentiate between the terms “upstander” and “bystander.” 
• Describe the four steps involved in being an upstander when bullying is happening. 
• Demonstrate effective ways of intervening when someone else is being bullied by creating 

and acting out a skit that integrates the four upstander steps. 
• Demonstrate an understanding of how being an upstander can inspire others to stand up 

against bullying. 
  

Standards:  
• HE.5.P.8.1 Persuade others to make positive health choices. 
• HE.5.P.7.1 Model responsible personal health behaviors. 
• HE.5.P.7.2 Illustrate a variety of healthy practices and behaviors to maintain or improve 

personal health and reduce health risks. 
• HE.5.B.5.1 Describe circumstances that can help or hinder healthy decision making. 
• HE.5.B.4.4  Determine ways to ask for assistance to enhance the health of self and others. 
• HE.5.B.5.3 Compare the potential short-term impact of each option on self and others when 

making a health-related decision. 
 

Skills:  
• Advocacy 
• Communication 
• Decision making 
• Relationship Management 
• Self-Management 

 

Materials: 
• Index cards 
• Computer with internet access  
• LCD projector and screen  
• Handout: “Our Upstander Story” – one 

per every four students in the class, plus 
some additional copies if students feel 
they need to start over (Note: There are 
two versions of this handout for variety; 
each group should receive only one) 

• Handout: “Making a Difference to Stop 
Bullying” – one per student  

• Markers 
• Flipchart paper or dry erase board  

 
Vocabulary:  upstander, bystander, bullying, harassment, teasing 

 
Engage:   

• Hand out an index card to each student 
• Ask students to write the word “Upstander” on one side and “Bystander” on the other side. 
• Ask students to write what they think the definition of each of these words is on the index 

card. (Students do not have to have the correct answer at this point) 
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Explore:  

• Show the following video on Upstanding: https://www.youtube.com/watch?v=eeqQCyQOCPg 

• https://youtu.be/eeqQCyQOCPg 

• Once the video is done, say, “Okay, so Zed talked about something called an ‘upstander.’ Can 
someone remind me of what he said, and how that’s different from being a ‘bystander’?”  

• Probe for the idea that they are both what they sound like – that a bystander sits or stands by 
while something else is going on and doesn’t do anything about it. An upstander, however, will 
see something going on that’s wrong and figure out a way to stand up for what’s right – without 
putting themselves in harm’s way or getting into trouble. 

• Have students go back to their index cards and review what they wrote originally. Ask students to 
edit their definitions if necessary. 

• Say, “Zed also shared four things you can do if you see someone being bullied. Can someone 
remind me of what those were?” Probe for:  

• Be a buddy.  
• Interrupt the bully.  
• Speak out.  
• Tell someone. 

• As the students share these four messages, write them on the board. Explain that people can do 
some or all of these to help someone who’s being bullied – but that even doing just one makes 
someone an upstander. 

• Say, “What we just saw was a cartoon – but we want to take what they were talking about and 
apply it to real life.” 

 

Explain:  

• Tell the students they are now going to come up with their own scenes that put those four things 
into practice. 

• Divide the class into groups of 4. Once they are in their groups, distribute one of the two 
worksheets, titled, “Our Upstander Story.” Ask them to decide who will be the recorder for their 
group. Have that person write all of the group members’ names at the top of the sheet.  

• Next, ask them to think of a scene they could create where someone is being bullied – and where 
an upstander makes a difference. They are then to create an actual scene that their groups will 
act out in front of the class to show upstander behavior.  Be sure to tell them that there may not 
be time for every group to act out their scene. 

• Give them the following guidelines for the activity: 
• They must use at least two of the four upstander steps listed on the board.  
• They cannot come up with a scene in which the upstander(s) bully the bully, or get 

physical in any way.  

• Tell them you are going to give them about 15 minutes in which to create their scene by 
completing the worksheet as a group. Emphasize that you are expecting them to take working on 
this activity seriously. As they start working, walk around the room to give guidance or pass out 
additional sheets of paper if any groups make mistakes or wish to start over.  

https://www.youtube.com/watch?v=eeqQCyQOCPg


SLPS Health Curriculum for Grades 4-12 

27 
 

Note to the Teacher: As you are walking around to check in, be sure to eavesdrop on the scenarios 
they are creating to ensure students do not use inappropriate language or create scenarios that are 
offensive or attempt to be funny or silly 

 
Elaborate:  

• Call “time” and ask for groups to volunteer acting out their scenes. Remind the students that 
there may not be sufficient time to go through all of the scenes. After each, ask the class which of 
the four steps to being an upstander to bullying they noticed.  
 

Note to the Teacher: In some cases, some inappropriate language or humor you did not catch during 
their work time may come up. This could include profanity, such as the students calling the bully 
certain names. If this were to happen, interrupt the scene, ask the students in that group to sit down, 
and either “take over” the scenario – meaning, continue to discuss the example with the larger class – 
or simply move on to the next group. You can then address the inappropriate behavior with those 
students after class.  
Evaluate:  
• Once all the groups have gone, or once there are 5 minutes remaining in class, ask: “What did all 

of the skits have in common?” The answers will be determined by what the students create; 
probe for, however, the concept that when there was an upstander in the situation, the bullying 
stopped.  

• Say, “Speaking up when you see someone else being treated badly or being hurt takes courage. It 
can be scary – but it’s really important. Sometimes, all you need to do is have the courage to run 
and get an adult who can come and make the situation stop. If no one’s nearby, however, now 
you have some other options for making this kind of behavior stop.” 

• Collect the worksheets with the scenes written on them.  
• Optional: Distribute the “Making a Difference to Stop Bullying” sheets and ask them to complete 

them for the next class session. 
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Our Upstander Story 
Names: ______________________________________________________________ 

Instructions: Read the scene below about bullying. Fill in the blanks provided to create a scene in which 
people become upstanders. Please write clearly, as you will be handing these in when you are done. 

Scene: Calvin is a 5th grader who is bigger than the other 5th graders. Whenever he’s around teachers, 
he’s very nice and respectful – but the minute adults aren’t looking, he trips kids in the hallway and 
steals their lunches. He has three close friends who tell the kids that if they say anything, it’ll get ten 
times worse for them. Kids are fed up, but they’re scared about what will happen if they try to do 
anything about it. 

Questions: 

1. What is the name of the upstander in your scene? _________________________________  

2. What is the name of the student who’s being bullied in your scene? __________________  

3. How does Calvin bully that student? _____________________________________________ 

_______________________________________________________________________________ 

_______________________________________________________________________________ 

_______________________________________________________________________________  

4. What does the upstander do in your scene to make the bullying stop? _______________ 

_______________________________________________________________________________ 

_______________________________________________________________________________ 

_______________________________________________________________________________  

5. What two upstander skills does your upstander use to try to stop the bully? 

a. _____________________________________________________________________________  

b. _____________________________________________________________________________ 
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Our Upstander Story  
Names: ______________________________________________________________  

Instructions: Read the scene below about bullying. Fill in the blanks provided to create a scene in which 
people become upstanders. Please write clearly, as you will be handing these in when you are done. 

Scene: Jenny, a 5th grader, is considered the most popular student at school. Everyone wants to be her 
friend. She doesn’t like to focus on school work, and makes fun of anyone who actually likes and does 
well at school. For the past few months, she has focused on one student, who is very smart, but 
awkward. When that student gets a good grade, Jenny grabs the assignment after class, crumples it up, 
and throws it away. When the teacher’s back is turned, Jenny throws something at the student or says 
something mean to them. Most of the other students in the class think this is funny and laughs along 
with her – but not everyone. 

Questions: 

1. What is the name of the upstander in your scene? _____________________________________ 

2. What is the name of the student who’s being bullied in your scene? ______________________  

3. How does Jenny bully that student? _________________________________________________ 

___________________________________________________________________________________ 

___________________________________________________________________________________ 

___________________________________________________________________________________  

4. What does the upstander do in your scene to make the bullying stop? ____________________ 

___________________________________________________________________________________ 

___________________________________________________________________________________ 

___________________________________________________________________________________  

5. What two upstander skills does your upstander use to try to stop the bully? 

a. _________________________________________________________________________________ 

b. _________________________________________________________________________________ 
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Making a Difference to Stop Bullying 

Name: _________________________________________________   Date: ________________________ 

Directions: A lot of times, kids experience or witness bullying and don’t feel like they can do anything to 
make a difference. That’s not true! These are just a few of the many young people who have 
experienced or witnessed bullying, and used what they went through to work to reduce bullying toward 
other kids. Once you’ve read the descriptions, please answer the questions that follow. 

Vanessa VanDyke 

At 13, Vanessa was teased by other kids because she wore her curly hair natural, without any products 
or treatment. She was told that her hair was a “distraction” and that she needed to style it differently.  
This made Vanessa feel awful about herself – so she and her family stood up on behalf of people who 
are made fun of just because of how they wear their hair by creating a line of natural hair care products 
for girls with naturally coily, curly, wavy, and kinky textured hair. They call it Vanessa’s Essence Hair 
Care, and their mission is to make sure that no one is made to feel badly about how their hair looks just 
because it may be different from others’.  
 

Jaylen Arnold 

When Jaylen was 8, he was teased at school because he had motor and vocal tics associated with 
Tourette’s Syndrome. That’s a condition that causes people to make unwanted twitches, movements, or 
sounds.  Instead of being discouraged by it, he stepped up and became a leader, starting a campaign 
called “Jaylen’s Challenge” to stop school bullying. He accepts donations and sells anti-bullying 
wristbands that fund educational programs that help schools address bullying and teach students about 
accepting and celebrating differences. Celebrities who have worn Jaylen’s bracelets include Leonardo 
DiCaprio, Anthony Anderson and Sam Waterston. (http://www.jaylenschallenge.org)  
 

Brigitte Berman 

As a middle schooler, Brigitte was taller than a lot of the other kids, and describes herself as a “geek” 
who was really into science. Because of these things, she was teased and bullied -- and witnessed others 
being bullied as well. She decided to do something about it. She wrote a book called “Dorie Witt’s Guide 
to Surviving Bullying,” which also has a website: http:// www.doriewitt.com. When she was in high 
school, this “geek” became the youngest person ever to become involved in a NASA mission, and now 
gives talks at different schools about making bullying stop. 

Questions: 

1. All three of these students were harassed or bullied in some way. Their inspiration to make changes 
came from their experiences.  How can students who are NOT being bullied stand up for those who are?  

2. Vanessa created a hair care line; Jaylen sold money to support educational programs; Brigitte wrote a 
book. If you wanted to make a difference in bullying outside of your school, what would you do?  
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Grade 5  
Lesson 3 

Are You Being Clear with Your Friends? 
  

Students will be able to: 
• Successfully demonstrate assertive communication when expressing a difference of opinion 

with another person.  
• Successfully demonstrate at least one appropriate refusal skill when facing peer pressure.  

 
Standards:  

• HE.5.P.8.1 Persuade others to make positive health choices. 
• HE.5.P.7.1 Model responsible personal health behaviors. 
• HE.5.P.7.2 Illustrate a variety of healthy practices and behaviors to maintain or improve 

personal health and reduce health risks. 
• HE.5.B.3.1 Discuss characteristics of valid health information, products, and services. 
• HE.5.B.5.1 Describe circumstances that can help or hinder healthy decision making. 
• HE.5.B.4.2 Discuss refusal skills and negotiation skills that avoid or reduce health risks. 
• HE.5.B.4.3 Illustrate effective conflict resolution strategies.  
• HE.5.B.4.4  Determine ways to ask for assistance to enhance the health of self and others. 
• HE.5.B.5.3 Compare the potential short-term impact of each option on self and others when 

making a health-related decision. 
 
Skills:  

• Advocacy 
• Communication 
• Decision making 
• Relationship Management 
• Self-Management 

 

Materials: 
• Conflict Situations Teacher’s Resource, 

one situation for each pair of 2 students  
• Board/Chart paper 

Vocabulary:  
Aggressive, passive, assertive, relationships, communication, compromise, conflict, refusal skill, peer 
pressure 
ADVANCE PREPARATION FOR LESSON:  
• Pre-print on the board or newsprint the instructions for the role play activity: 

o Review the situation and decide what to do.  
o Decide who will play the roles.  
o Decide as a group how the person can be assertive and stand up to their friend.  
o Plan a very short role-play about two minutes long.  

 
• Pre-print on the board or newsprint the following terms and definitions: 

AGGRESSIVE communication:  trying to get what you want by bullying the other person into it. 

PASSIVE communication: being unclear in expressing your needs or afraid to express them. 
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ASSERTIVE communication: clearly saying what you want or mean without being hurtful to the 
other person.  

 
Engage:   
• Tell students that relationships aren’t always easy, whether they are relationships with family 

members, friends, classmates, or even romantic relationships. One of the things that happens, 
even in the best relationships, is that people have different opinions, likes and dislikes, and ideas 
about how to spend their time. Tell students that when conflict happens, it is very important to 
be able to communicate honestly. Ask, “What can sometimes make communication difficult even 
with someone you really like?”   

• Some possible responses might include: 
o “I don’t want to upset them.”  
o “I’m too embarrassed to talk about it.”  
o “We don’t talk like that.” 
o “I don’t want them stop being my friend.”  
o “It’s too much work – I just want to have a friend I don’t have to stress about.” 
o “It’s none of their business” 

 
Explore:  

• Say, “While these are certainly all reasons that make it difficult to communicate in a 
relationship, no relationship can last without good communication of some kind.  And HOW 
we express ourselves is just as important as WHAT we are trying to communicate. We are 
going to look at three ways that people communicate with each other: aggressively, 
passively, or assertively.” Reveal the pre-printed definitions and review. Tell students: 

• “Being AGGRESSIVE is when someone tries to get what they want by bullying the other 
person into it. 

• Being PASSIVE is when a person is unclear in expressing their needs or afraid to. Sometimes 
this means that they won’t speak up about what they want, but just go along with what the 
other person wants. 

• Being ASSERTIVE is when a person says what they want or mean without being hurtful to the 
other person.  They express their needs or opinions clearly while being respectful of the 
other person.” 

• Ask, “What if someone asked you to go see a particular movie that you really didn’t want to 
see.  How might you respond if you were passive?” 

Possible responses might include:  

o “I’d probably go anyway”  
o “I’d say, ‘Well, I’ve already seen it – but that’s ok, I’ll see it again if you really want to 

see it’”  
 

• Ask, “What can be problematic about this kind of response?” 
Possible responses might include:  

o “Because you’d end up seeing a movie you didn’t want to see”  
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o “Your friend might feel guilty for making you go”  
o “You might go but be really annoyed with your friend.”  

 

• Ask, “How would you respond to the same question using aggressive communication?” 
Possible responses might include:  

o “I’ll go to the movies, but we’re going to see THIS movie, not that one”  
o “Oh, I hate that movie.  It’s so stupid”  
o “Man, you have really bad taste in movies.” 

 

• Ask, “What can be problematic about this kind of response?” 
Possible responses might include:  

o “Because it becomes all about what I want.”  
o “Because that’s rude, and can make the other person feel bad”  
o “Because your friend might get mad and you might lose them as a friend.”  

 
• Ask, “How would you respond to the same question using assertive communication?” 

Possible responses might include:  
o “I’d love to go to a movie, but not that one. Let’s see something we both want to see.  

What else is playing?”  
o “I don’t really want to see that movie but I want to hang out with you. Can we do 

something else?”  
o “I think I’m going to skip that movie because I heard it was really scary, but you go and we 

can hang out later together.”  
 
• Ask, “What makes this an effective way of responding?” 

Possible responses might include:  
o “Because both people’s needs count.”  
o “Because the person says what they mean, but don’t offend the other person.”  
o “Because they can find a compromise that they would both like.”  

 
Note to the Teacher: It is possible that some students will insist that aggressive communication is the 
best especially if they really want to get their way. If this happens, try to facilitate a discussion about 
this.  Some questions you can ask include: “If you can get what you want without hurting the other 
person, might it make more sense to do it that way?  Why or why not?”  “Would it be worth losing a 
friend to get your way?” “Would you stay friends with someone who answered you that way all the 
time to get what they wanted?” 
Explain:  

Summarize this discussion by making the following points: 

• Being in a relationship does not mean that a person has to give up who they are and their 
own needs. In a healthy relationship, both people should be able to express themselves 
openly, and be able to listen to, appreciate, and accept the other person’s needs.    

• Compromise is a part of every relationship.  This means that you give in sometimes, and the 
other person gives in at other times.  But if one person is giving in more often than the other, 
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it is an unequal, unhealthy relationship.  
• It is important to stick to what you believe in and the decisions you make, even if they’re 

different from what people around you are saying.  
• No one should do anything in a relationship that they do not feel right about doing. 

 

• Explain to students that while most people in relationships respect one another when one of 
them doesn’t want to do something and take each other’s feelings into account, sometimes, 
people just don’t take “no” for an answer. Say, “In these cases, it is really important to be able to 
stick to your beliefs and your decisions. But it can be hard, especially if the other person is putting 
pressure on you. So, let’s discuss some good refusal skills for those situations.” Explain that there 
are three good strategies they can use:  

o Say “no” clearly and firmly.  
o Keep repeating your refusal until the person stops asking (tell the person that they 

are pressuring you and they should stop).  
o If all else fails, simply walk away and refuse to discuss the issue further. 

 

Elaborate: 

• Tell students that you will now practice using assertive communication in responding to potential 
conflict situations. Explain that in this activity they will role play carrying out a decision they make 
and communicating it clearly and assertively. Divide students into pairs. Show the class the pre-
written instructions so everyone can see: 

• Review the situation and decide what to do.  
• Decide who will play the roles.  
• Decide as a group how the person can be assertive and stand up to their friend.  
• Plan a very short role-play about two minutes long.  

• Hand out the scenarios from the “Conflict Situations” to each pair.  
 

Note to the Teacher:  Feel free to add specific scenarios that may related to something that has 
actually happened in your class or that you feel is appropriate for your students.  Choose the ones 
that will have the most relevance and meaning for your class. You can also give the same scenario to 
more than one pair and see how different pairs decide to demonstrate assertive communication. 

 

Evaluate: 
• Give groups about 5 minutes to plan. Then have each Pair present its role-play.  After each role 

play, discuss the following questions: 
• Was the student assertive?  
• What technique(s) did they use? (Said “No” clearly; Kept repeating refusal; Walked away) 
• Do you think they were effective?  Why or why not?  

 
• Finish by telling students that standing up for what they believe in or what they want without 

being mean or hurting their friend’s feelings is not easy to do but is a very important skill to have. 
It is important to practice assertive communication whenever they can so they can get good at it. 
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Being Clear with Your Friends Worksheet 

CONFLICT SITUATION – 1 

Monique’s parents expect her to come home directly from school each day. But today, Jamila 
wants Monique to come to her house for a little “get together” after school. Some of the other 
kids are coming over and Jamila’s mother won’t be home. Monique doesn’t want to go because 
she knows her parents will be really angry if she goes and she isn’t sure it is safe without any 
adults there. Jamila doesn’t want to take “no” for an answer because Monique is her best 
friend.  

How can Monique use assertive communication skills to tell Perry how she feels? 

Write down some ideas for a role play that will demonstrate Monique using assertive 
communication to express her views. Think about some ways that Jamila might respond and 
what else Monique can do.   

 

CONFLICT SITUATION – 2 

Santi asked Jared if he could borrow his bike to go to soccer practice. This is a brand new bike 
Jared just got for his birthday, and he really doesn’t want to lend it to Santi. Santi promises to 
take good care of it and says he would lend his bike to Jared if he asked because they are 
friends so Jared should do the same thing. 

How can Jared use assertive communication skills to tell Santi how he feels? 

Write down some ideas for a role play that will demonstrate Jared using assertive 
communication to express his views. Think about some ways that Santi might respond and what 
else Jared can do.   

 

CONFLICT SITUATION – 3 

It was a hot day and Ben and Maya had played hard. They both want to get cold drinks from the 
corner store but don’t have enough money. Ben suggests they walk to his house since his Mom 
always leaves her purse around and they could take some money from there.  

How can Maya use assertive communication skills to tell Ben how she feels? 

Write down some ideas for a role play that will demonstrate Maya using assertive 
communication to express her views. Think about some ways that Ben might respond and what 
else Maya can do. 
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CONFLICT SITUATION – 4 

It was a hot day and Ben and Maya had played hard. They both want to get cold drinks from the 
corner store but don’t have enough money. Ben suggests they walk to his house since his Mom 
always leaves her purse around and they could take some money from there.  

How can Maya use assertive communication skills to tell Ben how she feels? 

Write down some ideas for a role play that will demonstrate Maya using assertive 
communication to express her views. Think about some ways that Ben might respond and what 
else Maya can do.   

 

CONFLICT SITUATION – 5 

Michael invited Tracey to come over to his house after school. As they were walking to 
Michael’s house they see a younger kid they know from school. The younger kid is by himself 
riding his skateboard. Michael wants to mess with this kid, jut to play around, but Tracey is 
uncomfortable with that idea.  

How can Tracey use assertive communication skills to tell Michael how she feels? 

Write down some ideas for a role play that will demonstrate Tracey using assertive 
communication to express her views. Think about some ways that Michael might respond and 
what else Tracey can do.   

 

CONFLICT SITUATION – 6 

Noor’s friend Taylor found her mother’s cigarettes on the kitchen table. Taylor took them and 
said she always wanted to try one just to see what it was like. Taylor asked Noor if she would 
please try one with her so they could compare notes. Noor is a little bit curious but really 
doesn’t want to try it.  She is afraid she will become addicted and really can’t stand the smell. 
What should Noor do? 

How can Noor use assertive communication skills to tell Taylor how she feels? 

Write down some ideas for a role play that will demonstrate Noor using assertive 
communication to express her views. Think about some ways that Taylor might respond and 
what else Noor can do. 
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St. Lucie Public Schools 
Health: HIV and AIDS Curriculum 

 

 

 

 

 

 

 

 

 

Grade 6 
Lesson 
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Grade 6  
Lesson 1 

Nutrition: What’s for Breakfast? 
Students will be able to: 

• Learn why a nutritious breakfast is part of a healthy diet. 
• Create a healthy breakfast menu. 

Standards:  
• Comprehend concepts related to health promotion and disease prevention to enhance 

health.  
• Demonstrate the ability to access valid information and products and services to enhance 

health.  
• Demonstrate the ability to use interpersonal communication skills to enhance health and 

avoid or reduce health risks.  
• Demonstrate the ability to use decision-making skills to enhance health.  
• Demonstrate the ability to use goal-setting skills to enhance health.  
• Demonstrate the ability to practice health-enhancing behaviors and avoid or reduce health 

risks.  
• Demonstrate the ability to advocate for personal, family, and community health. 

Skills:  
• Advocacy 
• Communication 
• Self-Management 

Materials: 
• Article: MyPlate Food Guide 
• Article: Go, Slow, and Whoa! A Quick 

Guide to Healthy Eating 
• Computer with Internet access  
• Plain paper  
• Art supplies (pencils, markers) 
• Quiz: Breakfast 

Vocabulary:   
Breakfast, body mass index (BMI), MyPlate, calories, fat, sodium, vitamins, and minerals 
Engage:  
Using the questions below, engage students in a small group or class discussion: 

• Some people consider breakfast to be the most important meal of the day. Do you agree? 
Why or why not? Do you usually eat breakfast? Can you tell a difference in how you feel on 
days when you eat breakfast and on days when you don’t?  

• You’re late for school, you can’t find your homework, and your dog just escaped out the back 
door – no wonder you don’t have time for breakfast! Discuss other reasons why you might 
skip breakfast. Then brainstorm ways to overcome these obstacles to make breakfast a 
regular part of your busy schedule.  

• Kids who don’t eat breakfast are more likely to have a higher body mass index (BMI), which 
is an estimate of body fat based on height, weight, and age. Why do you think kids who skip 
breakfast are more likely to have a higher BMI? 

 
Explore:  

Read the two articles below and have students take notes and/or write a summary of each article: 
• Article: MyPlate Food Guide 
• Article: Go, Slow, and Whoa! A Quick Guide to Healthy Eating 
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Explain:  
Healthy Harry’s is a local fast food restaurant looking to expand its menu to include breakfast. To 
make it appealing to teens, Healthy Harry’s has hired you to design a mock-up for a website to 
promote its new breakfast menu. Figure out some healthy breakfast options that Harry’s could serve. 
Then sketch what the main page of your site should look like. On your website, include the following 
items:  
• Healthy Harry’s new breakfast menu  
• The reasons why Harry’s is selling breakfast  
• An explanation of what makes the breakfast options healthy  
Make sure the page is attractive to teens so that they’ll want to head over to Healthy Harry’s for 
breakfast! You can use the two articles you just read or use the internet to do additional research. 
Elaborate:   

• Using the nutrition facts provided online by most major fast food chains, compare breakfast 
foods in terms of information like calories, fat, sodium, vitamins, and minerals. Based on 
your comparison, select items to create the healthiest breakfast.  

• Maybe you don’t want a fast food breakfast, but you’re still in a hurry. Brainstorm a list of 
quick breakfasts that could fuel you up for a busy day!  

• You just woke up after sleeping late on Sunday morning, and you’re starving. You’d like to 
cook a big breakfast to satisfy your rumbling stomach, but what should you make? Collect 
healthy breakfast recipes and compile them with other students’ recipes for a class recipe 
book. Make sure to include nutritional information whenever possible. 

Evaluate: 
Students will take the Breakfast Quiz.  
Answers: 

1. C 
2. B 
3. A 
4. C 
5. B, D, F 
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Name: _______________________________________________ Date: ___________________ 

Quiz:  

Instructions: Answer each question. 

1. Donuts, sweetened breakfast cereals, and canned fruits in heavy syrups are:  
a) Go foods  
b) Slow foods  
c) Whoa foods 
 

2. Waffles, pancakes, and French toast are:  
a) Go foods  
b) Slow foods  
c) Whoa foods 
 

3. Skim and low-fat milk – and almost all fresh and frozen fruits and vegetables – are:  
a) Go foods  
b) Slow foods  
c) Whoa foods 
 

4. The MyPlate food guide breaks foods into these groups:  
a) breakfast, lunch, snack, dinner, dessert  
b) hot, cold, room temperature  
c) fruits, grains, vegetables, protein, dairy  
d) go, slow, whoa 
 

5. Underline the incorrect answers.  
The MyPlate food guide is designed to remind people:  
 
a) that half of your plate should be vegetables and fruits  
b) to wash your hands with soap and water before preparing or eating food  
c) to drink fat-free or low-fat milk and water instead of soda, sports drinks, and other 
sugary drinks  
d) to use a fork, spoon, or chopsticks, not your hands  
e) that about one-quarter of your plate should be grains and one-quarter should be protein  
f) to check that plates are dishwasher-safe  
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[Skip to Co 

 

TeensHealth.org 
 

A safe, private place to get 
doctor-approved information 

on health, emotions, and life. 

MyPlate Food Guide 

To help people make smart food choices, the U.S. Department of Agriculture (USDA) designed an easy-to-
follow symbol: MyPlate. The plate graphic, with its different food groups, is a reminder of what — and how 
much — we should put on our plates to stay healthy. 

How MyPlate Works 
MyPlate has sections for vegetables, fruits, grains, and protein foods, as well as a "cup" on the side for 
dairy. Each section is color coded (green for veggies, red for fruits, orange for grains, purple for protein, and 
blue for dairy) so you can see at a glance how much of these foods to eat. 

Myplate reminds us to: 

• Choose variety: The best meals have a balance of items from different food groups. 
• Make half of your plate vegetables and fruits. 
• Make at least half of your grain servings whole grains. 
• Drink fat-free or low-fat (1%) milk and water instead of soda, sports drinks, and other sugary 

drinks. 
• Avoid large portions. 

Five Food Groups 
Different food groups have different nutrients and health benefits. If you regularly skip a group, over time 
you won't get the best nutrition. 

