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The Purpose of Self
Self‐
Assessment
The self‐assessment monitoring system reflects the Department of
Education’s commitment to providing assistance, service, and oversight to
school districts, and is designed to emphasize improved educational
outcomes for students while continuing to conduct those activities
necessary to ensure compliance with applicable federal laws and regulations
and state statutes and rules. In addition, these activities serve to ensure
implementation of corrective actions required by the U.S. Department of
Education, Office of Special Education Programs (OSEP), and by the Office
for Civil Rights (OCR),
(OCR) as well as other quality assurance activities of the
Department.
The process provides ESE district staff in St. Lucie County the opportunity to
monitor compliance within our schools to ensure we are following
procedures and developing plans designed to emphasize improved
educational outcomes for students with disabilities. Data collected helps to
determine district training needs and focused training for individual schools.
schools

The S
Th
Self‐Assessment
lf A
t Form:
F
Secondary Transition Age 16

The Process…
Process
The reviewer will read each standard and review the IEP and
supporting documents to determine if the standard has been met.
If the standard is met, circle “Y” on the form. If the standard is not
met,
t circle
i l “N” on th
the fform.
Upon review of the results, the ESE department chair or program
specialist will determine if the IEP team needs to reconvene to
correct any deficiencies.
d fi i i
The ESE department chair and program specialist will review all self
assessments completed at each school to identify systemic concerns
and develop a corrective action plan and/or provide training.

Standard T16‐1: Meeting
g Notice
The notice to the IEP team meeting included a statement that a
purpose of the meeting was the consideration of postsecondary
goals and transition services, that the student would be invited,
and indicated any agency likely to provide or pay for services
during the current year that would be invited.
(34 CFR 300.322(b)(2); Rule 6A‐6.03028(3)(b), FAC.)

Was Standard T16
T16‐1
1 Met?
For a student age 13–14, review the notice for the following:
The notice must indicate that a purpose of the meeting will be the development of a
statement of transition services needs (Note: Mark “yes” if a purpose of the meeting
is indicated as “transition.”)
There is a statement that the student will be invited to the meeting
Mark “yes” if both are yes. Mark “no” if either one is no.
For a student age 15 or older, review the notice for the following:
•

•
•

The notice must indicate that a purpose of the meeting will be the consideration of postsecondary goals
and transition services for the student (Note: Mark “yes” if a
purpose of the meeting is indicated as “transition.”)
There is a statement that the student will be invited to the meeting
If needed, there is a statement that an agency representative will be invited to the meeting (review the
signature page of the IEP to determine if an agency participated; if so, this must be indicated on the
notice)

y
if the first two are yyes and the third is yyes or N/A.
/ Mark “no” if one or more is no.
Mark “yes”
See Meeting Participation form on next slide for example.

For students who are age
g
13 ‐14:
• Number 7 must be

checked and the first line
checked
h k d under
d number
b 7.
• The name of the student

will be listed as one of the
participants.
participants
For students who are age
15 and older:
older
• Number 7 must be

checked and the second line
checked under number 7.
7
• The name of the student

will be listed as one of the
p
participants.
p

Standard T16
T16‐2:
2:
Student Attendance
The student was invited to the IEP meeting.
( CFR 300.321(b)(1);
(34
(b)( ) Rule
R l 6A‐6.03028(4)(h),
6A 6
8( )(h) FAC
FAC.))

Was Standard T16
T16‐2
2 Met?
Review the notice to determine if the student was invited.
invited Examples
of documentation are a salutation on the notice that includes both
the student and the parent or a separate notice provided to the
student Mark “yes”
student.
yes if the student was invited.
invited If there is no
evidence the student was invited, review the signature section of the
IEP. If the student did not attend and there is no documentation that
the student was invited,, mark “no.” If the student was in
attendance, mark “yes.”
Refer to the Meeting Participation Form on slide 9 for an example
of where the student name should appear.

Standard T16
T16‐3:
3:
Strengths and Interests
The student’s strengths, preferences, and interests were taken
into account. If the student was unable to attend the meeting,
other
h steps were taken
k to ensure the
h student’s
d ’ preferences
f
and
d
interests were considered.
(34 CFR 300.321(b)(2); Rule 6A‐6.03028(4)(h), FAC.)