1. Vegetables 
The vegetable portion of MyPlate is shown in green. It's one of the largest sections on the plate. That's 
because vegetables provide many of the vitamins and minerals we need for good health. Veggies are 
naturally low in calories, and the fiber in them helps us feel full. 

Choosing variety is important when it comes to vegetables: Dark green vegetables (like broccoli, spinach, 
and kale) provide different nutrients from orange and red vegetables (like squash, carrots, and sweet 
potatoes). The "eat your colors" message that you might have learned in grade school is a good one to 
follow throughout your life. 

2. Fruits 
Like veggies, fruits have vitamins, minerals, and fiber. The red section of MyPlate is slightly smaller than the 
green, but together fruits and veggies should fill half your plate. Whole fruit is the best choice: Fruit juices 
have more sugar and calories per serving than whole fruit, and you're not getting the fiber. 

As with veggies, it's good to mix up your fruit choices: a colorful fruit cup is more than just pretty — it's a 
nutrition powerhouse. 

3. Grains 
The orange section of MyPlate is about one quarter of the plate. Whole grains (like whole-wheat flour) are 
more nutritious and have lots of dietary fiber that can help you feel fuller longer. Refined grains (white flour) 
are processed, removing vitamins, minerals, and fiber. Most refined grains are enriched, which means that 
some of the nutrients, but not fiber, are added back after processing. 

https://teenshealth.org/en/teens/myplate.html?view=ptr&WT.ac=t-ptr#thelou
https://teenshealth.org/en/teens/myplate.html?view=ptr&WT.ac=t-ptr#thelou
https://teenshealth.org/en/teens/myplate.html?view=ptr&WT.ac=t-ptr#thelou
https://teenshealth.org/en/teens/myplate.html?view=ptr&WT.ac=t-ptr#thelou
https://teenshealth.org/en/teens/myplate.html?view=ptr&WT.ac=t-ptr#thelou
https://teenshealth.org/en/teens/myplate.html?view=ptr&WT.ac=t-ptr#thelou
https://teenshealth.org/en/teens/myplate.html?view=ptr&WT.ac=t-ptr#thelou
https://teenshealth.org/en/teens/portion-size.html
https://teenshealth.org/en/teens/vitamins-minerals.html
https://teenshealth.org/en/teens/fiber.html
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At least half of the grains you eat should be whole grains like whole-wheat bread, brown rice, or oatmeal. 

4. Protein 
High-protein foods help the body build and maintain its tissues. They also have important vitamins and 
minerals, like iron. 

The purple section of MyPlate is about a quarter of the plate. Foods high in protein include beef, poultry, 
seafood, dry beans and peas, eggs, nuts, and seeds. Tofu and veggie burgers or vegetarian meat 
substitutes are also good sources of protein. When eating meats, choose lean or low-fat options. 

5. Dairy 
The blue circle on the MyPlate graphic represents dairy products that are rich in calcium, like milk, yogurt, 
and cheese. Calcium-fortified soy milk is also included in the dairy group. Calcium builds strong bones and 
teeth. Choose fat-free or low-fat dairy products most of the time. 

The blue circle shows dairy as a "side" to your meal, like a glass of milk. But dairy can be part of your meal, 
like a cheese quesadilla, or served as a snack or dessert. Yogurt with fresh fruit or a fruit smoothie made 
with low-fat milk make great desserts. 

How to Make it Work for You 
It's easy to follow the MyPlate graphic if you're eating a "meat, starch, and veg" meal where everything is 
prepared separately. 

But what if you're having a sandwich or a meal that mixes different foods together, like a salad, pasta dish, 
stew, or stir-fry? That's when you need to use the principles behind the plate as a guide instead of copying it 
exactly. 

For a sandwich, let MyPlate guide you on what to choose. A healthy sandwich might start with two slices of 
whole-wheat bread — your grains. Add a slice of meat, cheese, or other protein. Then fill the sandwich with 
vegetables like lettuce, tomato, or grated carrots. Add a side of fruit and a cup of low-fat white milk and 
you've got your balanced meal. 

For one-dish meals (or salads), make sure that half of what you're eating are vegetables and fruits, about a 
quarter is lean protein, and a quarter is grain, preferably whole grain. For example, a spaghetti dish could 
be whole-wheat pasta with a meatball, tossed with chopped tomato along with other veggies, like spinach or 
carrots. A stir-fry might be mixed veggies with a few pieces of tofu or chicken and brown rice. Avoid or limit 
high-fat sauces (like cream sauces) in one-dish meals and don't add too much dressing to salads. 

MyPlate is only a guide. Not every meal you eat will have every food group, but try to include three or more. 
Take breakfast, for example: If you have a whole-wheat bagel with cream cheese for breakfast, add some 
fruit and maybe a glass of milk. You can make up any missing food groups, like veggies, later in the day. 

More Tips on Eating Right 
The USDA's MyPlate website offers lots of healthy living guidelines. Visit to get personalized 
recommendations about which foods to eat and how much. 

 
 
Reviewed by: Mary L. Gavin, MD 
Date reviewed: January 2018 
Nemours 
Note: All information on TeensHealth® is for educational purposes only. For specific medical advice, diagnoses, and treatment, consult your 
doctor. 
© 1995-2021 The Nemours Foundation. All rights reserved. 
Images provided by The Nemours Foundation, iStock, Getty Images, Veer, Shutterstock, and Clipart.com. 

https://teenshealth.org/en/teens/calcium.html
http://www.choosemyplate.gov/
https://www.nemours.org/welcome.html?utm_source=khreview&utm_medium=nem&utm_campaign=mary-gavin
http://www.nemours.org/
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KidsHealth.org 

 

The most-visited site 

devoted to children's 

health and development 

 

Go, Slow, and Whoa! A Kid's Guide to Eating Right 

Looking for an easy way to eat healthier? The U.S. National Heart, Lung, and Blood Institute (part of the 
National Institutes of Health) suggests we use Go, Slow, and Whoa as a way to think about food. 

Think of the healthiest foods as "go" foods. These are foods like steamed or raw veggies and skim or low-fat 
milk that are good to eat almost anytime. 

Foods that are OK to eat sometimes are "slow" foods. Foods like hamburgers or pancakes aren't off limits — 
but they shouldn't be eaten every day. At most, you'll want to eat these foods just a couple of times a week. 

Some foods should make you stop, think, and say, "Whoa! Should I eat that?" These foods are the least 
healthy. They are the most likely to cause weight problems, especially if a person eats them all the time. 
"Whoa!" foods are once-in-a-while foods, like French fries or ice cream. 

 
Go Foods: Eat these almost anytime: 

Vegetables 
• Almost all fresh, frozen, and 

canned vegetables without 
added fat (such as butter) or 
sauces 

 

Breads and Cereals 
• Whole-grain breads, pitas, and 

tortillas 
• Whole-grain pasta, brown rice 
• Hot and cold unsweetened 

whole-grain breakfast cereals 

Fruits 
• All fresh and frozen fruits 
• Canned fruits packed in juice 

 

 Milk and Milk Products 
• Skim and 1% milk 
• Fat-free and low-fat yogurt 
• Part-skim, reduced-fat, and fat-

free cheese 
• Low-fat and fat-free cottage 

cheese 

 

Meats and Other Sources of 
Protein 
• Beef and pork that has the fat 

cut off before cooking 
• Extra-lean ground beef 
• Chicken and turkey without skin  
• Tuna canned in water 
• Fish and shellfish that's been 

baked, broiled, steamed, or 
grilled 

• Beans, split peas, and lentils 
• Tofu  
• Egg whites and substitutes 

Spreads and Condiments 
• Ketchup 
• Mustard 
• Fat-free creamy salad dressing 
• Fat-free mayonnaise 
• Fat-free sour cream 
• Vinegar 

 

Source: U.S. National Heart, Lung, and Blood Institute, National Institutes of Health 
*Vegetable and olive oils that have no saturated or trans fats and can be eaten daily, but in limited 
portions to meet daily calorie needs. 
 
Reviewed by:  
Mary L. Gavin, MD Date reviewed: July 2018 Nemours Note: All information on KidsHealth® is for educational purposes only. 
For specific medical advice, diagnoses, and treatment, consult your doctor. © 1995-2021 The Nemours Foundation. All rights reserved. 
Images provided by The Nemours Foundation, iStock, Getty Images, Veer, Shutterstock, and Clipart.com. 

https://teenshealth.org/en/kids/overweight.html
https://www.nemours.org/welcome.html?utm_source=khreview&utm_medium=nem&utm_campaign=mary-gavin
http://www.nemours.org/
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Slow Foods: Eat these sometimes: 
Vegetables 
• All vegetables in added fat 

and sauces 
• Oven-baked fries 
• Avocados 

Fruits 
• 100% fruit juice 
• Fruits canned in light syrup 
• Dried fruits 

Breads and Cereals 
• White bread and pasta that's 

not whole grain 
• Taco shells 
• French toast, waffles, and 

pancakes 
• Biscuits 
• Granola 

Spreads and Condiments 
• Vegetable oil* 
• Olive oil* 
• Oil-based salad dressing* 
• Low-fat creamy salad 

dressing 
• Low-fat mayonnaise 
• Low-fat sour cream 
• Soft margarine 

Meats and Other Sources of 
Protein 
• Lean ground beef 
• Broiled hamburgers 
• Chicken and turkey with the 

skin 
• Tuna canned in oil 
• Ham 
• Low-fat hot dogs 
• Canadian bacon 
• Peanut butter 
• Nuts 
• Whole eggs cooked without 

added fat, such as boiled or 
poached 

Sweets and Snacks 
• Ice milk bars 
• Frozen fruit-juice bars 
• Low-fat frozen yogurt 
• Low-fat ice cream 
• Fig bars 
• Ginger snaps 
• Baked chips 
• Low-fat microwave popcorn 
• Pretzels 

Milk and Milk Products 
• 2% milk 
• Processed cheese spreads 

Drinks 
• 2% milk 
• 100% fruit juice 
• Sports drinks 

 

 
Whoa Foods Eat these once in a while: 

Vegetables 
• Any vegetable fried in oil, such as 

French fries or hash browns 

Meats and Other Sources of 
Protein 
• Beef and pork that hasn't had 

the fat cut off before cooking 
• Fried hamburgers 
• Fried chicken 
• Bacon 
• Fried fish and shellfish 
• Chicken nuggets 
• Hot dogs 
• Lunch meats 
• Pepperoni 
• Sausage 
• Ribs 
• Whole eggs cooked with added 

fat, such as butter, fat, or oil 

Sweets and Snacks 
• Cookies, cakes, and 

pies 
• Cheesecake 
• Ice cream 
• Chocolate candy 
• Chips 
• Buttered microwave 

popcorn 

Fruits 
• Fruits canned in heavy syrup 

Breads and Cereals 
• Doughnuts, muffins, croissants, 

and sweet rolls 
• Sweetened breakfast cereals 
• Crackers that have hydrogenated 

oils (trans fats) 

Spreads and 
Condiments 
• Butter 
• Stick margarine 
• Lard 
• Salt pork 
• Gravy 
• Regular creamy 

salad dressing 
• Mayonnaise 
• Tartar sauce 
• Sour cream 
• Cheese sauce 
• Cream cheese 
• Cream cheese dips 

Milk and Milk Products 
• Whole milk 
• Full-fat cheese 
• Cream cheese 
• Yogurt made from whole milk 

Drinks 
• Whole milk 
• Regular soda 
• Sweetened iced teas and 

lemonade 
• Fruit drinks with less than 100% 

fruit juice 
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Grade 6  
Lesson 2 

How is HIV Transmitted? 
Students will be able to: 

• Identify how HIV is transmitted 
• Understand myths and facts about HIV Transmission 
• Explain why HIV is hard to get 

 
Standards:  

• SC.6.L.14.5 Identify and investigate the general functions of the major systems of the human 
body (digestive, respiratory, circulatory, reproductive, excretory, immune, nervous, and 
musculoskeletal) and describe ways these systems interact with each other to maintain 
homeostasis. 

• SC.6.L.14.6 Compare and contrast types of infectious agents that may infect the human body, 
including viruses, bacteria, fungi, and parasites.  

• HE.6.C.1.5 Explain how body systems are impacted by hereditary factors and infectious 
agents.  

• HE.6.C.1.7 Recognize how heredity can affect personal health.  
• HE.6.C.1.8 Examine the likelihood of injury or illness if engaging in unhealthy/risky behaviors. 
• HE.6.C.2.2 Examine how peers influence the health of adolescents. 

  
Skills:  

• Advocacy 
• Communication 
• Self-Management 

Materials: 
• HIV and AIDS-Fact Sheet 
• Board/Chart Paper 
• 6th grade HIV/AIDS PowerPoint 

 
Vocabulary:   
Abstain/Abstinence, Injection Drugs Use (IDU), IV/Intravenous, Transmission, Transfusion 

 
Engage:  

Say, “What have you heard about HIV or AIDS?”  

Record these comments on the board/chart paper into a Circle Map. 

Develop a key, using circles and squares or underlining words with different colors, to represent the 
following categories: 

• Medical terms. 

• Modes of transmission. 

• Feeling words. 

• Prevention. 

Have students codify the list according to the key. 

Student misconceptions will be addressed in the PowerPoint. 
 
Explore:  
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After listing everything they think they know about HIV and AIDS, ask students, “How do you think 
HIV gets transmitted from one person to another?” List students’ answers on the board/chart paper. 

Possible answers may include: 

• Sexual intercourse (most common mode of transmission). 
• Sharing of infected needles or syringes or other equipment for injecting drugs. 
• Blood transfusions from an infected person. 
• From an infected pregnant woman to her baby. 

Student misconceptions will be addressed in the PowerPoint. 
 

Explain:  
Show and discuss the 6th grade HIV and AIDS PowerPoint. 
 
Explain to students, there are several modes of transmission:  Exposure to HIV-infected fluids can 
occur through: 

• Sexual intercourse with an HIV-positive person. Abstinence from sexual intercourse (activity) is 
the safest and only 100 percent effective way to prevent the sexual transmission of HIV. 

• Needle-sharing for drugs, steroids, vitamins, or prescription medications; sharing of other drug 
equipment; or sharing of other sharp objects that could be infected, such as razors, pins, and 
scissors. 

• Pregnancy, childbirth, breastfeeding.  In the U.S., transmission of HIV from a woman to her 
infant has been dramatically reduced by testing women during their pregnancy and giving 
antiretroviral therapy or medicines (ART) to HIV-positive women during pregnancy and delivery. 
ART is also given to the infants of HIV-positive mothers in the first weeks of life. It is 
recommended that the infants of HIV-positive mothers be given formula, because HIV can be 
transmitted through breast milk.  

• Blood transfusions with HIV-infected blood.  The U.S. blood supply has been routinely tested for 
HIV antibodies since 1985, and donors are screened for potential risk behaviors.  This mode of 
transmission is highly unlikely, though not impossible 

Explain that there is no evidence that HIV can be transmitted through the sharing of utensils and 
meals, using the same toilet seat, etc. 

 
Elaborate:   

Divide students into small groups.   

Distribute the Handout “HIV and AIDS – Fact Sheet.”   

Have students take turns reading the facts aloud—then instruct the groups to determine which 
entries on the board/newsprint from the Engage activity are inaccurate.   

Reconvene the full class.  

Ask a representative from each group to share his or her group’s findings.   

Revise the list on the board/newsprint, and add to it any additional facts learned from the activity 
sheet.  
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Emphasize that abstinence from drug use and other risk behaviors is a sure way to prevent HIV 
infection. 

 
Evaluate: 
Have students make a list of the ways a person can and cannot get HIV (identify common 
misconceptions such as kissing, saliva transmission from cups, sharing silverware, being in the same 
room as an infected person, etc.). 
 

  



SLPS Health Curriculum for Grades 4-12 

48 
 

HIV and AIDS – Fact Sheet 
1. AIDS is caused by a virus called HIV. 

2. HIV weakens the immune system. 

3. A person can look and feel healthy but still be infected with HIV. 

4. HIV is not transmitted in the air. 

5. HIV is not transmitted by sneezing. 

6. Anyone who has sexual intercourse with an HIV-positive person can get the virus, even if that 
person looks and feels healthy. 

7. Anyone who shares needles, syringes, or other drug equipment with an infected person can 
get the virus, even if the infected person looks and feels healthy. Needle and syringe sharing is 
risky whether used for drugs, steroids, hormones, or tattoos. Taking drugs is dangerous for 
many reasons and risk of getting HIV is just one of those risks. 

8. HIV can be transmitted through exchange of blood. Since blood supplies are now tested for 
HIV and anyone with risk for HIV is discouraged from donating blood, blood transfusion is highly 
unlikely, though not impossible, to transmit infection. 

9. HIV can be passed from an HIV-positive woman to her baby during pregnancy, childbirth, or 
through breastfeeding. However, in the U.S., transmission of HIV from mother to baby has been 
dramatically reduced with the use of antiretroviral therapy during pregnancy, childbirth, and in 
the first weeks of the newborn’s life, and through avoidance of breastfeeding. 

10. There is no cure for HIV, but there are many treatments for HIV infection and HIV-related 
illnesses. 

11. Abstaining from the use of alcohol and other drugs will help a person avoid risk behaviors. 

12. HIV is a transmissible virus. 

13. HIV can affect all people who engage in risk behaviors, regardless of their race, ethnicity, 
color, gender, age, sexual orientation, or economic status. 

14. Many forms of affection—hugging, touching, etc.—carry no risk of transmitting HIV from 
one person to another. 

15. There is no vaccine that effectively prevents infection with HIV. 
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St. Lucie Public Schools 
Health: HIV and AIDS Curriculum 

 

 

 

 

 

 

 

 

 

Grade 7 
Lesson 
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Grade 7 
Lesson 1 

Food Labels 
Students will be able to: 

• Use Nutrition Facts food labels or search online to find out how much fat and sugar is 
in a typical fast food meal  

• Examine why too much fast food can contribute to health problems  
• Identify ways to make healthier food choices 

 
Standards:  

• Comprehend concepts related to health promotion and disease prevention to 
enhance health.  

• Analyze the influence of family, peers, culture, media, technology, and other factors 
on health behaviors.  

• Demonstrate the ability to access valid information and products and services to 
enhance health.  

• Demonstrate the ability to use interpersonal communication skills to enhance health 
and avoid or reduce health risks.  

• Demonstrate the ability to use decision-making skills to enhance health.  
• Demonstrate the ability to use goal-setting skills to enhance health.  
• Demonstrate the ability to practice health-enhancing behaviors and avoid or reduce 

health risks.  
• Demonstrate the ability to advocate for personal, family, and community health. 

 
Skills:  

• Decision Making  
• Self-Management 
• Advocacy 
• Communication 

 

Materials: 
• Article: Food Labels 
• Article: Figuring Out Fat and Calories 
• Computer with Internet access, "Fast-

Food Freddy" handout  
• Nutrition labels from fast foods 

(students may use actual packaging or 
research the labels online) 

Vocabulary: 
Nutrition facts, food labels, percent daily value, processed, calories, carbohydrate, protein, 
saturated fat, unsaturated fat, trans fat, fat soluble 
 
Engage: 
Have students answer the following questions in small groups or whole class discussions: 

• Where do you see Nutrition Facts food labels? How often do you read them? What 
information do you look for?  

• Unless you grow all of your own food, you probably eat food that’s been processed. 
What does “processed” mean? Why do you think fresh foods are more nutritious than 
processed foods?  
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• Does it make a difference what people order in restaurants when nutrition 
information is on the menu? Does it make a difference to you?  

• While food labels are helpful to everyone, why are they necessary for people with 
food allergies or certain health problems, like diabetes or heart disease? 

Explore: 
Read the two articles below and have students take notes and/or write a summary of each 
article: 

• Article: Food Labels 
• Article: Figuring Out Fat and Calories 

 
Explain: 
Have students engage in the following activity: 

 
You are Fresh-Food Frankie, and your cousin Fast-Food Freddy just visited, and boy, 
does he live up to his nickname. Breakfast burritos, hash browns, double 
cheeseburgers, fried chicken, onion rings, tacos, French fries, soft drinks, shakes … 
you name it. He says he gets all the fruit he needs from apple pies and that fries are 
technically a vegetable! Fortunately, you know better. After reading the articles at 
KidsHealth.org, write a letter to Freddie explaining why eating so much fast food is 
not healthy.  
 
Be sure to include:  

• a comparison of the calories, fat, and carbohydrate in at least two of his 
meal choices  

• a discussion of fast food portion sizes  
• how Freddy’s eating habits might hurt his health  
• suggestions to help Freddy choose healthier options 

 
Elaborate: 

• Discuss the ways fast-food restaurants target kids and teens. Do you think they’re 
they successful?  

• Using shortening to represent fat (4 grams of shortening equals 1 teaspoon), 
demonstrate for the class how much fat is in one of Fast-Food Freddy’s favorite 
meals.  

• Fast food often has a lot of trans fats, as do many packaged snack foods. Research 
why trans fats are so dangerous, and how to spot them on an ingredient list. 

Evaluate:  
Quiz: Food Labels 

1. Saturated, unsaturated, trans fat 
2. D 
3. False 
4. C 
5. 30 
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Name: _______________________________________________ Date: _________________________ 

Fast-Food Freddy Instructions: You are Fresh-Food Frankie, writing a letter to your cousin Fast-Food 
Freddy, who eats nothing but fast food. Explain why eating so much fast food is not healthy. Be sure to:  

• compare the calories, fat, and carbohydrate in at least two of his meal choices  
• discuss fast-food portion sizes  
• explain how Freddy’s eating habits might hurt his health and energy levels  
• suggest ways Freddy can improve his diet 

Dear Freddy:  

 

 

 

 

 

 

 

 

 

 

 

 

 

Your Cousin, Frankie 
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Name: ____________________________________________________ Date: _____________________ 

Quiz 

Instructions: Answer Each question. 

1. Nutrition Facts food labels usually list three kinds of fats: ____________________, 
________________________, and _______________________. 

 

2. A food is considered to be an excellent source of a nutrient if the percent daily value of 
that nutrient is:  
 
a. 0%  
b. less than 5%  
c. between 10% and 19%  
d. 20% or more 
 
 

3. True or false: Because food labels are written according to the calorie needs of adults, 
they are not useful for kids and teens. 

 

4. The food label of your favorite snack says the serving size is 1 cup, there are 120 calories 
per serving, and there are 2.5 servings per container. How many calories are in the 
entire container?  
 
a. 120  
b. 240  
c. 300  
d. 360 

 

5. About ______________ % of all the calories you eat in a day should come from fat. 
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[Skip to Content] 

 

TeensHealth.org 

A safe, private place to get 

doctor-approved information 

on health, emotions, and life. 

Food Labels 

The nutrition facts label on your favorite breakfast cereal tells you it's full of vitamins and minerals. So it 
must be healthy, right? 

Just because a food is high in vitamins doesn't mean it's healthy overall. Sure, it's great that your favorite 
cereal gives you a shot of vitamins and minerals. But what if it's also loaded with sugar? 

Eating healthy means choosing lots of different types of food throughout the day to get all the nutrients you 
need, such as vitamins, minerals, carbohydrates, fiber, and — yes — even fat. 

So how do you figure all this out? Thank goodness for food labels! 

Your Cheat Sheet to Good Eats 
Labels give you information that can help you decide what to choose as part of an overall healthy eating 
plan. For example, it may be OK to eat a sugary cereal if you make up for it by not eating much sugary stuff 
for the rest of the day. Checking the labels on foods can alert you when a food is high in something like 
sugar so you can be prepared to make tradeoffs. 

Food labels provide more than just nutrition facts, though. They also tell you what's in a packaged food (i.e., 
the ingredients). Some food labels also state which country the food came from, whether the food is 
organic, and certain health claims. 

So who decides what information goes on a food label? In the United States, it's the Food and Drug 
Administration (FDA) and the Department of Agriculture (USDA). These agencies require that all food labels 
show the same nutrition and health information. This allows consumers to compare different foods and make 
the choices that are right for them. 

The FDA and USDA regulate any health claims that companies make on their food labels. When a food says 
"light" ("lite") or "low fat" on the label, it must meet strict government definitions in order to make that 
claim. Foods that are labeled "USDA organic" are required to have at least 95% organic ingredients. 

Making Food Labels Work for You 
The first step in making food labels work for you is to look at the entire label. If you focus on only one part 
— like calories or vitamins — you may not be getting the full story, like how much sugar or fat is in the 
product. (Check out our mac and cheese example below to see why the full story is important.) 

Serving Size 
Always start with the serving size amount. That's because all the information on the rest of the label — from 
calories to vitamins — is based on that amount. 

Take note of how much a serving is (e.g., 1 cup, 8 oz). Sometimes a serving size will be way less than 
you're used to eating — like only half a cup of cereal. So make sure you check what it is! 

https://teenshealth.org/en/teens/food-labels.html?view=ptr&WT.ac=t-ptr#thelou
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The label will also list how many servings are in the package. Even things that seem like they'd be a single 
serving, such as a bottle of juice or packet of chips, may contain more than one serving. If you eat or drink 
the whole thing, you're getting more vitamins and minerals but you're also getting way more calories, sugar, 
fat, and other stuff that you might not want. 

Calories 
A calorie is a way to measure how much energy a food provides to your body. The number on the food label 
shows how many calories are in one serving of that food. To get a rough idea of how many calories you 
need to eat each day, check out the personalized plan calculator on the U.S. 
government's ChooseMyPlate website. 

The calories from fat number tells you how many calories in that serving come from fat. For most people, 
about 30% of all the calories they eat in a day should come from fat. So if you eat 2,000 calories a day, 
about 600 of these calories should come from fat. 

More Stats to Know 
Percent Daily Value 
These percentages show the amounts of nutrients an average person will get from eating one serving of that 
food. For the purposes of food labels, the government chose an "average" person as someone who needs 
2,000 calories a day. So if the label on a particular food shows it provides 25% of vitamin D, that 25% is for 
a person who eats 2,000 calories a day. 

The percent daily value information can be complicated. But one thing it makes easy is showing at a glance 
if a food is high or low in a particular nutrient. Here's how: 

• If a food has a daily value of 5% or less of a nutrient, it is considered to be low in that nutrient. 
• A food is a good source of a nutrient if the percent daily value is between 10% and 19%. 
• If the food has 20% or more of the daily value, it is considered an excellent source of that nutrient. 

Fat 
Total fat shows how much fat is in a single serving of food. Although eating too much fat can lead to 
obesity and health problems, our bodies do need some fat every day. Fats are an important source of 
energy and provide insulation and cushioning for the skin, bones, and internal organs. Fat also distributes 
and helps the body store certain vitamins. 

Fat is usually measured in grams. A good rule of thumb for keeping to the 30% calories from fat rule is to 
check the label and choose foods that have less than 3 grams of fat or less for every 100 calories in a 
serving. 

Some fats are better than others. Unsaturated fats, which are found in vegetable oils, nuts, and fish, are 
often called "good fats." That's because they don't raise cholesterol levels like saturated fats and trans 
fats do. Both saturated and trans fats are considered "bad" because they can increase a person's risk for 
developing heart disease. These types of fat are solid at room temperature (picture them clogging your 
arteries). 

Saturated fats usually come from animal products like cheese, meats, and ice cream. Trans fats are 
naturally found in these foods too, but they are also in vegetable oils that have been specially treated 
(hydrogenated) so they are solid at room temperature — like shortening. The amount of saturated and trans 
fats that are in a food are shown below total fat on the nutrition facts label. Less than 10% of calories 
should come from saturated fats and try to keep trans fats as low as possible. 

Cholesterol 
Cholesterol isn't entirely bad for you — it's important to production of vitamin D and some hormones, and to 
building many other substances in the body. The liver manufactures most of the cholesterol a person needs, 
but cholesterol is also found in the foods we eat. 

http://www.choosemyplate.gov/


SLPS Health Curriculum for Grades 4-12 

56 
 

Blood cholesterol comes in two major types: HDL (the "good" kind) and LDL (the "bad" kind). Too much LDL 
cholesterol in a person's blood increases the risk of heart disease. So it's a good idea for even teens to 
watch how much cholesterol they eat, along with saturated and trans fats, which tend to raise levels of LDL 
cholesterol in the blood. 

More Stats to Know (continued) 
Sodium 
Sodium is a component of salt. Almost all foods contain sodium because it adds flavor and helps preserve 
food. Processed, packaged, and canned foods usually have more sodium than freshly made foods. 

Small amounts of sodium keep proper body fluid balance. Sodium also helps the body transmit electrical 
signals through nerves. But too much sodium can increase water retention and blood pressure in people who 
are sensitive to it. 

Total Carbohydrate 
This amount covers all carbohydrates, including fiber and sugar. The best sources of carbohydrates are fruits 
and vegetables, along with whole-grain foods like cereals, breads, pasta, and brown rice. Most of your daily 
calorie intake should come from carbohydrates. 

Sugars are found in most foods. When a food contains lots of sugar, the calories can add up quickly. Soda, 
snack foods and other foods that are high in added sugar are considered "empty calories" because they 
usually don't offer a lot of other nutrients. 

Sugars are listed separately under Total Carbohydrates. Checking sugar quantities on labels can be really 
eye opening. Often there's way more than you'd expect. For example, sometimes manufacturers cut back on 
fat but add sugar to keep a food tasting good. With a little label study, you may notice that some low-fat 
foods have nearly as many calories as their regular versions. 

Fiber 
Fiber is not digested and helps keep your digestive system healthy. Fiber can also help reduce cholesterol 
levels. Best of all, fiber has no calories and it can help you feel full. So check the label and pick foods that 
have at least 3 grams of fiber per serving. 

Protein 
Most of the body — including muscles, skin, and the immune system — is made up of protein. If the body 
doesn't get enough fat and carbohydrates, it can use protein for energy. So be sure the foods you eat give 
you some protein. 

Vitamins and Minerals 
It goes without saying that you want to choose foods that are high in a variety of vitamins and minerals. The 
FDA requires food manufacturers to include information about vitamin A, vitamin C, calcium and iron. 
Sometimes you'll see other important vitamins and minerals listed on the label, especially if the product 
contains significant amounts. Some vitamins — like vitamin C — are water soluble, which means that the 
body can't store them so they need to be consumed daily. 

Food labels can't tell you what foods to eat — that's your decision! But they can help you find foods that 
taste good and treat your body right. 
Reviewed by: Steven Dowshen, MD 
Date reviewed: June 2018 
Nemours 
Note: All information on TeensHealth® is for educational purposes only. For specific medical advice, diagnoses, and treatment, consult your 
doctor. 

© 1995-2021 The Nemours Foundation. All rights reserved. Images provided by The Nemours Foundation, iStock, Getty Images, Veer, 
Shutterstock, and Clipart.com. 

https://www.nemours.org/welcome.html?utm_source=khreview&utm_medium=nem&utm_campaign=steven-dowshen
http://www.nemours.org/
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TeensHealth.org 
 
A safe, private place to get 
doctor-approved information 
on health, emotions, and life. 

Figuring Out Fat and Calories 

From all you hear, you'd think fat and calories are really bad for you. It's true that many people are 
eating more fat and calories than they need. But we all require a certain amount of fat and calories in 
our diets to fuel our growth and activities — everything from solving a math problem to racing up and 
down the soccer field. So what's the truth on fat and calories? 

What Are Fat and Calories? 

Fats are nutrients in food that the body uses to build cell membranes, nerve tissue (like the brain), and 
hormones. The body also uses fat as fuel. If fats that a person has eaten aren't burned as energy or used 
as building blocks, they are stored by the body in fat cells. This is the body's way of thinking ahead: By 
saving fat for future use, it plans for times when food might be scarce. 

A calorie is a unit of energy that measures how much energy food provides to the body. The body needs 
calories to function properly. 

Food Labels: Calories 

Food labels list calories by the amount in each serving size. Serving sizes differ from one food to the 
next, so to figure out how many calories you're eating, you'll need to do three things: 

1. Look at the serving size. 

2. See how many calories there are in one serving. 

3. Multiply the number of calories by the number of servings you're going to eat. 

For example, a bag of cookies may list three cookies as a serving size. But if you eat six cookies, you are 
really eating two servings, not one. To figure out how many calories those two servings contain, you 
must double the calories in one serving. 

When it comes to fat, labels can say many things. Low fat, reduced fat, light (or lite), and fat-free are 
common terms you're sure to see on food packages. The U.S. government has strict rules about the use 
of these phrases: By law, fat-free foods can contain no more than 0.5 grams of fat per serving. Low-fat 
foods may contain 3 grams of fat or less per serving. Foods marked reduced fat and light (lite) are a little 
trickier, and you may need to do some supermarket sleuthing. 

Light (lite) and reduced-fat foods may still be high in fat. The requirement for a food to be labeled light 
(lite) is that it must contain 50% less fat or one third fewer calories per serving than the regular version 
of that food. Foods labeled reduced fat must contain 25% less fat per serving than the regular version. 
But if the regular version of a particular food was high in fat to begin with, a 25% to 50% reduction may 
not lower the fat content enough to make it a smart snacking choice. For example, the original version 

https://teenshealth.org/en/teens/food-labels.html
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of a brand of peanut butter contains 17 grams of fat and the reduced fat version contains 12 grams. 
That's still a lot of fat! 

4, 4, and . . . 9? 

The calories in food come from carbohydrates, proteins, and fats. A gram of carbohydrate contains 4 
calories. A gram of protein also contains 4 calories. A gram of fat, though, contains 9 calories — more 
than twice the amount of the other two. 

That's why one food with the same serving size as another may have far more calories. A high-fat food 
has many more calories than a food that's low in fat and higher in protein or carbohydrates. 

For instance, 1/2 cup of vanilla ice cream contains: 

• 178 total calories 
• 2 grams of protein (2 grams times 4 calories = 8 calories from protein) 
• 12 grams of fat (12 grams times 9 calories = 108 calories, or 61%, from fat) 
• 15.5 grams of carbohydrate (15.5 grams times 4 calories = 62 calories from carbohydrate) 

Compare this with the same serving size (1/2 cup) of cooked carrots: 

• 36 total calories 
• 1 gram of protein (1 gram times 4 calories = 4 calories from protein) 
• 0 grams of fat (0 grams times 0 calories = 0 calories from fat) 
• 8 grams of carbohydrate (8 grams times 4 calories = 32 calories from carbohydrate) 

So fat makes quite a difference when it comes to total calories in a food. 

But let's face it, who's going to choose a heaping bowl of cooked carrots over ice cream on a hot 
summer day? It all comes down to making sensible food choices most of the time. The goal is to make 
tradeoffs that balance a higher-fat food with foods that are lower in fat. So if you really want that ice 
cream, it's OK once in a while — as long as you work in some lower-fat foods, like carrots, that day. 

Not All Fats Are the Same 

Although all types of fat have the same amount of calories, some are more harmful to your health than 
others. Saturated fat and trans fat increase a person's risk of heart disease. Food labels show the 
amounts of saturated fats and trans fats in a particular food. 

Saturated and trans fats are solid at room temperature — like butter, shortening, or the fat on meat. 
Saturated fat comes mostly from animal products, but some tropical oils, like palm oil and coconut oil, 
also contain saturated fat. Small amounts of trans fat are also found in whole dairy and meat products. 

Trans fats are often found in packaged baked goods, like cookies or crackers. They also may be found in 
fried foods like french fries and doughnuts. Because saturated fat and trans fat raise 
blood cholesterol levels, increasing a person's chances of developing heart disease, a gram of one of 
these fats is worse for a person's health than a gram of unsaturated fat. 

https://teenshealth.org/en/teens/cholesterol.html
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One of the most common sources of trans fat in today's foods is partially hydrogenated vegetable oil. 
Hydrogenation is a process that changes liquid oils into a solid form of fat by adding hydrogen. This 
process allows these fats to keep for a long time without losing their flavor or going bad. 

Unsaturated fats are liquid at room temperature. Unsaturated fats can be polyunsaturated or 
monounsaturated. Polyunsaturated fat is found in soybean, corn, sesame and sunflower oils, or fish and 
fish oil. Monounsaturated fat is found in olives, olive oil or canola oil, most nuts and their oils, and 
avocados. 

Fat and Calories in a Healthy Diet 

Fats should be eaten in moderation. The American Heart Association recommends that people get as 
much of their daily fat intake as possible from unsaturated fats and that they limit saturated fats and 
trans fats. 

It's a bad idea to try to avoid fat completely. Fats are an important source of energy and they can help 
you feel full. 

Fats are needed to absorb certain vitamins. Vitamins A, D, E, and K are fat soluble, meaning they can 
only be absorbed if there is fat in a person's diet. Also, body fat cells act as insulation to keep the body 
warm and help protect and cushion internal organs. 

Like fat, you need a certain amount of calories in your diet to fuel your body. Nutritionists do not 
recommend calorie counting (keeping track of the number of calories in everything that you eat) for 
teens unless a doctor has specifically recommended it. So if you are concerned about your weight, speak 
to your doctor. 

A healthy eating pattern means choosing a variety of foods, including vegetables and fruit, whole grains, 
low-fat dairy, and protein foods. Limit saturated fats, trans fats, and added sugars. Think about 
substitutes for foods that have a lot of sugar, fat, or calories. For example, drink water or low-fat milk 
instead of soft drinks, or choose mustard instead of mayonnaise on your sandwich. 

Being aware of the amount of fat and calories you eat makes sense, as long as you eat a balanced diet. 
Choosing foods wisely and exercising regularly are the keys to long-term good health. 

 

 

Reviewed by: Mary L. Gavin, MD 

Date reviewed: February 2018 

Nemours 

Note: All information on TeensHealth® is for educational purposes only. For specific medical advice, 
diagnoses, and treatment, consult your doctor. 

© 1995-2021 The Nemours Foundation. All rights reserved. 

Images provided by The Nemours Foundation, iStock, Getty Images, Veer, Shutterstock, and Clipart.com. 

https://teenshealth.org/en/teens/center/weight-center.html
https://teenshealth.org/en/teens/exercise-wise.html
https://www.nemours.org/welcome.html?utm_source=khreview&utm_medium=nem&utm_campaign=mary-gavin
http://www.nemours.org/
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Grade 7 
Lesson 2 
Duration: 2 Days 

How Is HIV Transmitted? 
Students will be able to: 

• Identify ways HIV can be transmitted. 
• Identify ways HIV cannot be transmitted. 
• Develop class health guidelines. 

Standards:  
• HE.7.C.1.1: Compare and contrast the effects of healthy and unhealthy behaviors on 

personal health, including reproductive health. 
• HE.7.C.1.8: Classify infectious agents and their modes of transmission to the human 

body. 
• HE.7.C.2.2: Examine how peers may influence the health behaviors of adolescents. 
• HE.7.C.2.3: Examine how the school and community may influence the health 

behaviors of adolescents. 
• HE.7.B.5.5: Predict the short and long-term consequences of engaging in health-risk 

behaviors. 
• HE.7.P.7.1: Examine the importance of assuming responsibility for personal-health 

behaviors. 
Skills:  

• Decision Making  
• Relationship Management 
• Self-Management 

Materials: 
• Markers 
• Board/ Chart Paper 
• PPT 

Vocabulary: 
Abstinence, Infectious, Injection Drug Use 
 

Engage: 
• Read the following letter to the students. Ask them to imagine that this letter is from 

a friend. 
My best friend just returned from the clinic.  She just found out she is HIV-
positive. She invited me to dinner. What should I do? Should I go? What do I 
say to her and her family? Can I eat food that she cooks or has touched? Will 
she be all right? 
 

• Have students write a response to the above letter.  Have them include the reasons 
for their advice. 
 

Explore: 
 List selected student responses on the board/newsprint and evaluate the suggestions: 
  

• Ask, “What kinds of feelings might the person with HIV be having?” 
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Answers should include:  fear, sadness, and worry.  Then ask students to 
elaborate as to what the person might be afraid/sad/ worried about. Answers 
should include: being sick, managing a complicated illness, money, their 
future, rejection, isolation, dying. 

 
• Ask, “What kinds of things could the loved ones, friends, and family of someone with 

HIV be worried about?” 
Answers should include: the health of their loved one, helping them get into 
care and stay healthy, financial concerns, concerns about their own 
risk/safety, concerns about discrimination, etc. 

 
• Ask, “How can we help someone we know who has HIV?” 

Answers should include: Most people with HIV are receiving medical 
treatment and have learned to live with a chronic condition. A person with HIV 
may need emotional support and acceptance and to continue to live the 
fullest life possible.  We should continue to be a good friend, etc. 

  
• Ask, “How can we help people we know who are close to someone with HIV?” 

Answers should include: Help them get an appointment with a special doctor 
who treats patients with HIV; tell him or her to encourage his/her partner to 
get tested for HIV; let them talk; ask them if they need any help; be their 
friend. 

 
Teacher Note: Be aware and sensitive to the fact that some of your students may have a 
friend or family member with HIV or AIDS, or may have HIV or AIDS themselves; emphasize 
the importance of a continued close relationship with a loved one who has HIV or AIDS and 
with those whose loved ones have HIV or AIDS. 
 
Explain: 

• Read aloud the following statement:  
 
“You can usually tell if people have HIV or AIDS by looking at them.”  
 
Ask students, “Who can tell me why this statement is not true?”  
 
After students have responded, remind them, “Even people who have the AIDS virus 
themselves don’t always know they have it and then pass it on to others. This is one 
reason why AIDS is an epidemic.” 
 

• Ask students, “Why is important for people to know about HIV or AIDS?”  
Students should answer that becoming aware of HIV and AIDS helps people avoid 
risky behaviors. Awareness also helps people be more sensitive to others who are 
living with HIV or AIDS. 
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• Ask students, “What information is important for people to know about HIV and 
AIDS?” Teachers should write answers down in a circle map on the board. 
 

• Show and discuss the 7th grade PowerPoint about How HIV can and cannot be 
transmitted 
 

• During (or after) sharing the PowerPoint with students, develop a list of how HIV can 
and cannot be transmitted (on Chart Paper or the Board). 

 
• Ask students, “What are some ways HIV can be transmitted?” 

(Sharing a needle with someone who is infected, having sex with someone who is 
infected, receiving blood or blood products that are infected, etc.) 

 
• Ask students, “What are some ways HIV cannot be transmitted?”  

(sharing food, drink, or other objects, touching someone who is infected, 
being sneezed, sweat, or cried on by someone who is infected, kissing, sharing 
towels, using a toilet, bug bites, casual contact) 
 

Teacher Note: To initiate discussion of what casual contact is, ask: 
• Can HIV be transmitted by shaking hands? 
• Can HIV be transmitted by sharing a meal? 
• Can HIV be passed from one person to another during a hug? 
• Can HIV be transmitted by using the same bathroom as a person who has the virus? 
• Can one get HIV from swimming with infected people? 
Make sure students understand that the answer to each question is no. Ask students 
what other things they have heard about ways that you can become infected with HIV 
and correct any myths or misconceptions. 

 
• Ask students, “Which system does HIV attack?” (Immune System) 
• Ask students, “Where in the body does the virus have to be before the person is 

infected?” (the blood) 
• Ask students, “What is the surest way to prevent the spread of HIV?” (abstain from 

sex and drugs - abstinence) 
• Ask students, “Why is it unlikely that people will be infected with HIV from a blood 

transfusion?” (since 1985, donated blood and blood products are tested) 
• Ask students, “What is the difference between HIV and AIDS?” Make the following 

points: 
o People with HIV may develop AIDS. 
o People with HIV may have no symptoms. 
o Many people with HIV do not end up developing AIDS. 
o AIDS is fatal, but people with AIDS can live productive lives with the help of 

drugs that reduce the severity of the disease that may afflict them. 
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• Review circle map and ask students to add anything additional about what is 
important for people to know about HIV and AIDS.  
 

Elaborate: 
 Have students develop a list of behaviors the class can adopt that will promote good physical 

and emotional health. These should include: 
• Avoiding use of alcohol, tobacco, and other drugs. 
• Practicing personal safety. 
• Practicing responsible decision making and abstaining from sexual intercourse. 
• Adopting infection control practices. 
• Practicing good nutrition. 
• Getting enough sleep. 
• Expressing feelings. 
• Fostering supportive relationships with family and friends and others to whom they 

are close. 
• Choosing friends who also cultivate good health habits. 

 
Evaluate:  
Ask students to write down everything they did since they awakened in the morning. Ask 
them to evaluate the health aspect of their behaviors, giving an “A” rating to good health 
practices; “F” to totally unhealthy behaviors; and “B,” “C,” and “D” for behavior in between. 
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Slide 1 
Grade 7 

Human Growth and 
Development:

HIV and AIDS

 

 

Slide 2 HIV and AIDS Education
HIV stands for Human Immunodeficiency 

Virus
AIDS stands for Acquired Immune 

Deficiency Syndrome
HIV is the virus (a kind of germ) that 

causes AIDS
There is currently neither a vaccine for HIV 

nor a cure for AIDS.

Electron microscope image of an HIV virus.

 

 

Slide 3 

3

HIV and AIDS
HIV can infect anyone who participates in risky 

behavior, regardless of ethnicity, gender, or sexual 
orientation…

There is NO CURE – only treatments which may 
work at first, but become less effective as the virus 
mutates rapidly

It is not who you are that puts you at risk for HIV, 
it’s what you do!
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Slide 4 

4

HIV Globally…
The spread of HIV is expected to increase over the next 

several years.
Regions with a large number of reported cases include:

Central Africa
Europe
The Caribbean
 India
Asia
Latin America
United States

 

 

Slide 5 

5

Total: 35,000,000 (32.2 – 38.8 million) 

Western & 
Central Europe

860,000
[800,000 – 930,000]

Middle East & North Africa
260,000

[350,000 – 570,000]

Sub-Saharan Africa
25.0 million

[23.5 – 26.6 million]

Eastern Europe 
& Central Asia

1.3 million 
[1.0 – 1.7 million]

South & South-East Asia
3.9 million

[2.9 – 5.2 million]
Oceania
51,000

[43,000 – 59,000]

North America
1.3 million

[880,000 – 1.9 million]

Latin America
1.5 million

[1.2 – 1.9 million]

East Asia
880,000

[650,000 – 1.2 million]
Caribbean
250,000

[220,000 – 280,000]

Adults and children estimated to be living with HIV, 2013 

Source: United Nations AIDS Programme (December 2014)  

 

Slide 6 

6

HIV/AIDS Nationally…
There have been over 1,000,000 diagnosed cases of 

AIDS in the US since the early 1980s.  About 56,300
new cases are reported each year (154 cases/day, 6 ½ 
cases/hour).

Currently, those most at risk of an HIV infection are 
youth ages 13-24, particularly girls and young 
women.

It is estimated that in the US, one teenager is infected 
with HIV every hour of every day 24/7.

Source: Source: CDC HIV Surveillance Report, 2013 (release date: February 2015) http://www.cdc.gov/hiv/library/reports/surveillance/2013/surveillance_Report_vol_25.html  
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Slide 7 

7

HIV and AIDS in Florida…
There have been 132,205 diagnosed cases of 

AIDS in Florida as of December 2014.*
Florida ranked 1st in HIV and AIDS cases in 2013 

ahead of New York and California.
Florida has about 4,000 new HIV cases 

reported every year, or about 12 per day.  In 
2013, Florida reported 5,200 HIV cases.

*Source: Florida Division of Disease Control Surveillance Report: January 2015, Number 361
http://www.floridahealth.gov/diseases-and-conditions/aids/surveillance/_documents/msr/2015-msr/index.html  

 

Slide 8 

8

How do you get HIV?
HIV is spread:
 By having unprotected vaginal, anal, or oral sex with someone who has 

HIV
 By having blood-to-blood contact with someone who has HIV
 By sharing needles or syringes with someone who has HIV
 During pregnancy, birth, or breast feeding from a mother who has HIV 

to her baby

Body fluids that transmit HIV are:
 Blood
 Semen 
 Vaginal secretions
 Breast Milk
 Other fluids that may contain blood  

 

Slide 9 

9

HIV is not concentrated enough to be spread 
through these body fluids…

Saliva

Sweat

Tears
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Slide 10 How is HIV Spread? 
HIV can be transmitted through saliva, 

tears, or sweat that is mixed with the 
blood of an HIV-positive person.

For example, if infected blood is present 
from cuts in mouth (gum disease) and 
damage to oral mucosa is present in non-
infected person, there is a risk from saliva 
exchange.  

 

Slide 11 

11

How do you avoid an HIV infection?
Abstinence (refraining) from sex is the best way to avoid HIV.  It 

is 100% safe and effective, if always practiced.
Refraining from alcohol and drug consumption which can cloud 

judgment.
 If someone has made the decision to have sex, using a latex or 

polyurethane condom reduces the risk of infection.
Do not touch another person’s blood or body fluids.
Do not use or share needles for any reason, including body 

piercing or getting tattoos.
Do not share personal grooming items which can come into 

contact with blood, such as toothbrushes and razors.
 

 

Slide 12 

12

HIV is not spread through everyday casual 
contact
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Slide 13 

13

HIV is not spread through everyday casual 
contact
 You don’t just “catch” HIV like a cold or the flu, you have to do 

something to get it.
 So, you don’t have to be afraid to be around someone with HIV or 

AIDS.
 It is important to show compassion and respect for those who are 

living with HIV or AIDS.
 You can:

 Be their friend,
 Hang out with them,
 Play games or sports with them,
 Do anything you would do with any of your friends!

 

 

Slide 14 

14

What about blood transfusions?
The blood supply in the United States is 

extremely safe.
All blood donors are screened for their 

risk of HIV before they even donate.
All donated units of blood are tested for 

signs of HIV.
All blood that tests positive for HIV is 

destroyed.
 

 

Slide 15 

15

What should I do if I think I 
have been put at risk for HIV?
The best thing you can do is to get tested for signs of 

HIV.
The test can be anonymous or confidential.
There are even home test kits available.
One type of test does not even require a needle, it 

is done orally like a DNA test.
The test detects antibodies, not the HIV virus.
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Slide 16 

16

What should I do if I think I 
have been put at risk for HIV?
There is a window period (a period of time during which you can be 

infected and it not show up on a test).
 It takes from 2 weeks to 3 months for an infected person’s immune 

system to make enough antibodies for the test to detect them 
(average=25 days).

That means someone can test HIV-negative, even though they have 
it because they are so newly infected.

When a person has a negative test they are asked to return and be 
re-tested in 3 months, with no risky behavior during that time.  If 
that test is also negative, it means they have not been infected.

 

 

Slide 17 Remember… 
Remember, HIV is not spread 

like a cold or chicken pox.
HIV can’t be spread by:
Coughing
Sharing toys
Touching someone

 

 

Slide 18 Remember…
You can play with and go to school with someone 

who has HIV and not worry about getting HIV.
You can’t get HIV through everyday casual contact.
Some people are afraid of HIV because they don’t 

know how it is spread from one person to another.
It is important to have correct information.
Remember, HIV is a hard disease to get compared to 

most common illnesses.
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Slide 19 Remember…
People don’t just “catch” HIV like a 

cold or the flu.
HIV is a weak virus; it can be 

destroyed by coming into contact 
with air.
HIV will not survive if it dries out or 

is not kept at body temperature.
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St. Lucie Public Schools 
Health: HIV and AIDS Curriculum 

 

 

 

 

 

 

 

 

 

Grade 8 
Lessons 
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Grade 8 
Lesson 1 

School Lunches 
Students will be able to: 

• Learn the importance of making healthy choices for lunch  
• Explore ways to select a nutritious lunch 

Standards:  
• Comprehend concepts related to health promotion and disease prevention to enhance 

health.  
• Analyze the influence of family, peers, culture, media, technology, and other factors on health 

behaviors.  
• Demonstrate the ability to access valid information and products and services to enhance 

health.  
• Demonstrate the ability to use interpersonal communication skills to enhance health and 

avoid or reduce health risks.  
• Demonstrate the ability to use decision-making skills to enhance health.  
• Demonstrate the ability to practice health-enhancing behaviors and avoid or reduce health 

risks.  
• Demonstrate the ability to advocate for personal, family, and community health. 

Skills:  
• Self-Management 
• Advocacy 
• Communication 
• Decision Making  

 

Materials: 
• Article: Healthy School Lunch Planner 
• Article: MyPlate Food Guide 
• Computer with Internet access  
• Arts supplies (pens, markers, crayons)  
• Word processing program and printer, or 

pen and paper 
Vocabulary: 

Balanced diet, MyPlate, calories, protein, carbohydrates 
Engage: 
Have students answer the following questions as a small group or whole class discussion: 

• Lunch is an essential part of a balanced diet. What are the benefits of eating a healthy lunch 
each day? If lunch is so important, why are unhealthy choices offered at school?  

• Which would you put on your lunch tray: a salad or French fries? An orange or a chocolate 
bar? Make a list of the foods you typically eat for lunch each day. How do you choose the 
food you eat for lunch each day? What makes you choose certain foods over others?  

• Do you eat a more nutritious lunch if you buy or pack your lunch? Would you buy your lunch 
if there were healthier options? Why or why not? 

Explore: 
Read the two articles below and have students take notes and/or write a summary of each article: 

• Article: Healthy School Lunch Planner 
• Article: MyPlate Food Guide 

 
Explain: 
You and your team are executives at sCoolCafé, a company known for creating popular school lunch 
programs that offer healthy and tasty meals. After reading the TeensHealth articles, your job is to 
revamp your school’s lunch options. Working in small groups, create a balanced lunch menu for each 
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day of the week. Then show how the sCoolCafé program is better than the current options, by 
explaining:  

• Problems with the current lunch program  
• Benefits of eating a healthy lunch  
• How your menu provides a healthy and delicious alternative to the existing lunch plan 

Elaborate: 
• Create a magazine ad that encourages students to eat a healthy lunch. Include a slogan and 

your own drawings or pictures from magazines that are related to your slogan.  
• Brainstorm a list of healthy lunches to pack for each day of the week. Be sure to think about 

how you can create an appetizing, balanced meal.  
Evaluate: 

Quiz: School Lunches 
Answers: 
1. B 
2. C 
3. A 
4. A 
5. C 
6. A 
7. Vegetables and fruit 
8. True 
9. B 
10. Any two of the following: blot off excess fat or oil, remove meat toppings, add veggie 

toppings, leave the crust, choose whole grain dough. 
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TeensHealth.org 

 

A safe, private place to get 

doctor-approved information 

on health, emotions, and life. 

Healthy School Lunch Planner 

Healthy School Lunch Choices 

Need a reason to make healthy choices for lunch? People who eat a healthier lunch with lean protein and 
complex carbohydrates can: 

• Feel more satisfied. 
• Avoid an afternoon slump. 
• Focus better on schoolwork. 
• Feel less hungry after school. 
• Maintain their weight by avoiding excess calories. 

Important things to remember: 

• Make smart choices. 
• Pick whole-wheat bread or an 8-inch tortilla instead of white bread. 
• Take deli turkey or ham instead of salami or bologna. 
• Choose grilled chicken instead of fried. 
• Order lite dressing instead of regular. 
• Use mustard or ketchup instead of mayo or dipping sauces. 

Enjoy some foods in moderation: 

• Choose chips or fries no more than once a week. 
• Limit starches to 2 servings at lunchtime (1 serving equals 1 slice bread; 1/2 bun; 1 small dinner 

roll; 1/2 bagel; 1/2 cup potatoes, rice, or pasta). 