Was Standard T16
T16‐3
3 Met?
Preferences and interests are what the student wants in the areas of instruction,
related services, community experiences, employment, and post‐school adult
living. Review the IEP to determine if these were considered. If a student did not
attend the meeting,
g, there should be evidence that the school district obtained
student input through other methods, such as student or family conferences,
interest inventories, career exploration activities, vocational interest and
aptitude inventories, situational assessments, and input from other personnel
associated with the student. Information from interest inventories completed
prior to the IEP meeting or information on the IEP itself may be evidence of this
requirement.
A student’s preferences and interests may be documented in the present level of
performance section(s) of the IEP or may be included as a separate item.
item Mark
“yes” if there is evidence that the student’s input was solicited and considered.
Mark “no” if there is no evidence that steps were taken to obtain and consider
the preferences and interests of a student who did not attend the meeting.
Unless there is evidence to the contrary, the student’s attendance at the meeting
can be
b considered
id d evidence
id
th
thatt the
th student’s
t d t’ interests
i t
t and
d preferences
f
were
considered.

Standard T16
T16‐4:
4:
Transition Needs
For students age 14 and older: the IEP contains a statement of
the student’s desired post‐school outcome; a statement of the
student’s
d ’ transition
i i services
i
needs
d that
h ffocuses on the
h student’s
d ’
course of study is incorporated into applicable components of the
IEP; and the IEP team considered the need for instruction in the
area of self determination.
determination
(Rule 6A‐6.03028(7)(i), FAC.)

Was Standard T16
T16‐4
4 Met?
Review the IEP for the following:
• A statement of the student’s desired post‐school outcome developed through a
student‐centered process; this statement is not the same as the measurable
postsecondary goal, although the two should be related. (NOTE: Effective 12/08, the desired post‐
school outcome is no longer required. This information should be a part of the measurable
postsecondary goals.)
• A statement of the student’s transition services needs that focuses on the student’s
course of study, such as participation in advanced placement courses or a vocational
education program, is incorporated into applicable components of the IEP
• Consideration of the need for instruction in self‐determination;; if a need is
determined, this must be addressed in the transition components, through goals,
short‐term objectives, benchmarks, or through services on the IEP
Mark “yes” if all of these are evident. Mark “no” if one or more of these are not evident.

Standard T16
T16‐5:
5:
Course of Study
Beginning in eighth grade, or during the school year in which the
student turns 14, whichever is sooner, the IEP must include a
statement of whether the student is pursuing a course of study
leading to a standard diploma or a special diploma.
(Rule 6A‐6.03028(7)(h), FAC.)

Was Standard T16
T16‐5
5 Met?
IEPs written
IEP
itt during
d i the
th student’s
t d t’ eighth
i hth grade
d year or d
during
i
the school year of the student’s fourteenth birthday
(whichever is sooner), the course requirements for standard
and
d special
i l diploma
di l
options
ti
mustt be
b discussed
di
d by
b th
the IEP
team, and a proposed diploma option must be determined.
Mark “yes” if the diploma option is indicated. Mark “no” if the
student
d
is 14 years old
ld or older
ld or in the
h eighth
h h grade
d or higher
h h
and no diploma option is indicated.
In St. Lucie County, we complete the Summary of Diploma
Options form and Consent for Mutual Exchange of
Information in addition to indicating the option selected on
the IEP. (See forms on slide 19 and 20).

Standard T16
T16‐5
5 continued…
This is an example of the
diploma option data
from the Student’s First
IEP

This is an example of the
diploma option data
from the PEER IEP.

Diploma Option Form

Standard T16
T16‐6
6
If an agency likely to provide or pay for services during the current
year is involved, a team member or designee was designated as
responsible for follow‐up with the agency and the IEP team was
reconvened to identify alternative strategies if the agency failed
to provide services as indicated on the IEP.
(34 CFR 300.324(c)(1); Rule 6A
6A‐6.03028(8)(d),
6.03028(8)(d), FAC.)

Was Standard T16
T16‐6
6 Met?
If an agency is expected to provide or pay for transition services on this
IEP, review the IEP and the student’s record for the following:
a. An IEP team member or designee was identified as being responsible
for follow‐up
follow up with the agency;
agency if this is not documented on the IEP
IEP, ask
school staff for evidence that this requirement was met. There must be
evidence that the individual was made aware of this responsibility.
b. If there is evidence that the agency has not provided required
services, determine whether the IEP team was reconvened to identify
alternative strategies to assist the student in meeting the goals and
objectives on the IEP.
Mark “N/A” if no agency is involved. Mark “yes” if a is yes and b is N/A or
yes. Mark “no” if a is no or b is no.