Balance your diet: 

• If you eat chips or fries, remove one slice of bread (or half a bun) from your sandwich or burger. 
• Add tomato and lettuce to sandwiches, burgers, and tacos. 
• Include either a small salad with lite dressing, a side serving of veggies, or a piece of fruit. 

Think simple: 

• A plain burger (no cheese) is a better choice than processed or breaded foods, such as a hot dog, 
chicken fingers or nuggets, mozzarella sticks, or pizza. 

• Choose low-fat white milk (no flavored milks) or water instead of sugary sodas or energy drinks. 

Pack it up: 

• A packed lunch gives you the most control over what you eat. 



SLPS Health Curriculum for Grades 4-12 

75 
 

 

 

Smart Substitutions 

Here are some of the most common lunch items with ideas on how to make them healthier: 

Burgers 

• Hold the cheese. 
• Add lettuce and tomato. 
• Remove 1/2 bun (eat open-faced). 

Spaghetti and meatballs 

• Spaghetti counts as starch, so skip the bread. 
• Choose marinara sauce instead of buttered noodles. 
• Add salad with lite dressing. 

Chicken nuggets, patties, or fingers 

• Use ketchup or barbecue sauce. 
• These are already breaded, so skip extra bread or rolls. 
• Add vegetable or salad. 

Pizza 

• Blot off excess fat. 
• Choose veggie toppings. 
• Remove pepperoni. 
• Leave the crust. 

Reviewed by: KidsHealth Medical Experts 

Nemours 

Note: All information on TeensHealth® is for educational purposes only. For specific medical advice, diagnoses, and treatment, consult your 

doctor. 

© 1995-2021 The Nemours Foundation. All rights reserved. 

Images provided by The Nemours Foundation, iStock, Getty Images, Veer, Shutterstock, and Clipart.com. 

 

  

https://www.nemours.org/welcome.html?utm_source=khreview&utm_medium=nem&utm_campaign=khexperts
http://www.nemours.org/
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[Skip to Co 

 

TeensHealth.org 
 

A safe, private place to get 
doctor-approved information 

on health, emotions, and life. 

MyPlate Food Guide 

To help people make smart food choices, the U.S. Department of Agriculture (USDA) designed an easy-to-
follow symbol: MyPlate. The plate graphic, with its different food groups, is a reminder of what — and how 
much — we should put on our plates to stay healthy. 

How MyPlate Works 
MyPlate has sections for vegetables, fruits, grains, and protein foods, as well as a "cup" on the side for 
dairy. Each section is color coded (green for veggies, red for fruits, orange for grains, purple for protein, and 
blue for dairy) so you can see at a glance how much of these foods to eat. 

Myplate reminds us to: 

• Choose variety: The best meals have a balance of items from different food groups. 
• Make half of your plate vegetables and fruits. 
• Make at least half of your grain servings whole grains. 
• Drink fat-free or low-fat (1%) milk and water instead of soda, sports drinks, and other sugary 

drinks. 
• Avoid large portions. 

Five Food Groups 
Different food groups have different nutrients and health benefits. If you regularly skip a group, over time 
you won't get the best nutrition. 

1. Vegetables 
The vegetable portion of MyPlate is shown in green. It's one of the largest sections on the plate. That's 
because vegetables provide many of the vitamins and minerals we need for good health. Veggies are 
naturally low in calories, and the fiber in them helps us feel full. 

Choosing variety is important when it comes to vegetables: Dark green vegetables (like broccoli, spinach, 
and kale) provide different nutrients from orange and red vegetables (like squash, carrots, and sweet 
potatoes). The "eat your colors" message that you might have learned in grade school is a good one to 
follow throughout your life. 

2. Fruits 
Like veggies, fruits have vitamins, minerals, and fiber. The red section of MyPlate is slightly smaller than the 
green, but together fruits and veggies should fill half your plate. Whole fruit is the best choice: Fruit juices 
have more sugar and calories per serving than whole fruit, and you're not getting the fiber. 

As with veggies, it's good to mix up your fruit choices: a colorful fruit cup is more than just pretty — it's a 
nutrition powerhouse. 

3. Grains 
The orange section of MyPlate is about one quarter of the plate. Whole grains (like whole-wheat flour) are 
more nutritious and have lots of dietary fiber that can help you feel fuller longer. Refined grains (white flour) 

https://teenshealth.org/en/teens/myplate.html?view=ptr&WT.ac=t-ptr#thelou
https://teenshealth.org/en/teens/myplate.html?view=ptr&WT.ac=t-ptr#thelou
https://teenshealth.org/en/teens/myplate.html?view=ptr&WT.ac=t-ptr#thelou
https://teenshealth.org/en/teens/myplate.html?view=ptr&WT.ac=t-ptr#thelou
https://teenshealth.org/en/teens/myplate.html?view=ptr&WT.ac=t-ptr#thelou
https://teenshealth.org/en/teens/myplate.html?view=ptr&WT.ac=t-ptr#thelou
https://teenshealth.org/en/teens/myplate.html?view=ptr&WT.ac=t-ptr#thelou
https://teenshealth.org/en/teens/portion-size.html
https://teenshealth.org/en/teens/vitamins-minerals.html
https://teenshealth.org/en/teens/fiber.html
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are processed, removing vitamins, minerals, and fiber. Most refined grains are enriched, which means that 
some of the nutrients, but not fiber, are added back after processing. 

At least half of the grains you eat should be whole grains like whole-wheat bread, brown rice, or oatmeal. 

4. Protein 
High-protein foods help the body build and maintain its tissues. They also have important vitamins and 
minerals, like iron. 

The purple section of MyPlate is about a quarter of the plate. Foods high in protein include beef, poultry, 
seafood, dry beans and peas, eggs, nuts, and seeds. Tofu and veggie burgers or vegetarian meat 
substitutes are also good sources of protein. When eating meats, choose lean or low-fat options. 

5. Dairy 
The blue circle on the MyPlate graphic represents dairy products that are rich in calcium, like milk, yogurt, 
and cheese. Calcium-fortified soy milk is also included in the dairy group. Calcium builds strong bones and 
teeth. Choose fat-free or low-fat dairy products most of the time. 

The blue circle shows dairy as a "side" to your meal, like a glass of milk. But dairy can be part of your meal, 
like a cheese quesadilla, or served as a snack or dessert. Yogurt with fresh fruit or a fruit smoothie made 
with low-fat milk make great desserts. 

How to Make it Work for You 
It's easy to follow the MyPlate graphic if you're eating a "meat, starch, and veg" meal where everything is 
prepared separately. 

But what if you're having a sandwich or a meal that mixes different foods together, like a salad, pasta dish, 
stew, or stir-fry? That's when you need to use the principles behind the plate as a guide instead of copying it 
exactly. 

For a sandwich, let MyPlate guide you on what to choose. A healthy sandwich might start with two slices of 
whole-wheat bread — your grains. Add a slice of meat, cheese, or other protein. Then fill the sandwich with 
vegetables like lettuce, tomato, or grated carrots. Add a side of fruit and a cup of low-fat white milk and 
you've got your balanced meal. 

For one-dish meals (or salads), make sure that half of what you're eating are vegetables and fruits, about a 
quarter is lean protein, and a quarter is grain, preferably whole grain. For example, a spaghetti dish could 
be whole-wheat pasta with a meatball, tossed with chopped tomato along with other veggies, like spinach or 
carrots. A stir-fry might be mixed veggies with a few pieces of tofu or chicken and brown rice. Avoid or limit 
high-fat sauces (like cream sauces) in one-dish meals and don't add too much dressing to salads. 

MyPlate is only a guide. Not every meal you eat will have every food group, but try to include three or more. 
Take breakfast, for example: If you have a whole-wheat bagel with cream cheese for breakfast, add some 
fruit and maybe a glass of milk. You can make up any missing food groups, like veggies, later in the day. 

More Tips on Eating Right 
The USDA's MyPlate website offers lots of healthy living guidelines. Visit to get personalized 
recommendations about which foods to eat and how much. 
Reviewed by: Mary L. Gavin, MD 
Date reviewed: January 2018 
Nemours 
Note: All information on TeensHealth® is for educational purposes only. For specific medical advice, diagnoses, and treatment, consult your 
doctor. 
© 1995-2021 The Nemours Foundation. All rights reserved. 
Images provided by The Nemours Foundation, iStock, Getty Images, Veer, Shutterstock, and Clipart.com.

https://teenshealth.org/en/teens/calcium.html
http://www.choosemyplate.gov/
https://www.nemours.org/welcome.html?utm_source=khreview&utm_medium=nem&utm_campaign=mary-gavin
http://www.nemours.org/
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Name: ______________________________________________ Date: __________________________ 

Quiz 
Circle the healthiest food choice in each category: 

1. Vegetables  
a) French fries, b) Broccoli, c) Corn in butter sauce  
 

2. Fruits  
a) Fruit juice, b) Mixed fruit in heavy syrup, c) An orange  
 

3. Breads, cereals  
a) Whole-grain pasta, b) White bread, c) Donut  
 

4. Dairy  
a) 1% milk, b) 2% milk, c) Whole milk  
 

5. 5. Meats (protein)  
a) Fried chicken, b) Bacon, c) Salmon  
 

6. 6. Drinks  
a) Water, b) Regular soda, c) Iced tea  
 

7. The MyPlate Food Guide is designed to remind people that half their plate of food should be 
filled with _______________ and _________________.  
 

8. True or false: Fruit juices have more calories per serving than whole fruit, and not as much 
fiber.  

 
9. Which condiment contains the most fat: a) Ketchup b) Mayonnaise c) Mustard  

 
10. Name two ways to make any kind of pizza healthier: 

___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________ 
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Grade 8 
Lesson 2 

How Is HIV Transmitted? 
Students will be able to: 

• Define transmission and identify how HIV is transmitted. 
• Identify the body fluids that can transmit HIV from an infected person to an uninfected 

person. 
• Understand that anyone who practices risk behaviors can become infected with HIV, 

regardless of age, race or ethnicity, gender, or sexual orientation/identity, economic status, 
country of origin, etc. 

• Understand that it is exposure to bodily fluids containing HIV that make certain activities 
risky. 

• Identify activities and behaviors through which HIV can be transmitted. 
• Explain the “window period” for HIV antibodies and its implications for HIV testing. 
• Understand that infection with HIV can lead to AIDS. 

Standards:  
• HE.8.C.1.2: Analyze the interrelationship between healthy/unhealthy behaviors and the 

dimensions of health: physical, mental/emotional, social, and intellectual. 
• HE.8.C.1.4: Investigate strategies to reduce or prevent injuries and other adolescent health 

problems.  
• HE.8.C.1.5: Identify major chronic diseases that impact human body systems. 
• HE.8.C.1.6: Analyze how appropriate health care can promote personal health.  
• HE.8.C.1.7: Explore how heredity and family history can affect personal health. 
• HE.8.C.1.8: Anticipate the likelihood of injury or illness if engaging in unhealthy/risky 

behaviors. 
• HE.8.C.2.8: Explain how the perceptions of norms influence healthy and unhealthy behaviors. 
• HE.8.P.7.1: Assess the importance of assuming responsibility for personal-health behaviors, 

including sexual behavior.  
Skills:  

• Decision Making 
• Relationship Management 
• Self-Management 

Materials: 
• Markers 
• Board/ Chart Paper 
• Grade 8 Human Growth and 

Development PPT (Part 1 Only) 
• Activity Sheet: “Some People Say…” 

Vocabulary: 
Antiretroviral Therapy (ART), Cervical Cells, Cervix, Epidemic, Mucous Membrane, Pandemic, 
People Living with HIV/AIDS (PLWHA), Perinatal, Perinatal Transmission, Preseminal Fluid, 
Sexually Transmitted Infections (STIs), Sexually Transmitted Diseases (STDs), Theoretical, 
Transfusion, Transmission, Window Period 

Engage: 
 
Ask students, “Why is it so important that people your age learn about HIV and AIDS?” 
Students answers may include: 

• “If we are educated now about HIV/AIDS, we can take steps to prevent HIV transmission.” 
• “Learning about how HIV is transmitted may encourage young people to abstain from 

drug use and sexual intercourse.” 
• “There is a lot of misinformation about HIV/AIDS.  People need to know the facts.” 
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• “Understanding HIV/AIDS and how HIV is transmitted helps young people to be more 
compassionate and less prejudiced towards people living with HIV/AIDS.” 

 
Ask students, “What do young people need to learn about HIV and AIDS?”  
Students’ answers may include: 

• How people get infected/How HIV is transmitted.  (Have students explain how they define 
the word transmission.) 

• How people can prevent infection and reduce the risk of transmission. 
• That HIV/AIDS is a public health matter that affects everyone.  (Have students explain 

how they define the words epidemic and pandemic.) 
• There is a lot of misinformation about HIV/AIDS.  People need to know the facts. 
• Understanding about HIV, including how HIV is transmitted, helps young people to be 

more compassionate and less prejudiced toward people living with HIV/AIDS (PLWHA). 
 
Explore:  
Show students the Grade 8 Human Growth and Development HIV/AIDS Prevention PPT (Part 1 Only) 
 
Explain:  
Ask students to define the term transmission. 
Answer: When something is passed from one person to another, such as a message, illness, germs, 
etc. 
 
Say, “Remember, HIV is not spread through casual contact (for example, touching) but through 
specific bodily fluids that are capable of carrying the virus. 

Teacher Note: To initiate discussion on defining casual contact, ask: 
• Can HIV be transmitted by shaking hands? 
• Can HIV be transmitted by sharing a meal or a drink? 
• Can HIV be passed from one person to another during a hug? 
• Can HIV be transmitted by using the same bathroom as a person who has the virus? 
• Can one get HIV from swimming with infected people? 
• Can HIV be transmitted through insect bites? 

Make sure students understand that the answer to each question is No. Ask students what other 
things they have heard about ways that people can become infected with HIV.  Correct any myths or 
misconceptions. 
  
Ask, “What have you heard are some ways HIV can be transmitted?” Be sure to correct 
misconceptions. 

Possible answers include: 
• Sexual intercourse with an infected person. 
• Sharing needles, syringes, and other equipment used to inject drugs with an infected 

person. 
• From an infected woman to her child during birth, or breastfeeding. 
• Blood transfusions. 

Ask, “What do all these have in common?” 
Answer: They all involve the transfer of certain HIV-infected body fluids from one person to 
another. 

Ask, “Which body fluids may be transferred during each of these modes of transmission?”  
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Answers, respectively: 
• Semen, preseminal fluid, vaginal fluids, blood, and/or menstrual blood. 
• Blood. 
• Blood, vaginal fluids, breast milk. 
• Blood. 
• Teacher Note: Saliva, tears, and sweat do not contain amounts of HIV large enough to 

transmit the virus. 
Say, “Let’s make a list of body fluids where HIV is present.”  

Students’ answers should include: blood, semen, preseminal fluid, vaginal fluids, menstrual blood, 
and breast milk.  

Say, “Let’s clarify the meaning of these terms, specifically:  
Semen – the fluid, which contains sperm that is ejaculated from the penis during sexual activity 

and orgasm.  
Preseminal fluid – the small amount of clear fluid that appears at the tip of the penis when it 

becomes erect prior to orgasm.  
Vaginal fluids – the natural wetness, also called secretions, in a woman’s genitals.  
Menstrual blood – blood that leaves the body through the vagina during a woman’s menstrual 

period.  
Breast milk – the nutritious fluid produced by a mother for feeding her baby. 

Teacher Note: Many students use other terms to describe these body fluids and other matters 
relating to sexuality. As with all HIV/AIDS education, it is important that students understand the 
terms used in the classroom, use them correctly, and relate them to their own experience and 
language. If students use different terms to refer to body fluids, make sure they understand the 
relationship between both sets of terms. Encourage students to use the correct terminology. 
If students seem uncomfortable during discussion of body fluids and HIV transmission, acknowledge 
that such a response is natural. Because we do not often discuss such matters in public, it is 
understandable that some people may feel embarrassed. Nevertheless, it is important to know the 
facts. 
 
Elaborate: 
Ask, “How is HIV transmitted from one person to another if these [point to list] are the only body 
fluids in which HIV is found in an infected individual?” 
 
Write on board/chart paper: “Sexual Intercourse or Sexual Activity.” Have students define these 
terms. 

Teacher Note: HIV can be transmitted through anal, vaginal, or oral intercourse with a person 
who is infected. This curriculum guide recommends that in Grades 7 and 8, teachers should 
mention types of sexual intercourse in response to students’ questions. (In Grades 9-12, the 
teacher should initiate such discussion.) When sexual intercourse is not clearly defined to 
include oral and anal, people may fail to recognize their risk and not take appropriate action 
to protect themselves or others. 

 
Say, “During sexual intercourse, infection can be transmitted or contracted by anyone regardless of 
age, race or ethnicity, sexual orientation/identity, gender, gender identity, country of origin or 
economic status.” 
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Teacher Note: If students ask about methods of prevention, tell them that you will discuss 
methods of prevention in detail during the course of these HIV/AIDS lessons. 

 
Say, “In addition to presenting a risk of HIV infection, sexual intercourse can also lead to infection 
with other sexually transmitted infections (STIs).” 
 
Ask, “Can you name some sexually transmitted infections?” 

Answers: Some of the most common are hepatitis B and C, gonorrhea, syphilis, chlamydia, 
herpes, human papillomavirus (HPV or genital warts). 

 
Say, “A person with an STI is more susceptible to HIV infection because sores, rashes, etc., may 
provide routes through which HIV can be transmitted and reach the bloodstream.” 
 
Teacher Note:  

• Adolescents may be more likely than adults to become infected when exposed to HIV and 
certain STIs such as chlamydia and human papillomavirus (HPV) because their reproductive 
tracts are not fully mature. 

• A female adolescent’s reproductive system requires five to seven years to mature fully after 
her first menstrual period. During this developmental phase, she may be more susceptible to 
infection from HIV or other STIs. As she goes through puberty, the cells on her cervix shift. 
(The cervix is the structure that connects the vagina and the uterus.) In the immature 
adolescent, cervical cells that are more vulnerable to infection are located toward the outside 
of the cervix (toward the vagina), where they are exposed to male genital contact during 
sexual intercourse. Over time, these cells gradually shift to the inner portion of the cervix 
(toward the uterus), so they are no longer exposed during sexual intercourse. Also, immature 
vaginal walls are thinner and secrete less fluid than later in development, so they are more 
vulnerable to tearing and abrasions. In the fully mature woman, thicker vaginal walls and 
heavier concentrations of vaginal and cervical fluids offer greater protection against the 
passage of bacteria or viruses through the mucous membrane that lines the vagina 

 
Say, “A person with an STI is more susceptible to HIV infection because sores, rashes, etc., may 
provide routes through which HIV can be transmitted and reach the bloodstream.” 
 
Ask, “What is the only 100 percent effective way to avoid sexual transmission of HIV?” 
Answer: Abstinence from sexual intercourse. 
 
Write on the board/chartpaper: “Sharing needles/syringes.” 
 
Say, “This refers to needles and other items that people share for injecting drugs, including steroids, 
hormones, insulin or any other purpose. Sharing needles/syringes is considered a highly efficient 
mode of transmission because it involves blood-to-blood contact. Even microscopic quantities of 
blood may remain in the needle, syringe, and can then enter the bloodstream of the next user.”  
 
Write on the board/newsprint: “Blood transfusion.” 
 
Say, “This mode of transmission is highly unlikely but not impossible. Since 1985, donated blood in the 
United States has been tested for HIV antibodies. Any blood found to contain HIV antibodies is not 
used, and the possibility of receiving HIV-infected blood is remote. Most blood used for transfusions 
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in the United States is free of HIV. In addition to testing donated blood for HIV antibodies, potential 
donors are screened and those engaging in behaviors considered high risk for HIV infection are 
discouraged from donating. Other countries may not have rules about blood donation that are as 
strict.” 
 
Say, “It is important to distinguish between receiving a blood transfusion and donating blood. 
Donating blood today is 100 percent safe. It is also important to know that donors whose blood is 
found to be infected are asked to return to the blood center to discuss results of tests that were 
conducted on their blood. 
 
Teacher Note:  
Some students may say that healthcare providers have to be careful. Explain: “Doctors, nurses, 
dentists, technicians, and other healthcare workers are required to use ‘universal precautions.’ 
Universal precautions—sterilizing equipment, using masks, gloves, and disposable equipment, 
disposing of syringes and other sharp equipment properly—are designed to protect the patient and 
the healthcare worker from transmission of any infectious disease, including HIV. That’s why they are 
called ‘universal.’” 
 
Write on the board/newsprint: “Mother to child (perinatal transmission).” 
 
If a pregnant woman tests positive for HIV, she will be put on special anti-HIV medications during part 
of her pregnancy and delivery; special procedures will be used during delivery (for example, delivery 
by cesarean-section), and the newborn will be given medications during the first few weeks of life. As 
a result, a dramatic reduction has been made in the number of cases of perinatal transmission of HIV.  
HIV is found in breast milk and can be transmitted from an HIV-infected woman to her child through 
breastfeeding. HIV-infected mothers are therefore instructed not to breastfeed. 
 
Say, “Now that we have learned about how HIV is transmitted, can you tell me who is at greatest risk 
of HIV infection?” 
Answer: Anyone who practices risk behaviors can become infected with HIV, regardless of age, race, 
economic status, country of origin, gender, gender identity, or sexual orientation/identity. If people 
do not practice risk behaviors, they greatly reduce their chances of being at risk of HIV infection. 

 
Say, “Once exposed to HIV, the body usually produces HIV antibodies in 3 weeks to 12 weeks. The 
time between exposure to HIV and the body’s production of antibodies is known as the window 
period. The most common HIV test checks for the presence of HIV antibodies. A person who is 
infected with HIV will test negative for HIV antibodies during the window period, even though he or 
she is capable of transmitting the virus to others.” 
 
Evaluate:  
Give students the Activity Sheet “Some People Say.” Have them answer the questions. Make sure you 
review the answers at the beginning of the next class. 
 

 

  



SLPS Health Curriculum for Grades 4-12 

84 
 

“Some People Say…”  
 
Directions  
Below are things that “some people say” about HIV/AIDS. Circle “T” if you think it is true and 
“F” if you think it is false.  

 
T F Some people say that only gay and bisexual men are likely to be infected 

with HIV.  
 

T F Some people say that only people with multiple sexual partners are likely 
to be infected with HIV. 
 

T F Some people say you can only get HIV from donating blood. 
 

T F Some people say that alcohol and illicit drug use can make people 
vulnerable to HIV infection when they share needles/syringes 
 

T F Some people say that you can contract HIV by sharing a drink with 
someone that has HIV. 
 

T F Some people say that having other sexually transmitted infections (STIs) 
can make it more likely that you’ll get HIV. 
 

T F Some people say you can tell if someone has HIV by looking at them. 
 

T F Some people say you can get HIV from insect bites. 
 

T F Some people say that tears transmit HIV. 
 

T F Some people say it is rare to get HIV from a blood transfusion in the United 
States. 
 

T F Some people say the risk of HIV transmission from a healthcare provider 
(doctor, dentist, nurse, technician) is small. 
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Answers to “Some People Say…”  
1. Q. Some people say that only gay and bisexual men are likely to be infected with HIV. True or false? 

Why?  

A. False. Worldwide, the HIV/AIDS epidemic primarily has been spread through heterosexual 
intercourse although in the U.S. the epidemic first took hold among gay and bisexual men. Here 
and abroad the virus has also stricken a great many injection drug users, their male and female 
sexual partners, and their babies. At this point, there is also a rising spread among heterosexuals, 
non-drug users, adolescents, and adults alike. HIV’s rule is: it’s what you do, not who you are. That 
means that HIV does not discriminate—it will infect anyone of any race, religion, age, gender, or 
sexual orientation—if that person engages in a risk behavior, such as sharing 
needles/syringes/works/skin-popping equipment for drug injection.  

2. Q. Some people say that only people with multiple sexual partners are likely to be infected with HIV. 
True or false? Why?  

A. False. Anyone who has engaged in sexual intercourse with an infected person, or who has engaged 
in sharing needles/syringes/works/skin-popping equipment, or who has been the sexual partner 
of someone who has engaged in these behaviors may be infected. However, it is true that having 
multiple partners increases risk, because it increases the odds of being with someone who is HIV-
positive.  

3. Q. Some people say that you can get HIV from donating blood. True or false? Why?  

A. False. Sterile, disposable equipment is used each time blood is drawn, and is then discarded.  

4. Q. Some people say that alcohol and illicit drug use can make people vulnerable to HIV infection when 
they share needles/syringes/works/skin popping equipment. True or false? Why?  

A. True. Sharing needles/syringes/works/skin-popping equipment is the most direct drug-related 
route to HIV infection.  

5. Q. Some people say that you can catch HIV by sharing a drink with someone who has HIV. True or 
false? Why?  

A. False. There is no exchange of the body fluids that transmit HIV by sharing a drink. There is no 
documentation of HIV transmission through casual contact.  

6. Q. Some people say that having other sexually transmitted infections (STIs) can make it more likely 
that you’ll get HIV. True or false? Why?  

A. True. Certain STIs cause genital sores or rashes that make it easier for HIV to enter the 
bloodstream. However, sores or cuts need not be present for HIV infection to occur since HIV can be 
transmitted directly into the bloodstream through the mucous membranes that line the rectum, 
vagina, and mouth. 

 
7. Q. Some people say you can tell if someone has HIV by looking at him or her. True or false? Why?  

A. False. A person can be infected with HIV but look and feel healthy. While some people infected 
with HIV get some symptoms of disease within a year or two, many remain relatively symptom-
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free for as long as ten years or more. Anyone infected with HIV can transmit HIV throughout the 
course of the illness.  

8. Q. Some people say you can get HIV from insect bites. True or false? Why?  

A. False. Mosquitoes and other insects do not ingest enough blood to spread HIV and do not spread 
blood to people they subsequently bite. HIV is human immunodeficiency virus. HIV does not 
infect insects such as mosquitoes.  

9. Q. Some people say that tears transmit HIV. True or false? Why?  

A. False. There is not enough HIV in tears to transmit it. In the epidemic to date, no case of 
transmission through tears has ever been documented.  

10. Q. Some people say it is rare to get HIV from a blood transfusion in the United States. True or false? 
Why?  

A. True. Today, the blood supply in the United States is very safe. Donated blood is thoroughly 
screened, making the chances of anyone becoming infected from a blood transfusion remote. 
Since 1985, the hospital blood supply in New York City has been screened carefully for HIV using 
HIV antibody tests. In 1999, additional screening for the presence of the actual virus in blood 
was put into place. Still, some people who are scheduled for elective surgery choose to donate 
their own blood so that they can receive it if a transfusion should be necessary during their 
operation.  

11. Q. Some people say the risk of HIV transmission from a healthcare provider (doctor, dentist, nurse, 
and technician) to a patient is small. True or false? Why?  

A. True. The risk of becoming infected from contact with an HIV-positive healthcare provider is 
indeed remote. The Centers for Disease Control and Prevention (CDC) have recommended the use 
of universal precautions by healthcare providers to minimize the risk of transmitting many infectious 
diseases, including hepatitis and HIV. The risk of transmission from patient to healthcare provider is 
far greater than from provider to patient. 
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Slide 1 

Human Growth & 
Development

HIV/AIDS Prevention
Grade 8

 

Slide 2 

Part 1

 

Slide 3 HIV/AIDS
 Symptoms

 Flu-like symptoms may be present shortly after 
infection, but symptoms go away

 Major symptoms may not appear for many 
years

 The virus attacks the T-cells of a person’s 
immune system, which makes the person much 
more susceptible to getting sick and dying from 
many other diseases

3

Electron microscope of HIV 
attaching to a T-cell.  
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Slide 4 HIV/AIDS
 HIV can infect anyone who participates in risky behavior, 

regardless of ethnicity, gender, or sexual orientation…

 There is NO CURE – only treatments which may work at 
first, but become less effective as the virus mutates 
rapidly

 It is not who you are that puts you                 
at risk for HIV, it’s what you do!

4  

Slide 5 HIV and AIDS Globally…
The spread of HIV is expected to 

increase over the next several years.
Regions with a large number of 

reported cases include:
 Central Africa
 Europe
 The Caribbean
 India
 Asia
 Latin America
 United States

5  

Slide 6 

6

Total: 34,000,000 (31.6 – 35.2 million)

Western & 
Central Europe

840 000
[770 000 – 930 000]

Middle East & North Africa

470 000
[350 000 – 570 000]

Sub-Saharan Africa

22.9 million
[21.6 – 24.1 million]

Eastern Europe 
& Central Asia

1.5 million 
[1.3 – 1.7 million]

South & South-East Asia

4.0 million
[3.6 – 4.5 million]

Oceania

54 000
[48 000 – 62 000]

North America

1.3 million
[1.0 – 1.9 million]

Latin America

1.5 million
[1.2 – 1.7 million]

East Asia

790 000
[580 000 – 1.1 million]Caribbean

200 000
[170 000 – 220 000]

Adults and children estimated to be living with HIV, 2013 

Source: United Nations AIDS Programme (December 2014)  
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Slide 7 HIV and AIDS Nationally…
 There have been over 1,000,000 diagnosed cases 

of AIDS in the US since the early 1980s.  About 
56,300 new cases are reported each year (154 
cases/day, 6 ½ cases/hour).

 Currently, those most at risk of an HIV infection 
are youth ages 13-29 (particularly girls and young 
women), who account for 39% of all new HIV 
cases.

 It is estimated that in the US, one teenager is 
infected with HIV every hour of every day 24/7.

7

Source: CDC HIV Surveillance Report, 2013 (release date: February 2015) 
http://www.cdc.gov/hiv/library/reports/surveillance/2013/surveillance_Report_vol_25.html

 

Slide 8 HIV and AIDS in Florida…

There have been 132,205 diagnosed 
cases of AIDS in Florida as of December 
2014.*

Florida ranked 1st in HIV and AIDS cases in 
2013 ahead of California and New York.

Florida reports on average about 4,000 
new HIV cases every year, or about 12 
per day.  In 2013, Florida reported 5,200 
HIV cases.

8*Florida Division of Disease Control Surveillance Report: January 2015, Number 361                                           
http://www.floridahealth.gov/diseases-and-conditions/aids/surveillance/_documents/msr/2015-msr/index.html  

Slide 9 How do you get HIV?
HIV is spread –
By having unprotected vaginal, 

anal or oral sex with someone 
who has HIV

By having blood-to-blood contact 
with someone who has HIV

By sharing needles or syringes 
with someone who has HIV

During pregnancy, birth, or breast 
feeding from a mother who has 
HIV to her baby

9  
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Slide 10 How do you get HIV?

Body fluids that transmit HIV are –
Blood
Semen 
Vaginal secretions
Breast Milk
Other fluids that may contain 

blood

10  

Slide 11 
HIV is not concentrated 

enough to be spread 
through these body fluids…

11

Saliva

Sweat

Tears

 

Slide 12 
How is HIV Spread? 
 HIV can be transmitted through saliva, 

tears, or sweat that is mixed with the 
blood of an HIV-positive person.

 For example, if infected blood is present 
from cuts in mouth (gum disease) and 
damage to oral mucosa is present in 
non-infected person, there is a risk from 
saliva exchange.
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Grade 8 
Lesson 3 

How Can We Protect Ourselves from Sexual Transmission of HIV and Other STIs? 
Students will be able to: 

• Explain the risk factors for infection by HIV and other STIs in sexual activities. 
• Describe ways to avoid or reduce the risk of infection by HIV and other STIs. 
• Explain how abstaining from sexual intercourse is the only 100 percent effective method of 

preventing sexual transmission of HIV and other STIs, as well as pregnancy. 
Standards:  

• HE.8.B.5.1: Determine when health-related situations require the application of a thoughtful 
prepared plan of action. 

• HE.8.B.5.3: Compile the potential outcomes of each option when making a health-related 
decision. 

• HE.8.B.5.5: Evaluate the outcomes of a health-related decision. 
• HE.8.C.1.2: Analyze the interrelationship between healthy/unhealthy behaviors and the 

dimensions of health: physical, mental/emotional, social, and intellectual. 
• HE.8.C.1.4: Investigate strategies to reduce or prevent injuries and other adolescent health 

problems. 
• HE.8.C.1.8: Anticipate the likelihood of injury or illness if engaging in unhealthy/risky 

behaviors. 
• HE.8.P.7.1: Assess the importance of assuming responsibility for personal-health behaviors, 

including sexual behavior.  
Skills:  

• Self-Management 
Materials: 

• Markers 
• Board/ Chart Paper 
• Grade 8 Human Growth and 

Development PowerPoint Part 2 Only 
(Includes: SLPS Condom Video) 

Vocabulary: 
Barrier, condom, female condom, sexual abstinence 

Engage: 
Have the students define the following vocabulary words:  
Abstinence, sexual abstinence, risk, transmission 
 
Teacher Note: Possible definitions to the vocabulary words:  

Abstinence – refraining from an activity or behavior.  
Risk – a chance of danger, loss, or defeat.  
Transmission – the passing of something from one person to another.  
Sexual abstinence – refraining from sexual intercourse. 

 
Explore: 
Ask, “How many of you ride a bicycle? Did you ever notice that some people ride a bike without 
wearing a bike helmet and others do wear helmets? Assuming for a moment that both groups of 
people can afford to buy a bike helmet, on what other basis are they making the decision?”  
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Answer: They weigh the perceived advantages of wearing a helmet— “The helmet will protect me 
against head injuries if I fall”—against the perceived disadvantages— “I am more comfortable not 
wearing a helmet, and my friends don’t wear helmets.”  
 
Say, “Sometimes people’s peers may try to pressure them into doing something that may be unhealthy 
or even dangerous.” 
 
Ask, “What do you think are some things people can do to eliminate or reduce the risk of infection, 
through sexual intercourse, of HIV and other STIs?”  
Answer: Abstain from sexual intercourse; use latex or polyurethane condoms as a barrier.  
 
Ask, “Do any of these options completely eliminates the risk of sexual transmission?”  
Answer: Abstaining from sexual intercourse.  
 
Ask, “Which of these options reduces the risk of sexual transmission?”  
Answer: Correctly and consistently using a latex or polyurethane condom. 
 
Teacher Note: Make sure students understand that although properly used latex or polyurethane 
condoms can help reduce the risk of HIV transmission, female condoms (FC2) are also effective at 
reducing the risk of HIV transmission, and that lambskin condoms are not effective because they 
contain pores (tiny holes) that are larger than the virus. Abstaining from sexual intercourse is the only 
100 percent effective method of preventing sexual transmission. Stress that many people are not 
tested for HIV/STIs, and the best, most appropriate choice for young people is abstinence. 
Explain: 
Show students the SLPS Grade 8 Human Development PowerPoint, Part 2 Only including the 
embedded SLPS Condom Video 
Elaborate: 
Ask, “What are some things people do that increase the risk of infection from HIV and other STIs?”  
Answers:  

• Having sexual intercourse without using a male or female condom, using a male condom that 
is not latex or polyurethane, or using a condom incorrectly.  

• Using the same needles/syringes or other equipment for injection of drugs, including steroids.  
• Using drugs, including alcohol, that can impair judgment and lead to risk behaviors that could 

result in infection from HIV and other STIs.  
 
Ask, “Why is abstaining from sexual intercourse the best protection against the sexual transmission of 
HIV?”  
Students’ responses may include:  

• Abstaining from sexual intercourse prevents another person’s body fluids from entering one’s 
body and possibly causing HIV infection.  

• It is not possible to tell by looking at a person if he or she is infected with HIV. For some 
people infected with HIV, symptoms of disease appear in a year or so after infection, but 
many people with HIV may remain symptom-free for as long as 10 years or more. They are 
infectious and may unknowingly transmit the virus.  

• In some of these cases, people may know that they are HIV+ (and that they are infectious) but 
may not disclose their status to a partner. They may not have been asked about their status. 
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Or they may not have been truthful in responding. It is not safe to assume that a potential 
sexual partner is uninfected.  

 
Ask, “How do condoms help prevent transmission of HIV and other STIs?”  
Answer: As a barrier method, condoms are used to prevent semen and preseminal fluid from entering 
the partner’s body and to prevent the partner’s body fluids from entering the penis through the 
urethra. Condoms help prevent pregnancy as well as transmission of HIV and other STIs. 
 
Ask, “What are the health risks of abstaining from sexual intercourse?”  
Answer: None.  
 
Ask, “What are some advantages of abstaining from sexual intercourse?”  
Students’ responses may include:  

• One can focus energy on achieving other goals.  
• One can avoid the emotional stress that may accompany sexual intercourse. 

 
Ask, “If you had a friend who decided to have sexual intercourse, what would you say to persuade your 
friend to wait?”  
Students’ answers may include:  

• “Why rush to have sexual intercourse? There are many advantages to abstaining.”  
• “If you have sexual intercourse, you might be at risk of HIV infection or other STIs or 

pregnancy.”  
• “If you wait to have sexual intercourse, you will feel more free from having to worry about 

the consequences of sexually transmitted infections and pregnancy, free to grow and develop 
without the burdens of those concerns.”  

• “Wait until you are older and ready to enter in a committed, long-term, mutually 
monogamous relationship.”  

• “Discuss with your parents, a teacher or counselor, or another trusted adult the decision 
about whether to have sex. Take the time to make the right decision.” 

 
Evaluate: 
Have students make a list of ways a young person can maintain the decision to abstain from sexual 
intercourse.  
Students’ responses may include:  

• Focus energy on achieving other goals.  
• Be with people who respect you and your decisions.  
• Socialize with groups of people who support your values.  
• Only be alone with a date with whom you have discussed your choice to abstain from sexual 
intercourse and whom you trust.  
• Practice effective rebuttals to peer pressure. 
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Slide 13 

Part 2

 

Slide 14 How do you avoid an HIV infection?

Abstinence (refraining) from sex is the 
best way to avoid HIV.  It is 100% safe and 
effective, if always practiced.

Refraining from alcohol and drug 
consumption which can cloud judgment.

 If someone has made the decision to have 
sex, using a latex or polyurethane condom 
greatly reduces the risk of infection if 
used consistently and correctly.

14  

Slide 15 
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Slide 16 How else can you avoid an HIV infection?

Do not touch another person’s blood
or body fluids.

Do not use or share needles for any 
reason, including body piercing or 
getting tattoos.

Do not share personal grooming items 
which can come into contact with 
blood, such as toothbrushes and 
razors.

16  

Slide 17 HIV is not spread through everyday casual 
contact

17  

Slide 18 HIV is not spread through everyday 
casual contact

 You don’t just “catch” HIV like a cold or the flu, 
you have to do something to get it.

 So, you don’t have to be afraid to be around 
someone with HIV or AIDS.

 It is important to show compassion and respect for 
those who are living with HIV or AIDS.

 You can
 Be their friend,
 Hang out with them,
 Play games or sports with them,
 Do anything you would do with any of your friends! 18  
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Slide 19 
What about blood transfusions?

The blood supply in the United States is 
extremely safe.

All blood donors are screened for their risk 
of HIV before they even donate.

All donated units of blood are tested for 
signs of HIV.

All blood that tests positive for HIV is 
destroyed (incinerated).

19  

Slide 20 What should I do if I think I 
have been put at risk for HIV?
The best thing you can do is to get 

tested for signs of HIV.
The test can be anonymous or 

confidential.
There are even home test kits available.
One type of test does not even require a 

needle, it is done orally like a DNA test.

The test detects antibodies, not the 
HIV virus.

20  

Slide 21 What should I do if I think I have 
been put at risk for HIV?

 There is a window period (a period of time during 
which one can be infected & not show up on a 
test).

 It takes from 2 weeks to 3 months for an infected 
person’s immune system to produce sufficient 
antibodies for the test to detect them (avg=25 
days).

 That means someone can test HIV– , although they 
are infected, because the infection is so recent.

 When a person has a negative test they are asked 
to return and be re-tested in 3 months, with no 
risky behavior during that time.  If that test is also 
negative, it means they have not been infected.

21  
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St. Lucie Public Schools 
Health: HIV and AIDS Curriculum 
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Grade 912 (HOPE) 
Lesson 1 

How are STDs Transmitted? 
Students will be able to: 
• Identify causes of STDs. 
• Describe characteristics of STDs including HIV. 
• Differentiate between bacterial, parasitic, and viral STDs. 

Standards:  
• HE.912.C.1.1: Predict how healthy behaviors can affect health status. 
• HE.912.C.1.2: Interpret the significance of interrelationships in mental/emotional, 

physical, and social health. 
• HE.912.C.1.4: Propose strategies to reduce or prevent injuries and health problems. 
• HE.912.C.1.5: Analyze strategies for prevention, detection, and treatment of communicable 

and chronic diseases. 
• HE.912.C.1.8: Assess the degree of susceptibility to injury, illness, or death if engaging in 

unhealthy/risky behaviors. 
Skills:  

• Self-Management 
Materials: 

• Markers 
• Board/ Chart Paper 
• SLPS Human Growth and 

Development PowerPoint Slides 1-22 
• CDC Article: Information for Teens and 

Young Adults: Staying Healthy and 
Preventing STDs 
(http://www.cdc.gov/std/life-stages-
populations/teen-factsheet-nov-
2014.pdf) 

• STD/STI Chart 
 

Vocabulary: 
Abstinence, AIDS, Antibiotics, Bacteria, Bacterial Vaginosis (BV), Chlamydia, Gonorrhea, 
Herpes, Hepatitis B, HPV, HIV, Parasite, Pelvic Inflammatory Disease (PID), Pubic Lice, Scabies, 
Sexually Transmitted Diseases (STD), Syphilis, Trichomoniasis, Virus 
Engage: 
Ask students to define abstinence.  
Explore: 
Show the SLPS Human Growth and Development PowerPoint Slides 1-22 to students. 
 
Explain: 
Hand out and read through the CDC Article: Information for Teens and Young Adults: Staying 
Healthy and Preventing STDs (http://www.cdc.gov/std/life-stages-populations/teen-
factsheet-nov-2014.pdf) 

http://www.cdc.gov/std/life-stages-populations/teen-factsheet-nov-2014.pdf
http://www.cdc.gov/std/life-stages-populations/teen-factsheet-nov-2014.pdf
http://www.cdc.gov/std/life-stages-populations/teen-factsheet-nov-2014.pdf
http://www.cdc.gov/std/life-stages-populations/teen-factsheet-nov-2014.pdf
http://www.cdc.gov/std/life-stages-populations/teen-factsheet-nov-2014.pdf
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Elaborate: 
Hand out the STD/STI Chart. 
Divide students into smaller groups and have them do additional research on the STD’s listed in the 
chart including the cause, symptoms, treatments, and preventions. 
 
Evaluate: 
After students have completed their STD/STI chart, have them do a “Stand to Vote” activity 
using statements from the chart. Teacher will read a statement and students will stand if true 
and stay seated if it is false. 
 
Have students create a poster about something that other students should know about 
STD’s. (Prevention, Symptoms, Treatment, How to Get Help, etc..) 
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TYPES OF STDs/STIs 

DISEASE CAUSE 
(PATHOGEN) 

(example: 
Bacteria, Virus, or 

Parasite) 

SYMPTOMS/ 

COMPLICATIONS 

TREATMENT PREVENTION 

1. Bacterial 
 vaginosis (BV) 

•  •  •  •  

2. Chlamydia •  •  •  •  

3. Genital herpes 
 (HSV) 

•  •  •  •  

4. Genital Human 
 Papilloma 
Virus  (HPV) 

•  •  •  •  

5. Gonorrhea •  •  •  •  

6. Hepatitis B 

(HBV) 

•  •  •  •  

7.  HIV •  •  •  •  

8. Pubic Lice •  •  •  •  

9. Scabies •  •  •  •  
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DISEASE CAUSE 
(PATHOGEN) 

(example: 
Bacteria, Virus, or 

Parasite) 

SYMPTOMS/ 

COMPLICATIONS 

TREATMENT PREVENTION 

10. Syphilis •  •  •  •  

11. Trichomoniasis •  •  •  •  
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TYPES OF STDs/STIs 

DISEASE 

CAUSE 
(PATHOGEN) 

(example: 
Bacteria, 
Virus, or 
Parasite) 

SYMPTOMS/ 
COMPLICATIONS 

TREATMENT PREVENTION 

  1. Bacterial 
 vaginosis (BV) 

• Bacteria • Females experience 
discharge, odor, pain, 
itching/ burning in 
genitals. 

• Antibiotics 
to cure 

• Must see a 
healthcare 
provider 

• Abstinence 
from sexual 
activity with 
an infected 
person 

• Latex/polyuret
hane condoms 

  2. Chlamydia • Bacteria • Females and males 
experience discharge 
from reproductive 
organs, burning, and 
pain.  Can cause 
irreversible damage, 
including infertility. 

• Antibiotics 
to cure 

• Must see a 
healthcare 
provider 

• Abstinence 
from sexual 
activity with 
an infected 
person 

• Latex/polyuret
hane condoms 

  3. Genital herpes 
 (HSV) 

• Virus • Females and males 
experience small 
painful blisters 
around the genitals.  
Type 1 usually causes 
cold sores on the 
mouth/lip.  Type 2 is 
usually found in the 
genital area. 

• No cure 
• Medications 

to relieve 
symptoms 

• Must see a 
healthcare 
provider 

• Abstinence 
from sexual 
activity with 
an infected 
person 

• Latex/polyuret
hane condoms 
may provide 
limited 
protection 

  4. Genital Human 
 Papilloma 
Virus  (HPV) 

• Virus • Males and females 
may experience 
warts on/in the 
genitals.  Can cause 
certain kinds of 
cancer. 

• No cure 
• Body 

sometimes 
clears the 
infection 

• Treatment 
available 

• Must see a 
healthcare 
provider 

• Abstinence 
from sexual 
activity with 
an infected 
person 

• Latex/polyuret
hane condoms 
may provide 
limited 
protection 

• Vaccine 
available for 
certain strains  
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DISEASE 

CAUSE 
(PATHOGEN) 

(example: 
Bacteria, 
Virus, or 
Parasite) 

SYMPTOMS/ 
COMPLICATIONS 

TREATMENT PREVENTION 

  5. Gonorrhea
  

• Bacteria • Females and males 
experience discharge 
and pain in the 
reproductive organs.  
Complications 
include irreversible 
damage. 

• Antibiotics 
to cure 

• Must see a 
healthcare 
provider 

• Abstinence 
from sexual 
activity with 
an infected 
person 

• Latex/polyuret
hane condoms 

  6. Hepatitis B 

 (HBV) 

• Virus • Females and males 
experience flu-like 
symptoms and 
jaundice.  Can cause 
irreversible liver 
damage. 

• No cure 
• Medications 

to relieve 
symptoms 

• Must see a 
healthcare 
provider 

 

• Abstinence 
from sexual 
activity with 
an infected 
person 

• Latex/polyuret
hane condoms 

• Vaccine 
available 

  7.  HIV • Virus • Flu-like symptoms at 
first 

• Cancers, infections 
• Death 

• No cure 
• Medications 

to improve 
the immune 
system/redu
ce viral load 

• Abstinence 
from sexual 
activity with 
an infected 
person 

• Latex/polyuret
hane condoms 

• Testing 
  8. Pubic Lice • Parasitic insect • Severe itching in the 

hair around the 
genitals.  Scratching 
can cause infected 
sores. 

• Over-the-
counter 
medications 
to cure 

• Abstinence 
from sexual 
activity with 
an infected 
person (skin to 
skin contact) 

• Latex/polyuret
hane condoms 

• No contact 
with an 
infected 
person’s 
bedding, 
clothes, towels 
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DISEASE 

CAUSE 
(PATHOGEN) 

(example: 
Bacteria, 
Virus, or 
Parasite) 

SYMPTOMS/ 
COMPLICATIONS 

TREATMENT PREVENTION 

  9. Scabies • Microscopic 
mite 

• Severe itching usually 
at night in the folds 
of the skin.  
Scratching can cause 
infected sores. 

• Medication 
to cure 

• Must see a 
healthcare 
provider 

• Abstinence 
from sexual 
activity with 
close, 
prolonged skin 
to skin contact 
with an 
infected 
person 

• No contact 
with an 
infected 
person’s 
bedding, 
clothes, towels 

 10. Syphilis • Bacteria • Has three stages that 
start with a painless 
chancre sore.  
Complications can 
cause irreversible 
damage, including 
death. 

• Antibiotics in 
stage 1 and 2 
to cure 

• Must see a 
healthcare 
provider 

• Abstinence 
from sexual 
activity with 
an infected 
person 

• Latex/polyuret
hane condoms 

 11. Trichomoniasis • Protozoan • Most symptoms 
occur in women – 
strong odor with 
discharge.  Untreated 
it can lead to serious 
complications. 

• Antibiotics 
to cure 

• Must see a 
healthcare 
provider 

• Abstinence 
from sexual 
activity with 
an infected 
person 

• Latex/polyuret
hane condoms 
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Slide 1 
Human Growth 

and Development

HIV/AIDS Prevention
HOPE

 

Slide 2 
Who gets STDs?

 Anyone who is sexually active can get 
STDs, however it is most common among 
teens and young adults.

 Health problems from STDs are usually 
more severe and more frequent for 
females than males.

 NOTE: Sexually Transmitted Diseases (STDs) may also be 
referred to as Sexually Transmitted Infections (STIs) or 
Reproductive Tract Infections (RTIs).

 

Slide 3 Who should worry about 
STDs?

Chances of having an STD increase with the 
following:

 Unprotected sex (oral, anal, vaginal)

 Sex with one or more partners 

 Sex under the influence of alcohol 
and drugs

3
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Slide 4 
Causes of STIs

Bacteria – such as Syphilis, 
Gonorrhea, and Chlamydia

Parasites – such as 
Trichomonas

Viruses – such as Herpes 
Simplex 2, HPV, Hepatitis, 
and HIV

4  

Slide 5 
Bacterial STDs

Gonorrhea
Discharge and burning in male 

genitals

Pain in female genitals when urinating 
or when having sex

Can spread to the blood and be life-
threatening

5

 

Slide 6 
Bacterial STDs

Syphilis
 Primary Stage: Starts with a chancre sore

 Secondary Stage: Rashes develop after the sore 
disappears

 Symptoms may also include muscle aches and 
headaches

 Latency Stage: No symptoms, possibly for years

 Tertiary Stage: Can spread to the heart, brain, and 
other internal organs at which point it becomes 
life-threatening

6
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Slide 7 Bacterial STDs
Bacterial Vaginosis (BV)

An imbalance of helpful and harmful 
bacteria in the vagina.

Women often have vaginal discharge 
with an unpleasant odor

Can also lead to itching and burning 
during urination

7

 

Slide 8 
Bacterial STDs

Chlamydia
More than half have no initial 

symptoms

Women often eventually experience 
pain during intercourse and heavy 
bleeding 

Men can develop pain, swollenness, 
and itching in the genitals

8

 

Slide 9 
Bacterial STD 
Complication

Pelvic Inflammatory Disease (PID)
Often starts out as any bacterial STD in 

women 
Serious damage is done to the 

reproductive organs, which may be 
irreversible

 If left untreated, women may not be able 
to have children

9
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Slide 10 Viral STDs
HIV/AIDS

 Flu-like symptoms may be present shortly 
after infection, but symptoms go away.

 Major symptoms may not appear for 
many years.

 The virus attacks the T-cells of a person’s 
immune system, which makes the person 
much more susceptible to getting sick and 
dying from many other diseases.

10

 

Slide 11 
Viral STDs

HIV/AIDS 
 Transmitted when one person’s bodily fluid 

comes in direct contact with another 
person’s bodily fluid

 Less than 1% of the general population has 
an enzyme called CCR5 that prevent HIV 
from replicating.  These people, known as 
long-term non-progressors, have HIV but 
will most likely not develop AIDS.

 More likely to be transmitted sexually if 
already infected with another STD

11

 

Slide 12 Viral STDs
Herpes Simplex 1 

 More likely to be transmitted orally (but can 
be transmitted to genitals)

 Also called a “cold sore”
 Often causes fever blisters on or near the 

mouth

Herpes Simplex 2
 More likely to be transmitted genitally 

(possible, unlikely to be transmitted orally)
 Also called genital herpes

 Causes unpredictable outbreaks of blisters and 
ulcers 12
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Slide 13 Viral STDs

HPV 
 Causes genital warts

 Common symptoms include swelling and itching 
in the genital area

 Often transmitted by skin to skin contact

 May lead to cervical cancer in women and 
penile and anal cancers in men

 A vaccine developed in 2006 can help prevent 
two types of HPV that may cause warts in boys 
and girls and two types which may cause cervical 
cancer in girls 13

 

Slide 14 
Viral STDs

Hepatitis B
Damages liver cells

Can lead to cirrhosis of the liver and 
liver cancer if left untreated

Many (but not all) people fight off the 
disease naturally and develop an 
immunity to it

A vaccine has been available since 1982
14

 

Slide 15 
Parasitic STDs

Pubic Lice
Caused by a parasitic insect

Sometimes transmitted through 
towels and bed linens

The parasites bury their heads in 
pubic hair and feed on blood under 
the skin causing intense itching

15
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Slide 16 
Parasitic STDs

Scabies
Caused by a mite

Spread through prolonged contact

Can affect all parts of the body

16

 

Slide 17 Parasitic STDs

Trichomoniasis
Caused by a protozoan

Affects both men and women 

Often there are no initial 
symptoms, especially in men

Women may have vaginal 
discharge with unpleasant odor

17

 

Slide 18 
Transmission of STDs 

 All can be passed from an infected person 
to a partner through sexual activity:

 Vaginal Sex 

 Oral Sex

 Anal Sex

 Some can be spread by skin-to-skin
contact such as:

 Syphilis   

 Herpes

 HPV

 Scabies

 Pubic Lice 18
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Slide 19 STD Symptoms

Many STDs have no symptoms at first but they 
may appear later.

For those who have symptoms, they may 
include:

 Genital discharge
 Abdominal pain

 Painful urination

 Skin changes
 Itching around the genitals

19

 

Slide 20 
STD Testing

 See clinic or doctor
 Be specific about symptoms
 If infected, inform any other person who 

could have also been infected
 If still infected, inform any other future 

partners before you decide to have sex
 Call 211 hotline for more information

20

 

Slide 21 STD Treatment
 Medication is different for different STDs

 Bacterial - can be treated with antibiotics

 Viral - cannot be cured with antibiotics; 
treatable but most likely will have to live 
with indefinitely

 Parasitic - different medications can cure

 Take full course of treatment 
21
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Slide 22 Preventing STDs

Sexual abstinence – 100 % 
effective

 Refrain from drugs and alcohol so decision-making 
skills are not impaired

 Use latex / polyurethane condoms consistently and 
correctly to help minimize risk; Makes sex SAFER
not safe

22
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Grade 912 (HOPE) 
Lesson 2 

How is HIV Transmitted? 
Students will be able to: 
• Identify which body fluids can transmit HIV from an infected person to another person. 
• Identify behaviors and activities through which HIV can be transmitted from an infected person 

to another uninfected person. 
• Explain how anyone who practices risk behaviors can become infected with HIV, regardless of 

age, race or ethnicity, gender, sexual orientation/identity, country of origin, or economic status. 
Standards:  

• HE.912.C.1.1: Predict how healthy behaviors can affect health status. 
• HE.912.C.1.2: Interpret the significance of interrelationships in mental/emotional, 

physical, and social health. 
• HE.912.C.1.5: Analyze strategies for prevention, detection, and treatment of communicable 

and chronic diseases. 
• HE.912.C.1.7: Analyze how heredity and family history can impact personal health. 
• HE.912.C.1.8: Assess the degree of susceptibility to injury, illness, or death if engaging in 

unhealthy/risky behaviors. 
• HE.912.C.2.6: Evaluate the impact of technology on personal, family, and community 

health. 
Skills:  

• Self-Management 
Materials: 

• Markers 
• Board/ Chart Paper 
• Activity Sheet 1: Do These Behaviors 

Lead to HIV Transmission 
• Activity Sheet 2: TeensHealth Article: 

HIV Testing Resources  
• SLPS Human Growth and 

Development PowerPoint Slides 23-
37 

  
Vocabulary: 
Abstinence, AIDS,  Antibodies, HIV, Immune Deficiency, Immune System, Pathogen, Risk 
Behaviors, Transfusions, Virus 
Engage: 

 Hand out Activity Sheet 1: Do These Behaviors Lead to HIV Transmission and ask students to 
work independently to identify which behaviors may lead to HIV infection or cannot transmit 
HIV by placing an “x” in the corresponding box. 