Standard T16
T16‐7:
7:
Transfer of Rights
The transition IEP for a 17‐year‐old includes a statement that the
student
d
h
has b
been iinformed
f
d off the
h rights
i h that
h will
ill transfer
f at age
18.
(34 CFR 300.320(b); 34 CFR 300.520(a)(1))

Was Standard T16
T16‐7
7 Met?
At least
l t one year prior
i tto th
the student’s
t d t’ 18th
8th bi
birthday,
thd th
the
student must be informed of the rights that will transfer. If the
student is 17, review the IEP for documentation that the
t
transfer
f off rights
i ht was di
discussed.
d Thi
This applies
li only
l tto th
the year
prior to the student’s 18th birthday. Mark “N/A” for all other
students. For a 17‐year‐old, mark “yes” if this statement is
included
l d d on the
h IEP. Markk “no” iff this
h statement is not
included.

Standard T16
T16‐7
7 continued…
This is an example of
the transfer of rights
data from the Student’s
First IEP

This is an example of
the transfer of rights
data from the PEER IEP.

Standard T16
T16‐8
8
A separate and distinct notice of the transfer of rights was
provided closer to the time of the student’s 18th birthday.
(34 CFR 300.320(c), 300.520(a)(1))

Was Standard T16
T16‐8
8 Met?
Closer to
Cl
t th
the ti
time off th
the student’s
t d t’ 18th
8th bi
birthday
thd th
there mustt
be a separate and distinct notice to the parent and student
informing them of the transfer of rights. This standard applies
only
l to
t 18‐year‐olds.
8
ld Mark
M k “N/A” for
f allll other
th students.
t d t F
For an
18‐year‐old, mark “yes” if there is documentation of this
notice. If there is not a place on the IEP for this to be
d
documented,
d askk school
h l staff
ff how
h this
h is d
done. Markk “no” iff
there is no evidence the notice was provided. See slide 28 for
an example of the required form.

Measurable Postsecondary
y Goals
and Transition Services:
Note that for the following section of the review there are three (3)
response rows, one for each of the areas addressed by IDEA.
•

Transition planning related to education and training (E/T) and
employment (EMP) are required for all students aged 16 and older.

•

Transition planning for independent living (IL) is required only for
those students that the IEP team has determined appropriate.
Respond to each of the following items (T16‐9 – T16‐15) as they
relate to each designated area.

Standard T16
T16‐9
9
There is a measurable postsecondary goal or goals in the
designated areas (i.e., education/training and employment;
where appropriate, independent living).
( CFR 300.320(b)(1))
(34
(b)( ))

Was Standard T16
T16‐9
9 Met?
A measurable
bl postsecondary
t
d
goall may address
dd
more
than one of the designated areas, and must meet the
following two requirements:
• It must be measurable; you must be able to “count it”
or observe it.
• It must be
b intended
d d to occur after
f the
h student
d
graduates from school.

Standard T16
T16‐9
9 continued…
This is an example of
the measurable
postsecondary goals
data from the
Student’s First IEP
This is an example of
the measurable
postsecondary
d
goals
l
data from the PEER
IEP.

Standard T16‐9 continued…
Locate the section of the IEP that includes the student’s postsecondary goal(s).
• Mark “yes”
yes in the appropriate row if there is a measurable postsecondary goal that
addresses the designated area (i.e., education/training; employment; where
appropriate, independent living).
• Markk “no” in the
h appropriate row iff there
h
is no goall for
f a designated
d
d area (i.e.,
education/training; employment; where appropriate, independent living) or if the
goal is not measurable.
• Mark “N/A” in the designated row if no postsecondary goal is required for
independent living.
• If there is one comprehensive measurable postsecondary goal that addresses two
or three of the designated areas, mark “yes” in the appropriate rows.
• If there is one comprehensive postsecondary goal that addresses two or three of the
g
areas,, but it is not measurable,, mark “no” in the appropriate
pp p
rows.
designated

Standard T16‐9 continued…
The following examples of measurable postsecondary goals for the
area of education/training that are sufficiently descriptive are
provided to guide you in the review:
• Allison
– By May 2012, Allison will obtain a four‐year degree from a liberal
arts college with a major in Child Development.
• Lisette
– Within three years of graduation from high school, Lisette will
complete the nondegree program in Nursing Assistant at Indian
River State College (IRSC).
(IRSC)