  
Explore: 
Ask, “When was AIDS first identified as a disease?” 
Answer: 1981. 
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Ask, “So how old is the epidemic?” 
Have students calculate the answer. 
 
Ask, “In 1981, the disease was not named AIDS; HIV was not yet identified as a virus; and no 
one knew how people got the disease.  What have we learned since then?” 
 
Answer: We have learned that HIV is transmitted through the exchange of specific bodily 
fluids (blood, semen, preseminal fluid, vaginal fluids, and breast milk) that can carry HIV. 
Certain behaviors/activities can lead to the exchange of these bodily fluids.  No one group 
(e.g., injection drug users, homosexuals, heterosexuals, or people from a specific region or 
country) is responsible for the HIV epidemic. AIDS is an advanced phase of HIV infection. 
 
 
Explain: 
Show and discuss with students the SLPS Human Growth and Development PowerPoint Slides 23-37. 

Review the answers from Activity Sheet 1: Do These Behaviors Lead to HIV Transmission and 
have students correct any misconceptions. 

 
Elaborate: 

Have students read • Activity Sheet 2: TeensHealth Article: HIV Testing Resources, then 
answer the following questions: 

1. Imagine a friend is thinking about getting an HIV test, and comes to you for advice.  
What are some questions you should ask about his/her behaviors? List the questions.  
What responses would prompt you to recommend HIV testing? 

2. Do you think HIV testing should be mandatory (required) for everyone? Clearly 
explain the reasons for your answer. 

 
Evaluate: 

Have students pair up (or work individually) to create a trifold pamphlet (like ones found in a 
doctor’s office) about one of the STD’s from the chart students created in Lesson 1. Students 
should be sure to include all of the information from the chart, as well as information on 
testing and where to go for help. 

If time permits, an in-class debate may be set up where students are randomly assigned to 
take a position on whether testing should be mandatory or voluntary. 
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Activity Sheet 1 

Do These Behaviors Lead to HIV Transmission? 
Behavior May Lead to 

HIV 
Infection 

Cannot 
Transmit 

HIV 
Standing next to someone who has HIV.   
Having unprotected sexual intercourse 

with someone who has HIV. 
  

Being born to a woman who has HIV.   
Having unprotected sexual intercourse 

with someone who has a Sexually 
Transmitted Infection (STI). 

  

Sharing needles, syringes, or other drug 
paraphernalia during drug use. 

  

Shaking hands with someone from a 
country highly infected with HIV. 

  

Getting a transfusion with HIV-infected 
blood. 

  

Being bitten by a mosquito.   
Hugging someone with HIV.   

Kissing someone.   
Being near someone with HIV who 

sneezes. 
  

Playing basketball with someone who 
has HIV. 

  

Helping someone with a nosebleed, 
and getting that person’s blood into a 

cut in your own skin. 

  

Practicing abstinence.   
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Activity Sheet 1: Answer Key 

Do These Behaviors Lead to HIV Transmission? 
Behavior May Lead to 

HIV 
Infection 

Cannot 
Transmit 

HIV 
Standing next to someone who has 

HIV. 
 x 

Having unprotected sexual 
intercourse1 with someone who has 

HIV. 

x  

Being born to a woman who has HIV.2 x  
Having unprotected sexual 

intercourse with someone who has a 
Sexually Transmitted Infection (STI).3 

x  

Sharing needles, syringes, or other 
drug paraphernalia during drug use.4 

x  

Shaking hands with someone from a 
country highly infected with HIV. 

 x 

Getting a transfusion with HIV-
infected blood.5 

x  

Being bitten by a mosquito.6  x 
Hugging someone with HIV.  x 

Kissing someone.7  x 
Being near someone with HIV who 

sneezes. 
 x 

Playing basketball with someone who 
has HIV. 

 x 

Helping someone with a nosebleed, 
and getting that person’s blood into a 

cut in your own skin.8 

x  

Practicing abstinence.9  x 
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Teacher Notes for Activity Sheet 1:  
Make sure students’ focus remains on the proven modes of transmission through blood, semen or 
preseminal fluid, vaginal fluids, and breast milk. 
The Centers for Disease Control and Prevention documented one case of transmission of HIV through 
deep kissing. However, both persons had severe gum disease accompanied by bleeding. This case 
illustrates the need for sound principles about transmission and common sense. 
 

1 HIV can be transmitted through anal, vaginal, or oral intercourse.  
Anal intercourse means one partner’s penis in the other partner’s anus, vaginal sex means the 
penis penetrates the vagina, and oral sex means one partner’s mouth or tongue is placed in, on or 
around the other partner’s penis, anus, vulva or vagina. When sexual intercourse is not clearly 
defined to include anal, vaginal, and oral sex, students may fail to recognize their risk and not 
take appropriate action to protect themselves or others. 

2 One of the greatest advances in HIV prevention was the discovery that treating HIV positive women 
with antiretrovirals during pregnancy and treating their infants with antiretrovirals upon birth 
prevented transmission from mother to child.  Since HIV has been found in breast milk, HIV-positive 
mothers are encouraged to use formula. 

3 STIs are more common among sexually active adolescents than among sexually active people in any 
other age group. A person with an STI may be more susceptible to HIV infection because sores, rashes, 
etc., may provide transmission routes through which HIV can reach the bloodstream. 

4 Sharing needles/syringes/works/skin-popping equipment for injection of drugs, including steroids or 
hormones, or sharing needles or other sharp objects that have not been properly and adequately 
sterilized is a highly efficient mode of transmission of HIV and other STIs because it involves blood-to-
blood contact. Even microscopic quantities of blood may remain in the needle, syringe, etc., and can be 
passed on to the next user(s). 

5 Explain that this mode of transmission is highly unlikely but not impossible. Since 1985, blood has been 
tested for HIV antibodies. Any blood found to contain HIV antibodies is not used, and the blood donor 
is notified that his or her blood indicated possible health problems. In addition, potential donors are 
screened for risk behaviors that put them at risk of HIV infection. Donors engaging in such behaviors are 
generally discouraged from donating. In addition, in 1999, many blood banks began using screening tests 
that detect actual HIV as well as antibodies. Most blood for transfusions is free of HIV, as are donated 
organs and sperm when they are procured through licensed facilities Donating blood using sterile 
equipment is 100 percent safe. 

6 Years of experience with HIV in Africa, where mosquitoes are very common, support the fact that 
mosquitoes do not transmit HIV, since virtually all HIV-positive people who were studied acquired 
HIV through blood, sexual exposure, or perinatal transmission. HIV doesn’t live in insects; it is a human 
immunodeficiency virus. 

7 Saliva itself contains very low quantities of HIV, and contact with saliva has never shown to result in 
transmission of HIV. However, if blood is present (due to gum disease, oral infection, or vigorous tooth 
brushing), deep kissing with an HIV-positive person poses a theoretical risk of HIV transmission. That 
means transmission is possible but not probable. 

8 Discuss universal precautions and the need to handle any blood spill carefully. 
9 Refraining from sexual intercourse and injection drug use is the only 100 percent effective protection 

against the transmission of HIV, STDs and teen pregnancy. Students need to know that, at this stage of 
their lives, abstinence is the safest choice and most effective method of avoiding the sexual transmission 
of HIV, other STIs, and unplanned pregnancies. 
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TeensHealth.org 
A safe, private place to get 

doctor-approved information 
on health, emotions, and life. 

 

 

 

HIV Testing Resources 

The human immunodeficiency virus (HIV) is the virus that causes AIDS (acquired immunodeficiency 
syndrome). The virus gets its name because it infects and damages part of the immune system — the 
body's natural defense system. 

Often the only way to know if someone is infected with HIV is through testing. That's because people 
who are HIV positive may not know that they have the virus (1 out of 5 people with HIV don't know 
they're infected). Most of the signs that someone has HIV don't show up until that person has 
developed full-blown AIDS. By that point, the person is sicker and the disease can be harder to treat, 
and they may have spread it to others without knowing. 

Here are the facts on what's involved in getting tested — and who should get tested for HIV and why. 

Who Is at Risk? 

The only known way for HIV to be transmitted from one person to another is when it is spread through 
the fluids from an infected person's body. Thousands of U.S. teens become infected with HIV each 
year. 

When teens in the United States become infected with HIV, it usually happens in one of two ways: 

1. By sharing needles used to inject drugs or other substances (including needles used for 
injecting steroids, tattooing, piercing, and body art). If the person who has used the needle is 
infected with HIV, his or her blood on the needle can infect anyone else who uses the same 
needle. 

2. Through unprotected sex including anal, vaginal, and oral sex. This can happen when body 
fluids such as semen (cum), vaginal fluids, or blood from an infected person get into the body 
of someone who is not infected. Everyone who has unprotected sex is at risk of getting HIV, 
but people who already have another sexually transmitted disease (STD) are even more at risk.  

Children can be infected with HIV if an infected pregnant woman passes the virus to her unborn child. 
Treating the mother and child around the time the baby is delivered, delivering by cesarean section, 
and avoiding breastfeeding can reduce the baby's risk of infection. 
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Who Should Get Tested? 

Everyone ages 13-64 should be tested for HIV at least once. 
Some people have a higher chance of coming into contact with 
HIV — for example, men who have sex with men or anyone 
who has unprotected sex with a new partner. Anyone who is 
likely to come into contact with the virus should be tested every 
year. 

Reasons to Get Tested for HIV 

Early detection is key in fighting HIV and AIDS because: 

• There is no cure for HIV, so early detection allows a 
person to get medical treatment that can slow the 
advancement and effects of the disease. 

• Someone who learns he or she is infected can take the 
proper steps and precautions to prevent spreading the 
disease. 

• Couples who want to get pregnant can take action to 
try to prevent their baby from being born with HIV. 

Another reason to get tested is peace of mind: A negative test 
result can be a big relief for someone who is worried that he or 
she might be infected. 

What the Tests Do 

Most HIV tests don't actually look for the virus itself; they look 
for the antibodies that indicate HIV is present in the body. 

When someone has HIV, the body's immune system makes 
antibodies to fight the virus. Unlike the antibodies our immune systems make that successfully fight 
off other infections, the antibodies to HIV cannot stop the virus. But their presence in great numbers is 
what appears in test results. The antibodies can take anywhere from 2 weeks to 6 months to appear in 
detectable quantities. So when someone has an HIV test, it may not show an infection that could have 
occurred in the last 6 months. 

Types of HIV Tests 

Clinic Tests 

• EIA or ELISA Tests. These are the most common type of HIV test. It usually takes a few days to 
2 weeks to get the results. This screening tests the blood sample for HIV antibodies. If the 
screening results come back positive, showing the presence of HIV antibodies, a Western blot 
is done. 
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• Western Blot. If the EIA or ELISA test is positive, the results are confirmed by another test 
called a Western blot. If both of these tests are positive, the person is almost certainly infected 
with the HIV virus. In rare cases, the EIA test can produce false positives when antibodies 
other than the HIV antibodies respond to the tests. In these cases, the Western blot will be 
negative. 

• Rapid Tests. Rapid tests are the speedy alternative to the EIA and ELISA tests — and they're 
just as accurate. While a standard blood test can take 1-2 weeks to return results, a rapid test 
is ready in about 20 minutes. Just like with the EIA and ELISA tests, the rapid tests need to be 
confirmed with the Western blot test as well. 

At-Home Tests 

You can buy two types of HIV testing kits over the counter or online. One type involves pricking your 
finger and collecting a drop of blood — this test is slightly more accurate. The other test involves 
wiping a swab inside your mouth. After doing a home HIV test, always get tested by a health care 
professional to confirm results. 

• The finger-prick test is similar to the blood-sugar tests people with diabetes do: You prick your 
finger, put the drop of blood on a specially prepared card, and send it to a lab for analysis. 
Results are available (by phone with an anonymous identification number) in about 7 days. 
This test is 99.9% accurate. 

• With the mouth-swab test, you wipe a special swab once along your upper and lower gums. 
You then put the swab into a test tube that comes with the kit and the results show up in 20 
minutes. This type of test detects almost 92% of HIV infections. 

Where to Get Tested 

People can get tested for HIV at a variety of different places, such as doctors' offices, health 
departments, hospitals, and sites that specialize in HIV testing. Some places, like certain clinics or 
hospitals, offer tests at little or no cost. 

Anonymous Test Sites. An anonymous test site will never ask for a person's name or other identifying 
details. Instead, anyone being tested goes by a number and he or she is the only one who knows the 
results of the test. Although people go by numbers at anonymous sites, they aren't treated like just 
another number. Many anonymous sites have counselors available to talk with the person being 
tested, both before and after testing. No written record of the test result is kept at anonymous test 
sites. 

Confidential Test Sites. Confidential testing means that at a certain point in the process people being 
tested will need to identify themselves. The results may appear as a written report in the person's 
medical file. 
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Every state has different laws on HIV testing, so it's good to check what's available in your area. Most 
states require that positive HIV test results be reported to the state health department. However, 
personal health information stays confidential. 

If Test Results Are Positive 

Someone who tests positive for HIV should: 

• Contact a doctor immediately to discuss ways to slow the progress of the infection. Often a 
doctor will do more tests to evaluate the status of the virus. A person with a positive test may 
want to talk to a doctor who is an HIV specialist. 

• Stop any activity that has a negative impact on the body's immune system, like smoking, drug 
use, excessive drinking, or unhealthy eating. 

• Get additional tests to look for other STDs and diseases. When HIV was passed on, other STDs 
may have been passed on as well. Because HIV weakens the immune system, an HIV-positive 
person's body may need more help fighting off other diseases. 

• Let past, current, and future sexual partners know about the infection. People who may have 
been exposed should be tested so that they can be treated as well. Condoms should always be 
used for future sexual encounters to help avoid infecting others. 

People who discover they are HIV positive may feel frightened, isolated, afraid to talk to friends and 
family, or worried that they will be discriminated against or misunderstood. Talking to a counselor or 
other mental health professional can help them deal with these and other feelings. 

Some health clinics that specialize in HIV and AIDS offer counseling services or know of support groups 
for those living with HIV. These safe environments offer a chance to discuss any fears and get answers 
to questions from people who care and understand what someone with HIV is going through. 

There is no cure for HIV, but having the virus is not the death sentence it once was. Governments and 
scientists are putting a lot of money and research into treating — and, hopefully, eventually curing or 
immunizing people against — HIV. With treatments improving rapidly, people who find out they have 
the disease today can look forward to living a normal life for many years to come. 

Reviewed by: Julia Brown Lancaster, MSN, WHNP-BC 
Date reviewed: November 2013 

 Note: All information on TeensHealth® is for educational purposes only. For specific 
medical advice, diagnoses, and treatment, consult your doctor. 

© 1995-2016 The Nemours Foundation. All rights reserved. 
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Slide 23 HIV/AIDS
 HIV can infect anyone who participates 

in risky behavior, regardless of 
ethnicity, gender, or sexual 
orientation…

 There is NO CURE – only treatments 
which may work at first, but become 
less effective as the virus mutates 
rapidly

 It is not who you are that puts you at 
risk for HIV, it’s what you do! 23

 

Slide 24 Globally…

The spread of HIV is expected to 
increase over the next several 
years.

Regions with a large number of 
reported cases include:
 Central Africa
 Europe
 The Caribbean
 India
 Asia
 Latin America
 United States

24

 

Slide 25 

25

Total: 35,300,000 (32.2 – 38.8 million)

Western & 
Central Europe

860 000
[800 000 – 930 000]

Middle East & North Africa
260 000

[200 000 – 380 000]

Sub-Saharan Africa
25.0 million

[23.5 – 26.6 million]

Eastern Europe 
& Central Asia
1.3 million 

[1.0 – 1.7 million]

South & South-East Asia
3.9 million

[2.9 – 5.2 million]

Oceania
51 000

[43 000 – 59 000]

North America
1.3 million

[980 000 – 1.9 million]

Latin America
1.5 million

[1.2 – 1.9 million]

East Asia
880 000

[650 000 – 1.2 million]Caribbean
250 000

[220 000 – 280 000

Adults and children estimated to be living with HIV, 2013 

Source: United Nations AIDS Programme (December 2014)  
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Slide 26 HIV and AIDS Nationally…
 There have been over 1,000,000 diagnosed cases 

of AIDS in the US since the early 1980s.  About 
56,300 new cases are reported each year (154 
cases/day, 6 ½ cases/hour).

 Currently, those most at risk of an HIV infection 
are youth ages 13-29 (particularly girls and young 
women), who account for 39% of all new HIV 
cases.

 It is estimated that in the US, one teenager is 
infected with HIV every hour of every day 24/7.

26

Source: CDC HIV Surveillance Report, 2013 (release date: February 2015) 
http://www.cdc.gov/hiv/library/reports/surveillance/2013/surveillance_Report_vol_25.html

 

Slide 27 HIV and AIDS in Florida…

There have been 132,205 diagnosed 
cases of AIDS in Florida as of December 
2014.*

Florida ranked 1st in HIV and AIDS cases in 
2013 ahead of California and New York.

Florida reports on average about 4,000 
new HIV cases every year, or about 12 
per day.  In 2013, Florida reported 5,200 
HIV cases.

27*Florida Division of Disease Control Surveillance Report: January 2015, Number 361                                           
http://www.floridahealth.gov/diseases-and-conditions/aids/surveillance/_documents/msr/2015-msr/index.html  

Slide 28 HIV and AIDS in Florida (continued)…

 A disproportionate number of new AIDS 
cases are appearing in:

Women
Teenagers
Non-white ethnic populations

 Cases in rural areas are also on the 
rise.

28  
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Slide 29 How do you get HIV?
 HIV is spread –

 By having unprotected vaginal, anal or oral sex with 
someone who has HIV

 By having blood-to-blood contact with someone who 
has HIV

 By sharing needles or syringes with someone who has 
HIV

 During pregnancy, birth, or breast feeding from a 
mother who has HIV to her baby

 Body fluids that transmit HIV are –
 Blood
 Semen 
 Vaginal secretions
 Breast Milk
 Other fluids that may contain blood

29  

Slide 30 HIV is not concentrated 
enough to be spread through 

these body fluids…

30

Saliva Sweat Tears

 

Slide 31 
How is HIV Spread? 
 HIV can be transmitted through saliva, 

tears, or sweat that is mixed with the 
blood of an HIV-positive person.

 For example, if infected blood is present 
from cuts in mouth (gum disease) and 
damage to oral mucosa is present in 
non-infected person, there is a risk from 
saliva exchange.
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Slide 32 How do you avoid an HIV 
infection?

 Abstinence (refraining) from sex is the best way to 
avoid HIV.  It is 100% safe and effective, if always 
practiced.

 Refraining from alcohol and drug consumption which 
can cloud judgment.

 If someone has made the decision to have sex, using a 
latex or polyurethane condom greatly reduces the risk 
of infection if used consistently and correctly.

 Do not touch another person’s blood or body fluids.
 Do not use or share needles for any reason, including 

body piercing or getting tattoos.
 Do not share personal grooming items which can come 

into contact with blood, such as toothbrushes and 
razors.

32  

Slide 33 HIV is not spread through 
everyday casual contact

33

 

Slide 34 HIV is not spread through 
everyday casual contact

 You don’t just “catch” HIV like a cold or the flu, 
you have to do something to get it.

 So, you don’t have to be afraid to be around 
someone with HIV or AIDS.

 It is important to show compassion and respect
for those who are living with HIV or AIDS.

 You can
 Be their friend,

 Hang out with them,

 Play games or sports with them,

 Do anything you would do with any of your friends! 34  



SLPS Health Curriculum for Grades 4-12 

126 
 

Slide 35 What about blood 
transfusions?

The blood supply in the United States is 
extremely safe.

All blood donors are screened for their risk 
of HIV before they even donate.

All donated units of blood are tested for 
signs of HIV.

All blood that tests positive for HIV is 
destroyed (incinerated).

35  

Slide 36 What should I do if I think I 
have been put at risk for HIV?
The best thing you can do is to get 

tested for signs of HIV.
The test can be anonymous or 

confidential.
There are even home test kits available.
One type of test does not even require a 

needle, it is done orally like a DNA test.

The test detects antibodies, not the 
HIV virus.

36  

Slide 37 What should I do if I think I 
have been put at risk for HIV?

 There is a window period (a period of time 
during which one can be infected & not show 
up on a test).

 It takes from 2 weeks to 3 months for an 
infected person’s immune system to produce 
sufficient antibodies for the test to detect 
them (avg=25 days).

 That means someone can test HIV–, although 
they are infected, because the infection is so 
recent.

 When a person has a negative test they are 
asked to return and be re-tested in 3 months, 
with no risky behavior during that time.  If that 
test is also negative, it means they have not 
been infected. 37  
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Grade 912 (HOPE) 
Lesson 3 

How Can Young People Set Limits and Make Healthy Decisions About Sexual Activity and 
Abstinence? 

Students will be able to: 
• Identify qualities that enable a person to stick to a decision, even if others challenge it. 
• Identify important reasons to abstain from sexual intercourse. 
• Understand why people set limits on sexual activity. 
• Know and practice the steps to successful limit setting. 

Standards:  
• HE.912.C.1.1: Predict how healthy behaviors can affect health status. 
• HE.912.C.1.2: Interpret the significance of interrelationships in mental/emotional, physical, 

and social health. 
• HE.912.C.1.4: Propose strategies to reduce or prevent injuries and health problems. 
• HE.912.C.1.5: Analyze strategies for prevention, detection, and treatment of communicable 

and chronic diseases. 
• HE.912.C.1.8: Assess the degree of susceptibility to injury, illness, or death if engaging in 

unhealthy/risky behaviors. 
• HE.912.C.2.2: Compare how peers influence healthy and unhealthy behaviors. 
• HE.912.C.2.8: Analyze how the perceptions of norms influence healthy and unhealthy 

behaviors. 
• HE.912.P.7.2: Evaluate healthy practices and behaviors that will maintain or improve health 

and reduce health risks. 
Skills:  

• Communication  
• Decision Making 
• Planning and Goal Setting 
• Relationship Management  
• Self-Management 

Materials: 
• Markers 
• Board/ Chart Paper 
• Activity Sheet 1: Designing the Outcome 
• STI Handshake Activity Cards 

 
 

Vocabulary: 
Advance Planning, Effective Responses, Introspection 

 
Engage: 

 Ask students to make a private list (not to be collected) of activities and behaviors that make them 
feel good about themselves and another list of those that make them feel uncomfortable.  This should 
be an independent exercise, an opportunity for introspection. 

  
If students need examples, tell them to think of a time when: 

• You worked very hard at something and accomplished it. 
• You did something that made a close friend or family member feel good. 
• You intervened in a situation and helped someone else. 
• Someone pressured you to do something that you felt was wrong. 
• You did something that made you feel sorry later. 
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• Something seemed like a good idea at the time, but later you realized it did not make sense. 

Then have students participate in the STI Handshake Activity.  

Teacher note: This activity requires the teacher to make up a set of small cards. The majority of the 
cards will be blank but one card will have an “I” printed on it. Two cards each will have a “C”, “S”, 
and “R” printed on them and one will have “C-D” printed on it.  

Distribute a card to each participant face down, instructing them not to look at their card.  

Ask them to stand, find one person in the room and have a discussion with them on “How will you 
stand by your personal beliefs when you are alone with you partner? What are some responses you 
can say to your partner who is pressuring you to engage in activities you do not believe in or are not 
ready for?” Shake hands at the end of the discussion and sit down. (Teacher may call on students to 
share responses and write them on the board before proceeding)  

Ask them to stand again, find a different person and have a discussion on “Now that your partner is 
aware of your beliefs, how will you communicate your limits and boundaries?” Shake hands at the 
end of the discussion and sit down. (Teacher may call on students to share responses and write them 
on the board before proceeding)  

Repeat once more discussing “How does alcohol and other drugs affect your decision making 
process? What will you say to your peers who may pressure you to participate in risky behaviors?”. 
Shake hands at the end of the discussion and sit down. (Teacher may call on students to share 
responses and write them on the board before proceeding)  

Now have the students look at their cards. Ask the person with a I on their card to stand up. This 
person represents someone with and STI.  

Now have everyone who shook this person’s hand stand up. They may also be infected.  

Repeat this last step 2 more times.  

Identify those who have a C on their card. They may sit because if they did have intercourse, they 
used a condom correctly which reduced their risk of getting an STI.  

The person with a C-D must remain standing because although they used a condom they did not use it 
correctly and it broke.  

Those with an R may sit because they are in a relationship but chose not to be sexually active.  

Those with an S may sit. They are single and have decided to practice abstinence!  

The people standing did not use any protection and were not in any of the other situations. They may 
be infected with an STI.  

Emphasize how easily STI’s are spread and reinforce the importance of protecting yourself.  
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Explore: 
 Ask students to brainstorm how they can tell whether a decision is positive and healthy. 

 
Students’ answers may include: 

• Feeling pretty sure an activity is right for you.  (It is important to think for oneself.) 
• Not feeling apprehensive.  (A feeling of anxiety can be a valuable warning signal that a 

decision may be wrong for you.) 
• Not feeling pressured into doing something you believe is wrong. (Feeling pressured is a 

warning signal.) 
• Feeling okay about a parent/guardian/caregiver/close friend knowing about the decision. 

(Feeling ashamed if they knew is another warning signal.) 
• Feeling clear that you thought through the decision. (Writing down the pros and cons of a 

decision is often helpful.) 
• Thinking about the consequences for you and the other person(s) involved. (Play out the 

scene in your mind and imagine how you will feel when it is over.) 
• Feeling that you are prepared to carry out the decision responsibly. (When you decide to 

abstain from sexual intercourse, be clear with your partner and do not lead him or her on.) 
 
Explain: 

 Ask, “How can thinking about what you believe is right or wrong help you make decisions about sexual 
activity?”  

 Students’ answers may include: 
• You can think in advance about what you will or won’t do on a date, at a party or while 

hanging out. 
• You can remember other times when you felt out of control and not let that happen again. 
• You can think for yourself. 
• You can explain to friends that if an activity goes against your principles or makes you feel 

uncomfortable; you will not do it. 
• You can stay focused on your goals. For example, many young people choose abstinence so 

they can: 
• Focus on personal development, schoolwork, sports, or other activities, and building 

friendships. 
• Stay healthy by avoiding HIV/STIs. 
• Avoid pregnancy. 

 
 Say, “Let’s talk about learning to set limits.” 
 Say, “Successful limit setting involves three steps:  
  

Step 1: Introspection. 
Step 2: Advance Planning. 
Step 3:  Practicing Effective Responses.” 

 
Say, “Let’s begin with Step 1, Introspection.” 
 

 Ask, “What qualities do you have that make you feel physically and emotionally healthy?” 
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 Teacher Note: If students focus primarily on physical health (“big muscles” or “eat lots of 
vegetables”), ask them to identify signs of emotional health.  

 For example: 
• Being honest with oneself and others. 
• Respecting their bodies. 
• Not getting high on drugs or drinking alcohol. 
• Having goals for the future. 
• Thinking positively. 
• Doing only what reflects one’s personal convictions. 
• Being able to set and adhere to limits. 
• Knowing that doing something wrong or uncomfortable will make one upset later. 

  
 Say, “These qualities enable young people to gravitate toward positive situations and to steer clear of 

engaging in behaviors that feel wrong, uncomfortable, or unhealthy.” 
  
  

Elaborate: 
 Say, “The following activity addresses Step 2, Advance Planning, and Step 3, Practicing Effective 

Responses.” 
  
 Ask, “What are some difficult situations in which young people might feel pressured or tempted to 

engage in risk behaviors?”   
Write students’ answers on the left side of the board. After they complete the list, have them 
brainstorm effective advance planning and responses; write their answers on the right. The resulting 
chart might look like the one following: 
 

 
SITUATION 

 
ADVANCE PLANNING / RESPONSES 

 
Being alone with a friend, boyfriend or 
girlfriend when parents or other adult family 
members are not home. 

 
• Ask in advance who will be home.  Avoid 

being alone if you may be pressured or 
tempted to engage in risk behaviors. 

• Choose to be together in a group of friends who 
share your values rather than alone. 

• Let your partner know your limits, and discuss 
situations that make you uncomfortable. 

 
Being at a party where people are 
drinking or doing other drugs. 

 
• Ask in advance what the party will be like. 
• Avoid going to the party if you anticipate 

trouble or, if you are not sure what the 
party will be like, arrange to be able to call a 
parent/guardian/caregiver, sibling, friend, 
or taxi or car service to pick you up if you 
want to leave early. 
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Being in a car driven by someone who has 
been drinking or doing other drugs. 

 
• Be observant. Don’t ride in a car being driven by 

anyone who is drunk or high. 
• Arrange a “no-questions-asked” plan with a 

parent/guardian/caregiver so you feel 
comfortable calling any time to be picked 
up. 

• Bring money with you. 

  
  
 Ask, “What qualities does it take to stick to any decision?”  
 Students’ responses may include: 

• Strength of character. 
• The will to stand firm in a decision that has been carefully and thoughtfully made. 
• The courage to defend or stand up for what you believe is right. 
• Commitment. 
• Belief in yourself. 
• Support from people who matter to you. 
• Ignoring people who criticize or belittle you. 

  
 Ask, “When someone makes a decision to be abstinent, how might this reflect his or her self-esteem? 

What are some important reasons for young people to be sexually abstinent?” 
Students’ responses may include: 

• They have the courage and wisdom to do what is right for them. 
• They do not feel ready to engage in sex. 
• They have respect for their parents’ ethical, moral, and/or religious values. 
• They have the patience to wait until they are older to have sex. 
• They have self-respect. 
• They know they can be respected and liked by others without having sex. 
• They do not confuse the need for closeness with the need for sex. 
• They decide to use their energies for other things at this time of their lives. 

 
 
 
Evaluate: 
Have students complete the Activity Sheet, “Design the Outcome,” using separate sheets of paper.   
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Activity Sheet 1 

 

Design the Outcome 
 
 

Directions 
Read the following situations. On separate sheets of paper, write scenes that 
complete each one. You can write dialogues, expand situations, bring in additional 
characters, use different settings, and have characters confront one another or 
otherwise interact. These situations are what you make them. You can give them 
positive or negative outcomes. 

 
 
 

Situation 1: 
Chris is at a party. A lot of the kids are drinking beer. Chris had been getting friendly 
with some of these kids, but this is the first time Chris knew they drank beer. Chris 
still thinks the kids are nice, but is not sure about staying at the party and keeping 
these friends. Chris leaves the party early and asks you for advice. 

 
 
 

Situation 2: 
Lee is asked to go to the movies by Pat, a popular student. Lee is flattered. But there 
are rumors that Pat has slept around a lot. Lee agrees to go out with Pat but 
wonders if this was the right decision. Lee asks you for advice. 

 
 
 

Situation 3: 
Theo and Elena have been going out for a while. He has started to pressure her to 
have sex. She likes him a lot and thinks she may even love him, but she’s not sure 
she’s ready to have sex. She asks you how to talk to Theo. 
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STI Handshake Activity Cards 

  

 
 

I 

 
 

C 

 

C 

 
 

S 

 

S 

 

R 

 

R 

 

C-D 
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Grade 912 (HOPE) 
Lesson 4 

Role Playing and Refusal Techniques 
“In the Heat of the Moment” 

Students will be able to: 
• Identify when a partner or friend is not respecting your personal limits and/or choices.  
• Identify body language (non-verbal cue) that supports refusal techniques. 
• Understand why one should practice refusal techniques before they occur.  
• Understand clear and direct communication is essential to make refusal techniques 

effective.  
• Know and practice communication skills necessary for successful refusal techniques. . 

Standards:  
• HE.912.C.1.1: Predict how healthy behaviors can affect health status. 
• HE.912.C.1.2: Interpret the significance of interrelationships in mental/emotional, 

physical, and social health. 
• HE.912.C.1.4: Propose strategies to reduce or prevent injuries and health problems. 
• HE.912.C.1.5: Analyze strategies for prevention, detection, and treatment of 

communicable and chronic diseases. 
• HE.912.C.1.8: Assess the degree of susceptibility to injury, illness, or death if engaging 

in unhealthy/risky behaviors. 
• HE.912.C.2.2: Compare how peers influence healthy and unhealthy behaviors. 
• HE.912.C.2.8: Analyze how the perceptions of norms influence healthy and unhealthy 

behaviors. 
• HE.912.P.7.2: Evaluate healthy practices and behaviors that will maintain or improve 

health and reduce health risks. 
Skills:  

• Communication  
• Decision Making 
• Planning and Goal Setting 
• Relationship Management  
• Self-Management 

Materials: 
• 3 x 5 card with “pressure lines” to 

hand out for role play 
 

• Students should work in pairs  

Vocabulary: 
Advance Planning, Effective Responses, Introspection, body language, clear communication, 
refusal technique 
Engage: 
Say “We have looked at some potentially risky situations and then designed an outcome, but 
sometimes it’s much easier to talk to our friends about what to do than it is to talk to our 
friends or partners when we are alone in the situation.  Today we are going to practice refusal 
techniques to learn how to effectively communicate to others when we are alone and being 
pressured to participate in a risky activity that goes beyond our personal limits or 
boundaries.” 
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Say “Discuss with a shoulder partner a scenario where you may be pressured to do something 
that is not within your personal limits or beliefs.  Then discuss possible lines they may use to 
pressure you.”   Allow the students share their scenarios and pressure lines. 
 
Say: “Before we role play, we must know how to use proper communication skills and refusal 
techniques when a friend or partner is pressuring us.”    
 

Use the word NO. There is no substitute. Everyone understands the meaning of the 
word NO. 
 
Use non-verbal communication and body language to make your message clear.  Ask 
the students to provide examples of non-verbal cues that demonstrate refusal to 
participate in risky behavior.  

 
Ask a student to demonstrate effective body language and ineffective body language.  
 

Use a firm tone of voice.   While it’s not necessary to yell, your goal is to be assertive 
and communicate to the person pressuring you that you stand by your words.  
 
Be prepared to walk away from the situation or leave if they will not respect your 
choices.  

The teacher will provide each group with an index card that has one of the following pressure 
lines written on it. The students will be asked to create a situation using the pressure line and 
use refusal techniques to practice standing by one's personal beliefs while setting boundaries 
and limits. Using one of the refusal techniques they provided, students will be asked "act-
out" the role-play situation they created to demonstrate understanding of applying refusal 
techniques in the "heat of the moment."  

Pressure Lines:   

• I'm allergic to latex.  
• A condom will just spoil the mood.  
• I don't have an STD, so we don't need to use a condom.  
• We are in a monogamous relationship; don't you trust me?  
• Apparently you don't love me as much as you say you do. If you did, then you 

would have sex with me.  
• Sex will deepen our relationship not just physically, but emotionally.  
• Clearly, you need to relax a little bit. I’m going to get you another beer and we  

can talk about it more later. 
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Elaborate:  
 
Explain to the class the following scene: 

You and your boyfriend/girlfriend at a party and he/she asks you to step outside to 
talk and have some time alone.  You two have been dating 6 months now and he/she 
starts pressuring you to participate in behaviors that put you at risk.   

 
Use the pressure line on the index card provided to you, and write 3 refusal technique 
responses on a sheet of paper.   
 
BEGIN 3-2-1 Exit Ticket: 
Ask students to complete the following on an index card: 

3: write 3 refusal lines you can respond with to the pressure line.  
 
 
Model a response for the: class using a pressure line and refusal technique: 
 

Line: “A condom will just spoil the mood.”   
Refusal: No, thought of having a baby or getting an STD spoils my mood.  (crosses 
arms).  

 
Line: Oh, come on now. 
Refusal: Let me say it again, “No, and if you continue to pressure me, I will go home.”  

 
Evaluate: 

 Ask students to give their peers feedback as to whether or not they properly applied effective 
communication and refusal techniques.  If not, have peers explain what needs to be changed.   
Reflect: 
3-2-1 Exit ticket continued 
 
2:  What are 2 new things you learned from the HIV/AIDS/STD unit? 
 
1: Have you changed your opinions or beliefs about anything during this unit? 
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St. Lucie Public Schools 
Health: HIV and AIDS Curriculum 

 

 

 

 

 

 

 

 

 

Appendix 
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Appendix A: Message to Parents for Grade 4 

 

St. Lucie Public Schools 
Health Curriculum 

Within the next few weeks we will be teaching your child lessons from our St. Lucie Public 
Schools Health Curriculum. The information is very important. Please read this entire message 
and the attached exemption option. If you wish to exercise the exemption, you must notify the 
principal in writing. Your child will be given alternate work on the day of the Health: HIV/AIDS 
lessons and there will be no penalty of any kind.  
 
AIDS Prevention begins at home. 
You are the primary educators of your children, and you can be an important influence on your 
child’s health decisions. This information will help you protect yourself and your child from 
AIDS.  
 
Lessons 
What exactly will your child be taught? Here is a brief summary of each lesson for followed by 
the teacher’s best estimation of the date when it will be presented.  
 

Grade 4 Lessons Scheduled Date(s) 
1. In “How Do We Catch Germs that Make Us Sick?”, students will identify 
how germs enter the body and cause sickness, as well as identify ways to 
keep from getting sick. 

 
2. In “How Does the Body Fight Disease?”, students will recognize how the 
body fights disease, identify HIV as an infection that attacks the body’s 
immune system, and be able to recognize that AIDS is an advanced phase of 
HIV. 

 
3. In “What are Healthy Choices that People can Make?”, students will be 
able to distinguish between healthy and unhealthy choices and determine 
at least 10 healthy choices they can make every day. 

 
 
 
Information about AIDS 
You can help your child stay safe from AIDS. First, learn as much as you can about AIDS and 
other sexually transmitted diseases. The following is a good resource:  
 
AIDSinfo 
P.O. Box 4780 
Rockville, MD 20849-6303 
1-800-HIV-0440 (1-800-448-0440)  
888/480-3739 (TTY/TDD)  
http://aidsinfo.nih.gov  

http://aidsinfo.nih.gov/
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Appendix A (Spanish): Mensaje a los padres de los estudiantes de 4to Grado 

Escuelas públicas de St. Lucie Salud 

 

Dentro de las próximas semanas nos enseñará su hijo clases de nuestra salud de las escuelas públicas 
de St. Lucie: Plan de estudios de SIDA y VIH. La información es muy importante. Por favor lea todo 
los mensajes y la opción de exención adjunto. Si desea ejercer la exención, usted debe notificar a la 
directora por escrito. Su hijo le dará trabajo alterno en el día de la salud: lecciones de VIH/SIDA y 
allí será sin pena alguna.  

Prevención del SIDA comienza en casa.  
Es los principales educadores de sus hijos, y puede ser una influencia importante en decisiones de 
salud de su hijo. Esta información le ayudará a protegerse y proteger a su hijo a causa del SIDA.  
 
Lecciones  
¿Qué exactamente se su hijo impartirán? Aquí es un breve resumen de cada lección seguida por 
mejor estimación de la maestra de la fecha de cuándo se presentará. 
  

Lecciones de 4to Grado Fecha 
programada(s) 

1En "¿cómo se captura los gérmenes que nos hacen enfermos?", los 
estudiantes identificarán cómo los gérmenes entran al cuerpo y 
causan enfermedad, así como identifican formas de evitar 
enfermarse. 

 

2. En “¿cómo el cuerpo lucha enfermedad?”, los estudiantes 
reconocer cómo el cuerpo combate la enfermedad, identificar VIH 
como una infección que ataca el sistema inmunológico del cuerpo y 
ser capaz de reconocer que el SIDA es una fase avanzada del VIH. 

 

3. En “¿cuáles son las opciones saludables que la gente puede 
hacer?”, los estudiantes serán capaces de distinguir entre opciones 
saludables y no saludables y determinar por lo menos 10 opciones 
saludables pueden hacer todos los días.  

 

Información sobre el SIDA  
Usted puede ayudar al niño a mantenerse a salvo del SIDA. En primer lugar, aprender tanto como 
pueda sobre el SIDA y otras enfermedades de transmisión sexual. Un buen recurso es el siguiente:  

SIDAinformación 
P.O. Box 4780  
Rockville, MD 20849-6303  
1-800-HIV-0440 (1-800-448-0440)  
888/480-3739 (TTY/TDD)  
http://aidsinfo.nih.gov   

http://aidsinfo.nih.gov/
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Appendix A (Creole): Mesaj pou Paran Elèv nan Grad 4 
 

Lekòl Piblik-yo nan St. Lucie Lasante 
 
Nan lespas de kèk semèn nou pral anseye pitit ou-a leson nan Lekòl Piblik nou-yo sou 
Lasante: Kourikoulòm sou HIV ak SIDA. Se enfòmasyon ki trè enpòtan. Tanpri li mesaj sa-a 
tout antye ak opsyon pou egzanpsyon ki atache-a. Si ou ta vle fè egzèsis de egzanpsyon-an, 
ou dwe notifye direkè lekòl-la alekri. Yo pral bay pitit ou-a travay altènatif pou-l fè nan jou 
travay sou Lasante: leson sou HIV/SIDA epitou pa pral gen nenpòt kalite sanksyon pou pitit 
ou-a. 

 
Prevansyon pou SIDA kòmanse lakay. 
Oumenm ou se edikatè principal timoun ou-yo, epitou ou kapab genyen yon enfliyans enpòtan 
nan desizyon sante pitit ou-a. Enfòmasyon sa-a pral ede-ou pou pwoteje tèt-ou ak pitit ou-a de 
SIDA. 

 
Leson-yo 
Ki sa egzateman yo pral anseye pitit ou-a? Men yon rezime tout kout sou chak leson ki te swiv 
pa yon meyè estimasyon de pwofesè-a sou dat-la lè yo pral prezante-l . 

Leson-yo pou Grad 4 Orè Dat-yo 
1. Nan “Kòman Nou Atrape Mikwòb ki Fè Nou Malad?”, elèv-yo pral 
idantifye kòman mikwòb antre nan kò-a epi lakòz maladi, osibyen ke 
idantifye fason pou ou pa tonbe malad. 
 

 

2. Nan “Kòman pou Kò-a Goumen ak Maladi?”, elèv-yo pral 
rekonèt kòman kò-a goumen ak maladi, idantifye HIV tankou 
yon enfeksyon ki atake sistèm defans kò-a, epitou kapab 
rekonèt ke SIDA se yon faz avanse nan HIV. 

 

3. Nan “Ki sa ki se Chwa Sante ke Moun Kapab Fè?”, elèv-yo pral 
kapab distinge ant bon chwa ak movè chwa sou lasante epitou 
detèmine omwens 10 bon chwa sou lasante ke yo ka fè chak jou. 

 

 
 
Enfòmasyon osijè de SIDA 
Ou kapab ede pitit ou-a rete an sekirite nan SIDA. Premyèman, aprann otan ke ou kapab 
osijè de SIDA ak lòt maladi-yo ki transmèt seksyèlman. Sa ki anba la-a se yon bon resous: 

 
AIDSinfo 
P.O. Box 4780 
Rockville, MD 20849-6303 
1-800-HIV-0440 (1-800-448-0440) 
888/480-3739 (TTY/TDD) 
http://aidsinfo.nih.gov  

http://aidsinfo.nih.gov/
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Appendix B: Message to Parents for Grade 5 

 

St. Lucie Public Schools 
Health Curriculum 

Within the next few weeks we will be teaching your child lessons from our St. Lucie Public 
Schools Health Curriculum. The information is very important. Please read this entire message 
and the attached exemption option. If you wish to exercise the exemption, you must notify the 
principal in writing. Your child will be given alternate work on the day of the Health: HIV/AIDS 
lessons and there will be no penalty of any kind.  
 
AIDS Prevention begins at home. 
You are the primary educators of your children, and you can be an important influence on your 
child’s health decisions. This information will help you protect yourself and your child from 
AIDS.  
 
Lessons 
What exactly will your child be taught? Here is a brief summary of each lesson for followed by 
the teacher’s best estimation of the date when it will be presented.  
 

Grade 5 Lessons Scheduled Date(s) 
1. In “How Can We Help Each Other Make Healthy Choices?”, students will 
identify ways to give support to one another about healthy choices, and 
learn how to say “no” to negative peer pressure. 

 

2. In “How Can We Take a Stand Against Bullying?” students will understand 
how to be an upstander when they observe bullying, and demonstrate how 
being an upstander can inspire others to stand up against bullying. 

 

3. In “How Can You Be Clear With Your Friends?”, students demonstrate 
assertive communication when expressing a difference of opinion with 
another person and demonstrate how to use the refusal skill appropriately 
when facing peer pressure. 

 

 
Information about AIDS 
You can help your child stay safe from AIDS. First, learn as much as you can about AIDS and 
other sexually transmitted diseases. The following is a good resource:  
 
AIDSinfo 
P.O. Box 4780 
Rockville, MD 20849-6303 
1-800-HIV-0440 (1-800-448-0440)  
888/480-3739 (TTY/TDD)  
http://aidsinfo.nih.gov 

http://aidsinfo.nih.gov/
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Appendix B (Spanish): Mensaje a los padres de los estudiantes de 5to Grado 

Escuelas públicas de St. Lucie Salud 

 

Dentro de las próximas semanas nos enseñará su hijo clases de nuestra salud de las escuelas públicas 
de St. Lucie: Plan de estudios de SIDA y VIH. La información es muy importante. Por favor lea todo 
los mensajes y la opción de exención adjunto. Si desea ejercer la exención, usted debe notificar a la 
directora por escrito. Su hijo le dará trabajo alterno en el día de la salud: lecciones de VIH/SIDA y 
allí será sin pena alguna.  

Prevención del SIDA comienza en casa.  
Es los principales educadores de sus hijos, y puede ser una influencia importante en decisiones de 
salud de su hijo. Esta información le ayudará a protegerse y proteger a su hijo a causa del SIDA.  
 
Lecciones  
¿Qué exactamente se su hijo impartirán? Aquí es un breve resumen de cada lección seguida por 
mejor estimación de la maestra de la fecha de cuándo se presentará. 

 Lecciones de 5to Grado Fecha 
programada(s) 

1.En "¿Cómo podemos ayudar cada uno otros tomar decisiones 
saludables?", los estudiantes identificarán maneras de apoyar uno al 
otro acerca de opciones saludables y aprender a decir "no" a la 
presión de grupo negativa. 

 

2. En "¿Cómo podemos tomar posición frente a la intimidación?", 
Los estudiantes entenderán Cómo ser un ascenso cuando observan la 
intimidación, y demostrar cómo Ser un upstander puede inspirar a 
otros a ponerse de pie contra el acoso. 

 

3. En "¿Cómo puedes estar claro con tus amigos?", Los estudiantes 
demuestran una comunicación asertiva al expresar una diferencia de 
opinión con otra persona y demuestran cómo usar la habilidad de 
rechazo apropiadamente cuando se enfrentan a la presión de los 
compañeros. 

 

Información sobre el SIDA  

Usted puede ayudar al niño a mantenerse a salvo del SIDA. En primer lugar, aprender tanto como 
pueda sobre el SIDA y otras enfermedades de transmisión sexual. Un buen recurso es el siguiente:  

SIDAinformación 
P.O. Box 4780  
Rockville, MD 20849-6303  
1-800-HIV-0440 (1-800-448-0440)  
888/480-3739 (TTY/TDD)  
http://aidsinfo.nih.gov  

http://aidsinfo.nih.gov/
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Appendix B (Creole): Mesaj pou Paran Elèv nan Grad 5 
 
 
 

Lekòl Piblik-yo nan St. Lucie Lasante 
 
Nan lespas de kèk semèn nou pral anseye pitit ou-a leson nan Lekòl Piblik nou-yo sou 
Lasante: Kourikoulòm sou HIV ak SIDA. Se enfòmasyon ki trè enpòtan. Tanpri li mesaj sa-a 
tout antye ak opsyon pou egzanpsyon ki atache-a. Si ou ta vle fè egzèsis de egzanpsyon-an, 
ou dwe notifye direkè lekòl-la alekri. Yo pral bay pitit ou-a travay altènatif pou-l fè nan jou 
travay sou Lasante: leson sou HIV/SIDA epitou pa pral gen nenpòt kalite sanksyon pou pitit 
ou-a. 

 
Prevansyon pou SIDA kòmanse lakay. 
Oumenm ou se edikatè principal timoun ou-yo, epitou ou kapab genyen yon enfliyans enpòtan 
nan desizyon sante pitit ou-a. Enfòmasyon sa-a pral ede-ou pou pwoteje tèt-ou ak pitit ou-a de 
SIDA. 

 
Leson-yo 
Ki sa egzateman yo pral anseye pitit ou-a? Men yon rezime tout kout sou chak leson ki te swiv 
pa yon meyè estimasyon de pwofesè-a sou dat-la lè yo pral prezante-l . 

Leson-yo pou Grad 5 Orè Dat-yo 
1. Nan “Kòman Nou Kapab Ede Youn ak Lòt Fè Chwa ki Ansante?”, elèv-yo pral 
idantifye fason pou yo bay sipò youn ak lòt osijè chwa-yo sou lasante, epitou 
aprann kòman pou yo di “non” nan presyon kamarad ki negatif. 

 

2. Nan “Kòman Nou Kapab Pran yon Pozisyon Kont Entimidasyon?” elèv-yo 
pral konprann ki jan yo dwe leve kanpe lè y-ap obsève entimidasyon, epitou 
demontre ki jan leve kanpe yo kapab enspire lòt moun pou leve kanpe tou 
kont entimidasyon.        

 

3. Nan “Kòman Pou ou Kapab Rete Klè  Avèk Zanmi ou?”, elèv-yo ap demontre 
kominikasyon ki desizif lè y-ap eksprime yon diferans nan opinyon avèk yon lòt 
moun epitou demontre kòman pou itilize konpetans nan refi yon fason ki apwopriye 
Lè yo fè fas a presyon kamarad. 
 

 

 

 
Enfòmasyon osijè de SIDA 
Ou kapab ede pitit ou-a rete an sekirite nan SIDA. Premyèman, aprann otan ke ou kapab 
osijè de SIDA ak lòt maladi-yo ki transmèt seksyèlman. Sa ki anba la-a se yon bon resous: 

 
AIDSinfo 
P.O. Box 4780 
Rockville, MD 20849-6303 
1-800-HIV-0440 (1-800-448-0440) 
888/480-3739 (TTY/TDD) 
http://aidsinfo.nih.gov 
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St. Lucie Public Schools 
Health Curriculum 

Within the next few weeks we will be teaching your child lessons from our St. Lucie Public 
Schools Health Curriculum, including HIV and AIDS. The information is very important. Please 
read this entire message and the attached exemption option. If you wish to exercise the 
exemption, you must notify the principal in writing. Your child will be given alternate work on 
the day of the Health: HIV/AIDS lessons and there will be no penalty of any kind.  
 
AIDS Prevention begins at home. 
You are the primary educators of your children, and you can be an important influence on your 
child’s health decisions. This information will help you protect yourself and your child from 
AIDS.  
 
Lessons 
What exactly will your child be taught? Here is a brief summary of each lesson for followed by 
the teacher’s best estimation of the date when it will be presented.  
 

Grade 6 Lessons Scheduled Date(s) 
1. In “Nutrition: What’s for Breakfast?”, students will learn why breakfast 

is part of a healthy diet and be able to create an healthy breakfast 
menu. 

 

2. In “How is HIV Transmitted?”, students will understand how HIV can 
and cannot be transmitted, discuss facts and myths about HIV 
transmission, and be able to describe why HIV is difficult to get. 

 

 
Information about AIDS 
You can help your child stay safe from AIDS. First, learn as much as you can about AIDS and 
other sexually transmitted diseases. The following is a good resource:  
 
AIDSinfo 
P.O. Box 4780 
Rockville, MD 20849-6303 
1-800-HIV-0440 (1-800-448-0440)  
888/480-3739 (TTY/TDD)  
http://aidsinfo.nih.gov 
  

http://aidsinfo.nih.gov/


SLPS Health Curriculum for Grades 4-12 

145 
 

Appendix C (Spanish): Mensaje a los padres de los estudiantes de 6to Grado 

Escuelas públicas de St. Lucie 

Salud: VIH y SIDA estudios 

Dentro de las próximas semanas nos enseñará su hijo clases de nuestra salud de las escuelas 
públicas de St. Lucie: Plan de estudios de SIDA y VIH. La información es muy importante. Por favor 
lea todo los mensajes y la opción de exención adjunto. Si desea ejercer la exención, usted debe 
notificar a la directora por escrito. Su hijo le dará trabajo alterno en el día de la salud: lecciones de 
VIH/SIDA y allí será sin pena alguna.  

Prevención del SIDA comienza en casa.  
Es los principales educadores de sus hijos, y puede ser una influencia importante en decisiones de 
salud de su hijo. Esta información le ayudará a protegerse y proteger a su hijo a causa del SIDA.  
 
Lecciones  
¿Qué exactamente se su hijo impartirán? Aquí es un breve resumen de cada lección seguida por 
mejor estimación de la maestra de la fecha de cuándo se presentará. 
  

Lecciones de 6to Grado Fecha 
programada(s) 

1. En "Nutrición: ¿Qué hay para el desayuno?", Los estudiantes 
aprenderán por qué el desayuno es parte de una dieta 
saludable y podrán crear un menú de desayuno saludable. 

 

2.  En "Cómo se transmite el VIH?", los estudiantes comprenderán 
cómo el VIH puede y no puede transmitirse, discutir hechos y 
mitos sobre la transmisión del VIH y ser capaces de describir por 
qué el VIH es difícil de conseguir. 

 

Información sobre el SIDA  

Usted puede ayudar al niño a mantenerse a salvo del SIDA. En primer lugar, aprender tanto como 
pueda sobre el SIDA y otras enfermedades de transmisión sexual. Un buen recurso es el siguiente:  

SIDAinformación 
P.O. Box 4780  
Rockville, MD 20849-6303  
1-800-HIV-0440 (1-800-448-0440)  
888/480-3739 (TTY/TDD)  
http://aidsinfo.nih.gov  
  

http://aidsinfo.nih.gov/


SLPS Health Curriculum for Grades 4-12 

146 
 

Appendix C (Creole): Mesaj pou Paran Elèv nan Grad 6 
 
 

Lekòl Piblik-yo nan St. Lucie Lasante: Kourikoulòm 
 
Nan lespas de kèk semèn nou pral anseye pitit ou-a leson nan Lekòl Piblik nou-yo sou 
Lasante: Kourikoulòm sou HIV ak SIDA. Se enfòmasyon ki trè enpòtan. Tanpri li mesaj sa-a 
tout antye ak opsyon pou egzanpsyon ki atache-a. Si ou ta vle fè egzèsis de egzanpsyon-an, 
ou dwe notifye direkè lekòl-la alekri. Yo pral bay pitit ou-a travay altènatif pou-l fè nan jou 
travay sou Lasante: leson sou HIV/SIDA epitou pa pral gen nenpòt kalite sanksyon pou pitit 
ou-a. 