Standard T16‐9 continued…
The following examples of measurable postsecondary goals for the area of
employment that are sufficiently descriptive are provided to guide you in the
review:
review
• Allison
– Within six months of receiving her degree in Child Development,
Development Allison will
obtain employment in the field of early childhood education.
• Lisette
– By January 2009, through the assistance of Vocational Rehabilitation and the
staff of the nondegree program at IRSC, Lisette will obtain part‐time
employment on campus at IRSC that does not interfere with her program’s
schedule.
schedule

Standard T16‐9 continued…
The following examples of measurable postsecondary goals for
the area of independent living that are sufficiently descriptive
are provided
d d to guide
d you in the
h review:
• Allison
– N/A; Independent living is only required “where
appropriate.” For this student, it was determined by the
transition IEP team not to be appropriate.
pp p
• Lisette
– Within one year of graduation from high school, Lisette will
use public transportation, including the The Connector and
Community Coach, to independently get to and from classes
at IRSC.

Standard T16
T16‐10:
10:
Transition Assessment
The measurable postsecondary goals were based on age
appropriate transition assessment(s).
(34 CFR 300.320(b)(1))

Was Standard T16‐10 Met?
Review the IEP and other available components of the student’s record to
determine if information from age‐appropriate
age appropriate transition assessments
has been considered in developing measurable postsecondary goals. If
so, determine whether the information applies to the area in question
(i.e., education/training; employment; where appropriate, independent
living). Mark “yes” for the designated row if there is evidence of
information from age‐appropriate transition assessment related to that
area. Mark “no” if there is no assessment or if it does not apply
pp y to the
area in question. Mark “N/A” in the designated row if no postsecondary
goal is required for independent living.

Standard T16‐10 continued…
The following examples of age‐appropriate transition assessments that are sufficiently
descriptive and that reflect best practice are provided to guide you in the review:
• Allison (education/training and employment)
– From the Present Levels of Academic Achievement and Functional Performance
g
statement on the IEP: “Allison has achieved a level 3 in math and a level 2 in reading
on the tenth grade FCAT, passing the reading portion with a scale score of 310 (300
required to pass). She continues to struggle with reading in the content areas when
the material is technical (e.g., science text). Allison’s relative strengths are in the areas
of short‐ and long‐term memory and problem solving. Her specific learning
disabilities are in the areas of reading comprehension and written expression, but she
is able to maintain passing grades in general education classes when provided with
additional time to complete assignments and opportunities for re‐teaching and/or
reinforcement of concepts. Allison’s oral expression skills are strengths for her as are
her interpersonal skills. Academically she has maintained Bs with a C in Chemistry
during tenth grade and the first semester of the eleventh grade.
grade She met all of her IEP
goals for the 2009–2010 school year.”

Standard T16‐10 continued…
• Lisette (education/training, employment, and independent living)
– From the Present Levels of Academic Achievement and Functional Performance
statement on the
h IEP: “Based
d on teacher
h observation
b
notes, community‐based
b d
task analysis checks, and information from the student, her parents, and her
teachers collected through the Transition Planning Inventory and Making Action
Plans, Lisette is a rule‐oriented, quiet young woman with strong skills and interests
in employment in the service industry.
industry Lisette learns best through observation
and practical experience due to limited verbal and reading skills. Lisette has
participated in a curriculum with a functional academic focus in which she has
demonstrated strengths in independent living skills, such as self‐care, home
management,
g
reading
g for success in the community,
y and communityy math skills,
including time and calendar skills Lisette has expressed an interest in and
demonstrated success in the service industry, particularly in the area of food
preparation. Lisette indicates that her family encourages her to do well in school
and in her job experiences. Her family expresses interest in Lisette’s living outside
of their home as she becomes more financially independent after leaving high
school.”