 
Prevansyon pou SIDA kòmanse lakay. 
Oumenm ou se edikatè principal timoun ou-yo, epitou ou kapab genyen yon enfliyans enpòtan 
nan desizyon sante pitit ou-a. Enfòmasyon sa-a pral ede-ou pou pwoteje tèt-ou ak pitit ou-a de 
SIDA. 

 
Leson-yo 
Ki sa egzateman yo pral anseye pitit ou-a? Men yon rezime tout kout sou chak leson ki te swiv 
pa yon meyè estimasyon de pwofesè-a sou dat-la lè yo pral prezante-l . 

Leson-yo pou Grad 6 Orè Dat-yo 
1. Nan “Nitrisyon: Ki sa ki pou Dejene (manje maten)?”, elèv yo pral aprann 

poukisa manje maten se yon pati de yon rejim sante alimantè epitou yo 
dwe kapab kreye yon meni manje maten ki an sante. 

 

2. Nan “Kòman HIV Transmèt?”, elèv-yo pral konprann kòman HIV kapab ak 
pa kapab transmèt, diskite verite ak lejann-yo osijè de transmisyon HIV, 
epitou dwe kapab dekri poukisa se difisil pou atrape HIV. 

 

 
Enfòmasyon osijè de SIDA 
Ou kapab ede pitit ou-a rete an sekirite nan SIDA. Premyèman, aprann otan ke ou kapab 
osijè de SIDA ak lòt maladi-yo ki transmèt seksyèlman. Sa ki anba la-a se yon bon resous: 

 
AIDSinfo 
P.O. Box 4780 
Rockville, MD 20849-6303 
1-800-HIV-0440 (1-800-448-0440) 
888/480-3739 (TTY/TDD) 
http://aidsinfo.nih.gov 

  

http://aidsinfo.nih.gov/
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Appendix D: Message to Parents for Grade 7 

 

St. Lucie Public Schools 
Health Curriculum 

Within the next few weeks we will be teaching your child lessons from our St. Lucie Public 
Schools Health Curriculum, including HIV and AIDS. The information is very important. Please 
read this entire message and the attached exemption option. If you wish to exercise the 
exemption, you must notify the principal in writing. Your child will be given alternate work on 
the day of the Health: HIV/AIDS lessons and there will be no penalty of any kind.  
 
AIDS Prevention begins at home. 
You are the primary educators of your children, and you can be an important influence on your 
child’s health decisions. This information will help you protect yourself and your child from 
AIDS.  
 
Lessons 
What exactly will your child be taught? Here is a brief summary of each lesson for followed by 
the teacher’s best estimation of the date when it will be presented.  
 

Grade 7 Lessons Scheduled Date(s) 
1. In, “Food Labels”, students will use nutrition facts food labels to find out 

how much fat and sugar are in typical fast food meals, examine why too 
much fast food can lead to health problems and be able to identify ways 
to make healthier food choices.  

 

2. In “How is HIV Transmitted?”, students will understand how HIV can 
and cannot be transmitted, discuss facts and myths about HIV 
transmission, and develop healthy guidelines for the whole class. 

 

 
Information about AIDS 
You can help your child stay safe from AIDS. First, learn as much as you can about AIDS and 
other sexually transmitted diseases. The following is a good resource:  
 
AIDSinfo 
P.O. Box 4780 
Rockville, MD 20849-6303 
1-800-HIV-0440 (1-800-448-0440)  
888/480-3739 (TTY/TDD)  
http://aidsinfo.nih.gov 
 

 

http://aidsinfo.nih.gov/
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Appendix D (Spanish): Mensaje a los padres de los estudiantes de 7to Grado 

Escuelas públicas de St. Lucie 

Salud: VIH y SIDA estudios 

Dentro de las próximas semanas nos enseñará su hijo clases de nuestra salud de las escuelas públicas 
de St. Lucie: Plan de estudios de SIDA y VIH. La información es muy importante. Por favor lea todo 
los mensajes y la opción de exención adjunto. Si desea ejercer la exención, usted debe notificar a la 
directora por escrito. Su hijo le dará trabajo alterno en el día de la salud: lecciones de VIH/SIDA y 
allí será sin pena alguna.  

Prevención del SIDA comienza en casa.  
Es los principales educadores de sus hijos, y puede ser una influencia importante en decisiones de 
salud de su hijo. Esta información le ayudará a protegerse y proteger a su hijo a causa del SIDA.  
 
Lecciones  
¿Qué exactamente se su hijo impartirán? Aquí es un breve resumen de cada lección seguida por 
mejor estimación de la maestra de la fecha de cuándo se presentará. 
  

Lecciones de 7to Grado Fecha 
programada(s) 

1.  En "Etiquetas de los alimentos", los estudiantes usarán las 
etiquetas de los alimentos con información nutricional para 
averiguar la cantidad de grasa y azúcar en las comidas típicas de 
comida rápida, examinarán por qué demasiada comida rápida 
puede provocar problemas de salud y podrán identificar formas 
de hacer más saludables opciones de comida. 

 

2. En "Cómo se transmite el VIH?", los estudiantes comprenderán 
cómo el VIH puede y no puede transmitirse, discutir hechos y 
mitos sobre la transmisión del VIH y desarrollar pautas 
saludables para toda la clase. 

 

Información sobre el SIDA  

Usted puede ayudar al niño a mantenerse a salvo del SIDA. En primer lugar, aprender tanto como 
pueda sobre el SIDA y otras enfermedades de transmisión sexual. Un buen recurso es el siguiente:  

SIDAinformación 
P.O. Box 4780  
Rockville, MD 20849-6303  
1-800-HIV-0440 (1-800-448-0440)  
888/480-3739 (TTY/TDD)  
http://aidsinfo.nih.gov   

http://aidsinfo.nih.gov/
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Appendix D (Creole): Mesaj pou Paran Elèv nan Grad 7 
 
 
 

Lekòl Piblik-yo nan St. Lucie 
Lasante: Kourikoulòm sou HIV ak SIDA 

 
Nan lespas de kèk semèn nou pral anseye pitit ou-a leson nan Lekòl Piblik nou-yo sou 
Lasante: Kourikoulòm sou HIV ak SIDA. Se enfòmasyon ki trè enpòtan. Tanpri li mesaj sa-a 
tout antye ak opsyon pou egzanpsyon ki atache-a. Si ou ta vle fè egzèsis de egzanpsyon-an, 
ou dwe notifye direkè lekòl-la alekri. Yo pral bay pitit ou-a travay altènatif pou-l fè nan jou 
travay sou Lasante: leson sou HIV/SIDA epitou pa pral gen nenpòt kalite sanksyon pou pitit 
ou-a. 

 
Prevansyon pou SIDA kòmanse lakay. 
Oumenm ou se edikatè principal timoun ou-yo, epitou ou kapab genyen yon enfliyans enpòtan 
nan desizyon sante pitit ou-a. Enfòmasyon sa-a pral ede-ou pou pwoteje tèt-ou ak pitit ou-a de 
SIDA. 

 
Leson-yo 
Ki sa yo pral anseye pitit ou-a egzateman? Men yon rezime tout kout sou chak leson ki te swiv 
pa yon meyè estimasyon de pwofesè-a sou dat-la lè yo pral prezante-l. 

Leson-yo pou Grad 7 Orè Dat-yo 
1. Nan, “Etikèt ki sou Manje”, elèv yo pral itilize enfòmasyon nitrisyonèl ki sou etikèt ma  

yo pou chache konnen ki kantite grès ak sik ki nan manje fridòdòy, egzamine poukisa 
manje twòp fridòdòy kapab lakòz kèk pwoblèm nan sante epi  idantifye meyè fason p  
yo fè chwa de manje ki bon pou sante. 

 

2. Nan “Kòman HIV Transmèt?”, elèv-yo pral konprann kòman HIV kapab ak pa kapab 
transmèt, diskite verite ak lejann osijè de transmisyon HIV, epitou devlope machasuiv  
lasante pou klas-la tout antye. 

 

 
Enfòmasyon osijè de SIDA 
Ou kapab ede pitit ou-a rete an sekirite nan SIDA. Premyèman, aprann otan ke ou kapab 
osijè de SIDA ak lòt maladi-yo ki transmèt seksyèlman. Sa ki anba la-a se yon bon resous: 

 
AIDSinfo 
P.O. Box 4780 
Rockville, MD 20849-6303 
1-800-HIV-0440 (1-800-448-0440) 
888/480-3739 (TTY/TDD) 
http://aidsinfo.nih.gov 

  

http://aidsinfo.nih.gov/
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Appendix E: Message to Parents for Grade 8 
 

St. Lucie Public Schools 
Health: HIV and AIDS Curriculum 

Within the next few weeks we will be teaching your child lessons from our St. Lucie Public Schools 
Health: HIV and AIDS Curriculum. The information is very important. Please read this entire message and 
the attached exemption option. If you wish to exercise the exemption, you must notify the principal in 
writing. Your child will be given alternate work on the day of the Health: HIV/AIDS lessons and there will 
be no penalty of any kind.  
 

AIDS Prevention begins at home. 
You are the primary educators of your children, and you can be an important influence on your child’s 
health decisions. This information will help you protect yourself and your child from AIDS.  
 
Lessons 
What exactly will your child be taught? Here is a brief summary of each lesson for followed by the 
teacher’s best estimation of the date when it will be presented.  
 

Grade 8 Lessons Scheduled Date(s) 
1. In “School Lunches”, students will learn the importance of making 

healthy choices for lunch and will be able to explore ways to select a 
nutritious lunch. 

 

2. In “How is HIV Transmitted?”, students will understand how HIV can 
and cannot be transmitted, discuss facts and myths about HIV 
transmission, and understand that infection of HIV can lead to AIDS. 

 

3. In “How Can We Protect Ourselves from Sexual Transmission of HIV 
and Other STDs?”, students will be able to explain the risk factors for 
infection by HIV and other STDs, as well as be able to explain how 
abstinence is the only 100% effective method of preventing sexual 
transmission of HIV and other STDs, as well as pregnancy. 

 

 
Information about AIDS 
You can help your child stay safe from AIDS. First, learn as much as you can about AIDS and other 
sexually transmitted diseases. The following is a good resource:  
 

AIDSinfo 
P.O. Box 4780 
Rockville, MD 20849-6303 
1-800-HIV-0440 (1-800-448-0440)  
888/480-3739 (TTY/TDD)  
http://aidsinfo.nih.gov 
  

http://aidsinfo.nih.gov/
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Appendix E (Spanish): Mensaje a los padres de los estudiantes de 8vo Grado 

Escuelas públicas de St. Lucie Salud 

Dentro de las próximas semanas nos enseñará su hijo clases de nuestra salud de las escuelas públicas 
de St. Lucie: Plan de estudios de SIDA y VIH. La información es muy importante. Por favor lea todo 
los mensajes y la opción de exención adjunto. Si desea ejercer la exención, usted debe notificar a la 
directora por escrito. Su hijo le dará trabajo alterno en el día de la salud: lecciones de VIH/SIDA y 
allí será sin pena alguna.  

Prevención del SIDA comienza en casa.  
Es los principales educadores de sus hijos, y puede ser una influencia importante en decisiones de 
salud de su hijo. Esta información le ayudará a protegerse y proteger a su hijo a causa del SIDA.  
 
Lecciones  
¿Qué exactamente se su hijo impartirán? Aquí es un breve resumen de cada lección seguida por 
mejor estimación de la maestra de la fecha de cuándo se presentará. 
  

Lecciones de 8vo Grado Fecha 
programada(s) 

1. En “Almuerzos escolares”, los estudiantes aprenderán la importancia 
de tomar decisiones saludables para el almuerzo y podrán explorar 
formas de seleccionar un almuerzo nutritivo. 

 

2. En "Cómo se transmite el VIH?", los estudiantes comprenderán cómo 
el VIH puede y no puede transmitirse, discutir hechos y mitos sobre la 
transmisión del VIH y comprender que puede llevar la infección del 
VIH al SIDA. 

 

3. En "Cómo podemos proteger a nosotros mismos de la transmisión 
Sexual del VIH y otras ETS?", los estudiantes serán capaces de 
explicar los factores de riesgo para la infección por el VIH y otras 
ETS, así como ser capaz de explicar cómo la abstinencia es el único 
método efectivo 100% de prevenir la transmisión sexual del VIH y 
otras enfermedades de transmisión sexual, así como el embarazo.  

 

Información sobre el SIDA  
Usted puede ayudar al niño a mantenerse a salvo del SIDA. En primer lugar, aprender tanto como 
pueda sobre el SIDA y otras enfermedades de transmisión sexual. Un buen recurso es el siguiente:  

SIDAinformación 
P.O. Box 4780  
Rockville, MD 20849-6303  
1-800-HIV-0440 (1-800-448-0440)  
888/480-3739 (TTY/TDD)  
http://aidsinfo.nih.gov   

http://aidsinfo.nih.gov/
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Appendix E (Creole): Mesaj pou Paran Elèv nan Grad 8 
 
 

Lekòl Piblik-yo nan St. Lucie 
Lasante: Kourikoulòm sou HIV ak SIDA 

 
Nan lespas de kèk semèn nou pral anseye pitit ou-a leson nan Lekòl Piblik nou-yo sou 
Lasante: Kourikoulòm sou HIV ak SIDA. Se enfòmasyon ki trè enpòtan. Tanpri li mesaj sa-a 
tout antye ak opsyon pou egzanpsyon ki atache-a. Si ou ta vle fè egzèsis de egzanpsyon-an, 
ou dwe notifye direkè lekòl-la alekri. Yo pral bay pitit ou-a travay altènatif pou-l fè nan jou 
travay sou Lasante: leson sou HIV/SIDA epitou pa pral gen nenpòt kalite sanksyon pou pitit 
ou-a. 

 
Prevansyon pou SIDA kòmanse lakay. 
Oumenm ou se edikatè principal timoun ou-yo, epitou ou kapab genyen yon enfliyans enpòtan 
nan desizyon sante pitit ou-a. Enfòmasyon sa-a pral ede-ou pou pwoteje tèt-ou ak pitit ou-a de 
SIDA. 

 
Leson-yo 
Ki sa yo pral anseye pitit ou-a egzateman? Men yon rezime tout kout sou chak leson ki te swiv 
pa yon meyè estimasyon de pwofesè-a sou dat-la lè yo pral prezante-l. 

Leson-yo pou Grad 8 Orè Dat-yo 
1. Nan “Lench Lekòl”, elèv yo pral aprann enpòtans ki genyen nan fè chwa manje ki 

an sante pou lench epi yo pral kapab eksplore kèk fason pou seleksyone  yon 
lench ki nourisan. 

 

2. Nan “Kòman HIV Transmèt?”, elèv-yo pral konprann kòman HIV kapab ak pa 
kapab transmèt, diskite verite ak lejann osijè de transmisyon HIV, epitou 
konprann ke enfeksyon nan HIV kapab mennen nan SIDA. 

 

3. Nan “Kòman Pou Nou Pwoteje Tèt Nou Kont Transmisyon Seksyèl Nan HIV Ak Lòt 
STDs?”, elèv-yo pral kapab eksplike faktè risk-yo pou enfeksyon pa HIV ak lòt STDs, 
osibyen ke kapab eksplike kòman abstinans se metòd ki sèlman 100% efikas pou 
anpeche transmisyon seksyèl pa HIV ak lòt STDs, osibyen ke gwosès. 

 

 
Enfòmasyon osijè de SIDA 
Ou kapab ede pitit ou-a rete an sekirite nan SIDA. Premyèman, aprann otan ke ou 
kapab osijè de SIDA ak lòt maladi-yo ki transmèt seksyèlman. Sa ki anba la-a se yon 
bon resous: 

 
AIDSinfo 
P.O. Box 4780 
Rockville, MD 20849-6303 
1-800-HIV-0440 (1-800-448-0440) 
888/480-3739 (TTY/TDD) 
http://aidsinfo.nih.gov  

http://aidsinfo.nih.gov/
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Appendix F: Message to Parents for HOPE 

 

St. Lucie Public Schools 
Health: HIV and AIDS Curriculum 

Within the next few weeks we will be teaching your child lessons from our St. Lucie Public 
Schools Health: HIV and AIDS Curriculum. The information is very important. Please read this  
entire message and the attached exemption option. If you wish to exercise the exemption, you 
must notify the principal in writing. Your child will be given alternate work on the day of the 
Health: HIV/AIDS lessons and there will be no penalty of any kind.  
 
AIDS Prevention begins at home. 
You are the primary educators of your children, and you can be an important influence on  
your child’s health decisions. This information will help you protect yourself and your child from 
AIDS.  
 
Lessons 
What exactly will your child be taught? Here is a brief summary of each lesson for followed by 
the teacher’s best estimation of the date when it will be presented.  

HOPE Lessons Scheduled Date(s) 
1. In “How Are STDs Transmitted?”, students will identify several types of 
STDs, understand how they are transmitted and be able to identify 
treatment options. 

 

2. In “How is HIV Transmitted?”, students will understand how HIV can and 
cannot be transmitted, and explain how anyone who practices risk 
behaviors can become infected with HIV. 

 

3. In “How Can Young People Set Limits and Make Healthy Decisions about 
Sexual Activity and Abstinence?”, students will be able to identify qualities 
than enable a person to stick to a decision, as well as be able to explain how 
abstinence is the only 100% effective method of preventing sexual 
transmission of HIV and other STDs, as well as pregnancy. 

 

4. In “Role Playing and Refusal Techniques”, students will identify when a 
partner or friend is not respecting personal limits and how to use successful 
refusal techniques. 

 

 

Information about AIDS 
You can help your child stay safe from AIDS. First, learn as much as you can about AIDS and 
other sexually transmitted diseases. The following is a good resource:  
 

AIDSinfo 
P.O. Box 4780 
Rockville, MD 20849-6303 
1-800-HIV-0440 (1-800-448-0440)  
888/480-3739 (TTY/TDD)  
http://aidsinfo.nih.gov 

http://aidsinfo.nih.gov/
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Appendix F (Spanish): Mensaje a los padres de los estudiantes de HOPE  

Escuelas públicas de St. Lucie 

Salud: VIH y SIDA estudios 

Dentro de las próximas semanas nos enseñará su hijo clases de nuestra salud de las escuelas públicas 
de St. Lucie: Plan de estudios de SIDA y VIH. La información es muy importante. Por favor lea todo 
los mensajes y la opción de exención adjunto. Si desea ejercer la exención, usted debe notificar a la 
directora por escrito. Su hijo le dará trabajo alterno en el día de la salud: lecciones de VIH/SIDA y 
allí será sin pena alguna.  

Prevención del SIDA comienza en casa.  
Es los principales educadores de sus hijos, y puede ser una influencia importante en decisiones de 
salud de su hijo. Esta información le ayudará a protegerse y proteger a su hijo a causa del SIDA.  
 
Lecciones  
¿Qué exactamente se su hijo impartirán? Aquí es un breve resumen de cada lección seguida por 
mejor estimación de la maestra de la fecha de cuándo se presentará. 

 Lecciones de HOPE Fecha 
programada(s) 

1. En "¿Cómo son las ETS transmite?", los estudiantes identificar varios 
tipos de enfermedades de transmisión sexual, entender cómo se transmiten 
y ser capaces de identificar las opciones de tratamiento.  

 

2. En "Cómo se transmite el VIH?", los estudiantes comprenderán cómo el 
VIH puede y no puede transmitirse y explican cómo alguien que practica 
conductas de riesgo puede infectarse con el VIH.  

 

3. En "¿Cómo puede gente joven conjunto limita y tomar decisiones 
saludables acerca de la actividad sexual y la abstinencia?, los estudiantes 
serán capaces de identificar las cualidades que permiten a una persona a 
atenerse a una decisión, así como ser capaz de explicar cómo la abstinencia 
es el único método efectivo 100% de prevenir la transmisión sexual del 
VIH y otras enfermedades de transmisión sexual, así como el embarazo.  

 

4. En "papel jugando y negativa técnicas", los estudiantes identificarán 
cuando un socio o amigo es no respetar límites y cómo usar técnicas de 
éxito negativa. 

 

Información sobre el SIDA  

Usted puede ayudar al niño a mantenerse a salvo del SIDA. En primer lugar, aprender tanto como 
pueda sobre el SIDA y otras enfermedades de transmisión sexual. Un buen recurso es el siguiente:  

SIDAinformación 
P.O. Box 4780  
Rockville, MD 20849-6303  
1-800-HIV-0440 (1-800-448-0440)  
888/480-3739 (TTY/TDD)  
http://aidsinfo.nih.gov   

http://aidsinfo.nih.gov/


SLPS Health Curriculum for Grades 4-12 

155 
 

Appendix F (Creole): Mesaj pou Paran Elèv Ki nan Pwogram “HOPE” 
 

Lekòl Piblik-yo nan St. Lucie 
Lasante: Kourikoulòm sou HIV ak SIDA 

 
Nan lespas de kèk semèn nou pral anseye pitit ou-a leson nan Lekòl Piblik nou-yo sou 
Lasante: Kourikoulòm sou HIV ak SIDA. Se enfòmasyon ki trè enpòtan. Tanpri li mesaj sa-a 
tout antye ak opsyon pou egzanpsyon ki atache-a. Si ou ta vle fè egzèsis de egzanpsyon-an, 
ou dwe notifye direkè lekòl-la alekri. Yo pral bay pitit ou-a travay altènatif pou-l fè nan jou 
travay sou Lasante: leson sou HIV/SIDA epitou pa pral gen nenpòt kalite sanksyon pou pitit 
ou-a. 

 
Prevansyon pou SIDA kòmanse lakay. 
Oumenm ou se edikatè principal timoun ou-yo, epitou ou kapab genyen yon enfliyans enpòtan 
nan desizyon sante pitit ou-a. Enfòmasyon sa-a pral ede-ou pou pwoteje tèt-ou ak pitit ou-a de 
SIDA. 

 
Leson-yo 
Ki sa yo pral anseye pitit ou-a egzateman? Men yon rezime tout kout sou chak leson ki te swiv 
pa yon meyè estimasyon de pwofesè-a sou dat-la lè yo pral prezante-l. 

Leson-yo pou “HOPE” Orè Dat-yo 
1. Nan “Kòman STDs Transmèt?”, elèv-yo pral idantifye plizyè kalite STDs, 
konprann kòman ke yo transmèt epitou dwe kapab idantifye opsyon pou 
tretman yo. 

 

2. Nan “Kòman HIV Transmèt?”, elèv-yo pral konprann kòman HIV 
kapab ak pa kapab transmèt, epitou eksplike kòman nenpòt moun 
ki pratike konpòtman ki gen risk kapab vin enfekte avèk HIV. 

 

3. Nan “Kòman Jèn Moun Mete Limit Epi Pran Desizyon Sou Sante Osijè Aktivite 
Seksyèl ak Abstinans?”, elèv-yo pral kapab idantifye kalite-yo ki pèmèt yon 
moun rete kole nan yon desizyon , osibyen ke kapab eksplike kòman abstinans se 
metòd ki sèlman 100% efikas pou anpeche transmisyon seksyèl pa HIV ak lòt STDs, 
osibyen ke gwosès. 

 

4. Nan “Jwe Wòl ak Teknik Pou Aprann Refize”, elèv-yo pral idantifye lè yon 
patnè oswa yon zanmi p-ap respekte  limit pèsonèl-yo  epitou kòman pou 
itilize teknik pou refize ki gen siksè. 

 

 

Enfòmasyon osijè de SIDA 
Ou kapab ede pitit ou-a rete an sekirite nan SIDA. Premyèman, aprann otan ke ou kapab 
osijè de SIDA ak lòt maladi-yo ki transmèt seksyèlman. Sa ki anba la-a se yon bon resous: 
AIDSinfo 
P.O. Box 4780 
Rockville, MD 20849-6303 
1-800-HIV-0440 (1-800-448-0440) 
888/480-3739 (TTY/TDD) 
http://aidsinfo.nih.gov 

http://aidsinfo.nih.gov/
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Appendix G: Opt Out Letter (English) 
 
 
 
    (School Letterhead) 
 
 
(Date) 
 
 
 
 
 
 
Dear Parent, 
 
In keeping with state and district policy, we will be presenting instruction concerning Health including 
HIV/AIDS in your child’s classes on the dates indicated in the enclosed Message to Parents.  As a parent, 
you may request exemption from these lessons for your child. Please address your request for 
exemption to me at least two weeks prior to the planned lesson.   
 
All instructors have been advised of Florida Statutes and St. Lucie County School Board Policy with 
regard to abstinence as the expected standard for all school age students and will remain in compliance. 
 
 
Sincerely, 
 
 
 
 
Principal 
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Appendix H: Opt Out Letter (Spanish) 

 

    (School Letterhead) 

 

 

(Date) 

 

 

 

Estimados Representantes, 

 

Acatando las leyes del Distrito y del Estado, nosotros estaremos enseñando y hablando sobre VIH en el 
salón de clase de su hijo(a) en los días indicado en el área de “Mensaje para los Padres”. Como padre, 
Usted tiene el derecho de pedir que su hijo(a) este excepto de esta lección. Por favor comuníqueme su 
deseo de manera escrita por lo menos dos semanas antes de la planeada clase.    

Todos los maestros han sido informados sobre el Estatuto de la Florida y la Ley del Condado St. Lucie 
referente a la abstinencia al igual que las expectativas de todos los estudiantes que se mantendrán 
vigentes. 

 

 

Sinceramente, 

 

 

 

 

El/La directora(a) 
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Appendix I: Opt Out Letter (Creole) 

 

 

    (School Letterhead) 

 

 

(Date) 

 

 

 

 

Chè Paran, 

 

Nan kenbe avèk polisi Eta Florida ak distrik-la, nou pral prezante enstriksyon konsènan  (HIV) nan sal de 
klas pitit ou-a nan dat-yo ki endike nan Mesaj pou Paran-yo ki ansanm ak lèt sa-a.  Kòm yon paran, ou 
andwa mande yon eskiz de leson sa-yo pou pitit ou-a. Tanpri adrese demand ou-a pou yon eskiz ba 
mwen omwens de (2) semèn avan dat leson-an planifye. 

 

Yo avize tout enstriktè-yo de Estati Eta Florida ak Polisi Depatman Edikasyon nan Kanton St Lucie 
konsènan abstinans kòm estanda yo espekte pou tout elèv ki gen laj pou lekòl epitou sa pral rete an 
obsèvans. 

 

Sinsèman, 

 

 

Direktè 
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	Explore:  
	• Sexual intercourse with an HIV-positive person. Abstinence from sexual intercourse (activity) is the safest and only 100 percent effective way to prevent the sexual transmission of HIV.
	• Needle-sharing for drugs, steroids, vitamins, or prescription medications; sharing of other drug equipment; or sharing of other sharp objects that could be infected, such as razors, pins, and scissors.
	• Pregnancy, childbirth, breastfeeding.  In the U.S., transmission of HIV from a woman to her infant has been dramatically reduced by testing women during their pregnancy and giving antiretroviral therapy or medicines (ART) to HIV-positive women during pregnancy and delivery. ART is also given to the infants of HIV-positive mothers in the first weeks of life. It is recommended that the infants of HIV-positive mothers be given formula, because HIV can be transmitted through breast milk. 
	• Blood transfusions with HIV-infected blood.  The U.S. blood supply has been routinely tested for HIV antibodies since 1985, and donors are screened for potential risk behaviors.  This mode of transmission is highly unlikely, though not impossible
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