Standard T16
T16‐11:
11:
Measurable Goals & Short
T
Term
Objectives
Obj ti
There is/are annual goal(s) and short‐term objectives or
benchmarks that reasonably enable the student to meet the
postsecondary goals.
(34 CFR 300.320(a)(2))

Was Standard T16
T16‐11
11 Met?
Review the annual goals on the IEP to determine if there are goal(s) or short‐
term objectives or benchmarks included in the IEP that will help the student
make progress toward the stated postsecondary goal(s).
Locate the section of the IEP that includes the student’s postsecondary goal(s).
• For each of the postsecondary goal areas (for both measurable and not
measurable goals), if there is an annual goal or short‐term objective or
benchmark included in the IEP that will help the student make progress
toward the stated postsecondary goal, mark “yes” in that row.
• For each of the postsecondary goal areas (for both measurable and not
measurable goals), if there is no annual goal or short‐term objective or
benchmark included in the IEP that will help the student make progress
toward the stated postsecondary goal, mark “no” in that row.
• Mark “N/A” in the designated row if no postsecondary goal is required for
independent living.

Standard T16‐11 continued…
The following examples of measurable annual goals that are
sufficiently descriptive are provided to guide you in the
review:
• Allison (education/training and employment)
– Given the weekly assignment to write a 2–3 page essay on an
assigned
i
d topic,
i Allison
Alli
will
ill use planning
l
i strategies
i to meet the
h
scoring rubric requirements for earning a C or above on all
essays.
– Allison will use planning strategies to record,
record track
track, and
complete homework assignments for all classes on a daily
basis and will prepare questions for her teachers in English,
Spanish, U.S. History, and Chemistry at least once each week
f the
for
h d
duration off this
h IEP.

Standard T16‐11 continued…

• Lisette (education/training)
– Lisette will accurately record her personal information,
including first and last name,
name date of birth,
birth social security
number, street address, city, state, zip code, age, and
telephone number with 100 percent accuracy by April 2010.

Standard T16‐11 continued…

• Lisette (employment)
– Given a cell phone with pertinent telephone numbers
programmed and weekly practice in school and community
settings, Lisette will successfully call her supervisor to
communicate important
p
messages
g in five out of five role‐play
p y
trials in school and community settings.

Standard T16‐11 continued…

• Lisette (independent living)
– Given travel training situations, Lisette will demonstrate
sitting quietly and refraining from talking to strangers while
using public transportation at least two times across three
situations.

Standard T16
T16‐12:
12:
Transition Services
There are transition services on the IEP that focus on improving
the academic and functional achievement of the student to
facilitate the student’s articulation from school to post‐school.
(34
34 CFR 3300.320(b)(2))
3

Was Standard T16
T16‐12
12 Met?
Review the IEP to determine if a type of instruction,
instruction related services,
services community
experience, or development of employment and other post‐school adult living objectives is included. If
appropriate, determine if acquisition of daily living skills and provision of a functional vocational
evaluation are listed in association with meeting the postsecondary goal(s).
Locate the section of the IEP that includes the student’s postsecondary goal(s). For
each of the postsecondary goal areas (for both measurable and not measurable goals),
check to see if one or more of the following are listed in association with meeting the
postsecondary goal:
• Instruction
• Related service(s)
• Community experience(s)
• Development of employment and other post‐school adult living objectives
• Acquisition of daily living skill(s)
• Provision of a functional vocational evaluation

Standard T16‐12 continued…
Transition services may be addressed through the development of
measurable annual goals and short‐term objectives or benchmarks,
special education services, related services, program
modifications/supports for school personnel,
personnel supplementary aids and
services, and/or state‐ and district wide assessment
accommodations/modifications. The examples below could be further
developed
p into measurable annual g
goals or addressed in other
relevant sections of the transition IEP.
If one or more are evident, mark “yes” in that row. If none are evident,
mark “no” in that row. Mark “N/A” in the designated row if no
postsecondary goal is required for independent living.

Standard T16‐12 continued…
The following examples of transition services that are sufficiently
descriptive are provided to guide you in the review:
• Allison (instruction supports the postsecondary education/training
goal above)
– Guided notes for lessons
– Syllabi
S ll bi in
i advance,
d
as requested
d
– Preferential seating in Spanish I
p texts for English
g
IV
– Audiotaped
– Extended time on tests in Algebra II and Advanced Biology
– Accommodations for ACT test

Standard T16‐12 continued…
• Allison (community experiences support the postsecondary
education/training and employment goals above)
– Job shadowing experiences in a variety of childhood education
programs
– College shadowing experiences at a minimum of three university
campuses which include touring the campus,
campuses,
campus meeting with the
admissions department, and meeting with personnel in the disability
services coordination office, between the late spring and early fall of
2010.
0 0

Standard T16‐12 continued…
• Allison (employment
(emplo ment and other post
post‐school
school living
li ing objecti
objectives
es
support the postsecondary education/training and
employment goals above)
– Assistance and/or support in obtaining part‐time employment
in a position working with children
– Application for college financial aid, including grants and
scholarships
– Referral to Vocational Rehabilitation to determine eligibility
f tuition
for
t iti assistance
i t
and
d any other
th needed
d d services
i
– Application for college and disability support services, no later
than December 2010.

Standard T16‐12 continued…
Lissette
Li
tt (instruction
(i t ti supports
t th
the postsecondary
t
d
education/training and independent living goals above)
– Co
Community
u ty sa
safety
ety skills
s s instruction,
st uct o , including
c ud g se
self‐
defense at the YMCA
– Travel training instruction
– Math instruction related to money usage and telling time
on a variety of watches and clocks
– Literacy instruction related to sight word identification

Standard T16‐12 continued…
Lissette (related service
ser ice supports
s pports the postsecondary
postsecondar
independent living goal above)
– Assistive technology services to increase the use of voice
output device
– Physical therapy to improve independent ambulation

Standard T16‐12 continued…
Lissette (daily
(dail li
living
ing skills ssupport
pport the postsecondar
postsecondary
education/training and independent living goals)
– Purchase a monthly bus pass
– Apply safety skills in the community, particularly with regard
to use of public transportation
– Learn to choose a seat near the bus driver
– Learn to use the pull cord to identify upcoming stop

Standard T16
T16‐13
13
The transition services include course(s) of study that focus on
improving the academic and functional achievement of the
student to facilitate the student’s movement from school to post‐
school.
school
(34 CFR 300.320(b)(2))

Was Standard T16
T16‐13
13 Met?
Review the IEP to determine the student’s course of study.
study Does the
course of study (or courses) listed align with the student’s identified
postsecondary goal(s)? If so, mark “yes.” If not, mark “no.” Mark
“N/A”
N/A in the designated row if no postsecondary goal is required for
independent living.

Standard T16
T16‐14:
14:
Agency Participation
If transition services are likely to be provided or paid for by
another agency, a representative of the agency was invited to
participate in the IEP.
(34 CFR 300.321(b)(3))

Was Standard T16
T16‐14
14 Met?
For each of the postsecondary goal areas (both measurable and not measurable
goals), review the IEP to determine if there are transition services listed that will likely
be provided or paid for during the current year by any agency other than the school
district. If no agency
g y is likelyy to p
provide or p
payy for transition services for one or more
of the postsecondary goals during the current year, mark “N/A” in the corresponding
row.
If agency participation is expected, review the notice of the meeting and the
participants section of the IEP to determine if an agency representative was invited. If
the district sought consent from the parent to invite an agency representative but
consent was not given, mark “N/A.” If an agency representative is included on the
notice of the meeting or if an agency representative attended the meeting, mark
“yes.” If there is no evidence that the district attempted to invite the agency
representative, mark “no.”

Standard T16
T16‐15
15
The district obtained consent from the parent or from the
student whose rights have transferred prior to inviting to the IEP
team meeting a representative of an agency likely to provide or
pay for transition services.
services
(34 CFR 300.321(b)(3))

Was Standard T16
T16‐15
15 Met?
If an agency representative was not invited to the meeting,
meeting mark
“N/A.” If an agency representative was invited, review the folder for
evidence that the parent provided consent. Consent may be
documented on the parent
parent’ss notice of the IEP team meeting or on
another form. If consent is evident, or if the parent initiated the
invitation, mark “yes.” If no consent is evident and the agency
representative
p
was invited,, mark “no.”
In St. Lucie County, the Consent for Mutual Exchange of
Information is used to obtain consent prior to inviting an agency
to a meeting. Consent is obtained at the 8th grade IEP or age 15,
whichever comes first and then again immediately before each
transition IEP when an agency will be invited or information
released to an agency.

Standard T16
T16‐16
16
The IEP includes coordinated,
coordinated measurable
measurable, annual IEP goals and
transition services that will reasonably enable the student to
meet the postsecondary goals.
(34 CFR 300.320(b))
(b))

Was Standard T16
T16‐16
16 Met?
If T16‐9
T 6 through
th
h T16‐15
T 6 are allll yes
es or N/A,
N/A markk “yes.”
“ es ” If one or
more of T16‐9 through T16‐15 are no, mark “no.”

